<

DOCUNENT RESOHE

ED 194 788 | . CE 027 187

AUTHOR | Rok, Marilyn, Pds: And Others P
. TITLE - ."Building, Toward More Effective Vocational Training

. . . 'for Special Needs Students." Proceedings: Annual

h Statewlde Conference on Vocational Special ‘Needs

(uth, College Station, Texas, March 31, April 1 and
2, -1980Yy5 ' » : .Z :

INSTITUTION Texas-a and M Oniv., college Station. Coll. of
' - Education.! Texas Education Rgency, Austin. "Dept. of
Occupational Fducation and Technology. - '

PUB DATE 80 -
CONTRACT TEA-90230u38 o
NOTE 108p.: For related documents see CE 027 146-1H8:
EDFS PRICE MFO1/7PCOS Plus Postage. - - - - :
* DESCRIPTORS . Attitudes: Classroom Techniques: Competency Based
: Fducation: Court Litigation: Curriculum Development:
xpisabilities: *Educational Administration: ',
*Fuployment: Hearing Impairments; Legislation:

*Mainstreaming: Mental Disorders: Normalization
(Handicapped) : . Physical Disabilities: -Postsecondary

. " Fducation: School Safety: Secondary Education;.
- #*Special Fducation: *Student Evaluation; Teacjing
Methods: visual Impairments: *Vocational Education:
Workshops o . : :
FBSTRACT . _
: . _These proceedings from a three-day Texas conference

focus Shfgﬁé;ﬁéeds;of handicapped students in vocational-education.

In the keynote speech, Marc Gold asks two guestions: How-do you .

distinrquish thcse people who have special needs from those who -
dont't--if .you,can distinguish: and, Is it possible to think in terms
cf_goals that need to be accomplished apnd differences betveen how -~
_people get to those goals, rather than thinking about people with
special needs? Featured Speaker Shirley Price discusses her life as a
‘handicapped person and stresses the need to perceive people as. |
themselves and not as their handicap: to break down 'stereotypes and
prepare hahdicapped students for real employment in jobs that exist,

_not just create prograiis because they sound good. Twenty-seven .

presentationis are then.given in the followirg subject areas:
legislaticn and litigation: seccndary and postsecondary  °
adpinistrative concerns (such as research issues, advocates vs.

educators, and modifying progranms. for tlie handicappéd) : teaching._

| ]

concerns (competency-based instruction, classfoom management, safety, .

‘and teaching emotionally disturbed students): vocational assessmeént:

éﬁplbfﬁént:,ihd,spégifiC—handicapfinq'conditioﬁéz Finally, featured

speaker Maré Hull summarizes the issues discussed during the
conference.' (Addresses of all conference participants are included.)
(k) - 2 S ‘ . I
B ] - . " . S Y B S
#*#*****3§§;**t****************f**ﬁ*************************q********;
*  Reproductions sSupplied by EDRS are the best thdt can be made

x .= : from the original document. .
1 o o o K o o o o R o ok A K o o R o o SR o o e K O oK KoK ook oK oo ok o o o o R K Rk o e ok ook o ok KRk ok

. e el ) . ) ; T -

E I I ) *\_



-

[oe]

o

=t ? ' : ' | ; L

o~ | PROCEEDINGS .
—

FOURTH ANNUAL STATEWIDE EGNFERENGE ‘

(=0 7 . ON VOCATIONAL SPECIAL NEEDS
t.d . 2 ' “Biillilliiﬁ Toward More Effective Vocational Tnlnlng ‘
] For Spechl Needs Sludcnh”
; » Editcd by i D . .
Marilyn Kok - ' - -- Raena Wharton .
} . g, . Lindy McDaniel - -
_ Linda H. Parrish . : '
- « . David Gl
[ » . ' ';' I' o n
‘ . :.~- - ‘ < . . R . N ; . .
’ o B . Co : .
o . e S :
. " Condicted by: , T
; ¢ _ . 'The Vocational Special Needs Program ce T RPN
o ‘ . (Linda H. Parrish, Coordinator) R A v
- . ) Vocational, Adult and Extension Education = =~ ' . : ‘
N ¢ __College of Education
A Dl © - Texas A&M University .
*_ - eoﬂm Station; Texas 77843
~N. 0 - . IaCooperation with the i
- KR 5’“ : Dcpurtment of Occupational Education and Teclmology ' Ly
;K : o ' I - Texas Education Agency _ . .
'3 : = ' \TEA Contract No. 90230438 S _
g o ] - Fl\i)]éi:tDli”ei:tiirl;lndaH P:nms T - ©
™ T : . 1980 : ) : : o °
S T * L o o ' R “PERMISSION TO B;enooucemls
US DEPARTMENTOF MEALTH, o ' . MATERIAL HAS BEEN GRANTED BY
T EDUCATION & WELFARE _
) NATIONAL INSTITUTE OF Y . ’
lDUCA'ION . . 4 N - -
7115_ DOCUMENT MAS BEEN REPRO- v
DUCED EXACTLY "AS neceweoﬁnv
e T A DR - '
AN T o NOT NECESSARILY REPRE: - . &~ . 4 " 70THEEDUGATIONAL ag;ounces
© SENTOFRICIAL NATIONAL \NSTITUTE OF : T 2 - © '~ INFORMATION CENTER (ERIC)."

EDUCATION POSITION.OR POLICY

vl




- ¥
EY \

Mi&iﬁkhwpeﬁedhetelnmpgfoqnedpmsuanttoa

- grant from thé Division of Occupational Research and Develop-

ment, Department of Occupational Education and Technology,

TmsEdtmﬂonAgency TEA Contract No. 90230438. Con-
tndertakif ’suchg@ects under Govemn-

“ment ,sponsorship are encouraged to_ freely _express. thelr

onal ju?d@dﬁmt in the.conduct of the project. Points °f

professional igemen
. view or opinions stated do not; therefore; necessarily represe
official Department of Oaﬁﬁauorral Educaﬂon and Technology

podﬂonorpo]ley ,
AMbTmA&MUMmdmdluMﬁmg

1
.

é?!\bqll!lﬁ!l individuals regardless of race, eolomdgon.scx,nawoﬂglﬂ .
unnhhdhanchapl.

TS



Conference on Vocational Spetial
L ,lnmvesﬂngtooontemﬂaw how far
rs. Prticularly significant is the fact

——;ﬁs the aih Annual

Needs drew to a close; it
'~wehadcom¢injustfoui‘ﬁ

that we have grown from talking about handicapped persons to
talking and listening to handicapped persons. We, in Texas;
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Vocati Spﬁ‘&l Needs b ludets at Texas Education

n Pat Lindley, -and Robert
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asdsm ‘ce w’ ei e )
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~ worry away by doing t
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bick Kutches; Food Services .

. Jobin R: Richards, Scheduling :

Barbara Shine; Continuing Education. . . ;
Sharon Welch, Printing Center : : ‘

The prwentexs whose remarks are included wlﬂﬁn this

volume;; researched and presented valuable- information : In

iteresting and diverse ways. The participants responded very
well by dlscussing ideas; asking quesﬂ@ns and relating personal’

) experie nféS

But the pébplé who | must thank are.those who worked so
long and hard to make -certain that-the conference was-a -

" success. The Vocational Special Needs staff at Texas A&M

sity is a nucleus of dedicated Individuals striving to make

vocational education a reality for all students. The way that
Janetta Bates, Tina Westphal, Lisa Scott, Kay Lunsford, and

Debble Teguns used clerical and personal skills went well.
beyond the expected w of most secretaries. Weekends
and evenings were. given up wh n deadlines needed to be met.

" Raena Wharton, Nan Crowell Aindy McDani¢l, Kenne. Turner

and David Gill all worked incredibly well as a unit to provide -

_assistance to schools, students, and faculty in the Vocational

pedalNeedsamﬂ\anRsarealsoduernaldLClark,

Associate Dean of Resgarch in the éoﬂege of Educauon for his
unhﬂlng support. A

mary appreciation must go- 'f},, "”ﬁqk,, who has
Wﬂﬁng. budgetary and organizational ; leadership qualities;
and a genuiness of character that makes her a delight to work
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with. As asdociate project director, Marilyn took much of the . .

1e work and leaving the glory to me.
-- - It 15 with gratitude that 1 thank you all perscnaﬂy for
attending our conference. With these _proceedings go my best

wishes for youxfsum in preparing handlcapped stadents in -
vocational education.

: \'\‘ Linda H. Parrish
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INTRODUCTION

F )

ho@ram at Texas ﬁi&M Univérs‘lty co-sponsored a conference
‘on vocational education for the: handichpped, 50 participants

were expected. Two hunidred attended: With evaluations such

as; “‘This is the finest workshop | have aifended in many years,”
pmja:tsttﬁat Texas A&M were encoaraged to_present a
second statewide conference in 1978. The second and third

conferences sponsored by the Vocational Special Needs Pro-
gram at Texas A&M were equally well received, with keynote

speakers such as Frank Bowe:of the American Coalition for
Citizens with- Disabilities and -Bud Keith of the Office of Civil

Rights. Teacherswcounselors and administrators; representative
of the many fine vocational and special educators in the state of

Texas; also:
ences, ins‘igh

statewlde éo erence on the n’e?dS of special students in
uta rs have come
from across the mtedSmtatoaddr&”e ducators of Texas,

including such

ke at these conferences; sha;lng their experl
’, and advk:e

novators as Marc Gold ard Marc' Hull. And
once again, thel conference rests the mmajority of its claim fo

“/quallty on the ders of the educators of Texas themselves,
. Speakers we chosen to address the needs of anticipated
participants: - administrators, counselors, and teachers in the
secondary and post-secondary levels of vocational education.

- Topics were chosen to address the wide variety of concerns and

quiestions raised by thie vocational education of handicapped
students: from funding to employment, teaching techniques to
receiit litigation. We truist that these pages will biing solutions ta.

these concerns and answers to these questions. . .

We want to give a special acknowledgment to those
speakers whose presentation, whether because of faulty equip-

ment or_excessive_background noise on tapes; have not been
included in this Proceedings. - These speakers include Nan
Crowell who gave a nuts and bolts approach to teaching the
leaming disabled 'student; Don Hancock who spoke on the
topic; “The: Role_of the Vocational Cotinselor in_the

"Vocational Assessment Process™; Elise Millikin who discussed

emplovability techniques; Bill Grusy who shared-the resources

wnd services available from the Post-Secondary Divjsion at thie_
Texas Education Agency; Althea Choates who gave an exce

lent presentation on developing and coordinating interagency
suppott; Melinda McKee who presented “Up the Mainstream

Without A Paddle: Educational Support Services for Deaf and
-Othet Disabled Students’; Ron Trull who spoke on the role of
the Texas Rehabllitaﬂon Commission; and Frank Thompson -
who gave an employer’s perspective on the vocational training
of handicapped students It is with deep regret that we must

omit these presentations.

. We have amanged the other presemations under topfcal
headings; for your easler use. Addresses of all presenters have

been included at the back of the Proceedlngs

i
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CONFERENGE WELCOME

EI:EANGR MIKUHN DGNRI:D L. GI:RRK

Al
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- - Y

'l%,-welcon!o not ouly purﬂclpanh to. thc conference but also md}- to thl-

. Pmcccdlnu-. we invited representatives fmm the Texas Educgﬂpn,Angncv and from o

O _ for opcclnljmod; with tﬁ

Division of Occupatlonal Education and chhnplogy at

* TEA; Donald L. Clark 1s miu Dean of Rwﬁ with the Colléié of Edllﬁﬂo{:

at Texas m

.
. . ‘ .

had

_Mikulin: As [ look over the audience, there are a group of

from special education days.. Today I will

. people I reco 3
share with those of you whao do not know, I have joined the
Vocatianal Division working for special needs students; we are

still virorking for the same group and will be working together.

It is a_pleasure to welcome you to the Fourth Annual

Vogaﬂonal Special Needs Conference. | bring you greetings .

from the Department of Ocgupational Education:and Technolo-
gy of Texas Education Agency in Austin. Mr. Caster, ou!
 Associate Commissioper, will be with us-tonight and _adain
" tomorrow far his presintation. Those of you who have n met
*him will be pleased to do so when he does-arrive. This prpg
has been jointly developed by people from special edudation,
vocational education, and vocational rehabilitatiomt The steer-

ing committee included people from the local district, from the
* state agency, plus, college and university personnel. I see all of

u represented here today. We hope that the conference will
mget the rieeds of all of these groups. .
B l,armi sure all of you have heard that there havq been
changes taking place at Texas Education Agency. | would like to
mention that [ think the changes are posiﬂve and that in the

needs group; will benefit from ang bf the chariges taking place:

" Agaln, welcome from TEA. B
Clark: On_behalf of the Co“ge of Educaﬂon and the

) adrrﬁrﬂstraﬁonofTexasA&MUmvetsuv I too; want to extend

a-word of welcome to you-as you wvisit -your land grant -

university. We trust that this conference will be; lnthetrﬁesplﬂt‘

of ourland grant tradition, a sexvicetoyou, the constituents.of

our state. 80
Letuslookah&eﬁﬂeonﬂ\eﬁontofourprogmml\swe

“ing;” we are talldng about doing something — the word is
" action otiented. “Building Toward More Effecﬂve Vocational

Training for Special ﬂeeds Students” does not say that we are -

building training programs. It says we are building toward,
-which means there is something already there. If we are going

P

-

PN

to be "mom effecﬁve ” there must be sometﬁln_l; already going :

on, pﬂmemdsewewoMc[jgstgywembuﬂdlngpmgrams So

we_know thatthere is something going on out there. The very
factﬂxatyouareherelsbecauseyouareassodatedunﬂ\whatls

already there. ~
_ But is what is out there the best? Can we make it more

. effective? | think that is what the program staff had in mind as

they put.the title together: building a more effective training
programi.. As we think through that, and as we meet

through the next two and a half days, we must think about what
we want to take hotme from this conference to assist us in our
task of building a program to meet the needs of the young
people in our local communities:

. CElsmeﬂemtocometogeﬂierasapeergmup,togetaﬂ
charged up-at a conference such as this, to get the adrenalin

flowing; thinking we are going to go home and do something.
Then- we get hog

accumulated on afir desks while we were gone. All of a sudden
the material we galned from the confererice slips in the

—background a little. Has it really accomplished anything? As you

start this confererice (rather than as you end it), ] would like to
challenge you. As you hear the presenters;
the small sessions, as you interact with your § in social
sessions; try to _identify at ieast one thing that you in fact are
going to take home and put the ing form on in an action
oriented manner.

Maybe - some of you 7have heard me,usef this anal

previously, but I think it bears repeating even if you have. At thls
conference, we are going to present you with some information.

You will gather an information base while you are here: In some
of your sessions, or as you ride home and talk about it with lour

peers; and intemalize that information; it_starts to"become"
knowledge. But it is only after you apply that, use that,

intemalize_that information, does. that information ripen into.
wisdom. | hope that a great deal of wisdoih emanates fromﬂﬂs
conference

|

o - S ekl

e, and we- face all the things that have -

parﬂdpateln -
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F EATUREB SPEAKER :

’mcsom S : .g

R

. ¢

Niﬂﬁmm for dﬂdopmg ﬂu “‘frv Anoﬂmr Way"” tnintns tcchnalo- S

ﬂ. Jhrc Gold promises -to- bring-practical -miethods Yor meeting the: Ienmllgg

problems of handicapped students in vocational

v researcher, sducator, and sclientist, hundreds of otherwise Jnot,ih;tlonqllﬁz’od , Unpro-

ductive citizens have become self-sufficient employess. In his vocational training )

-

. irpii he is especially noiod for achlcvlug lndlutrlaMml standards aind above.

The concept of special needs is a bit conftrsing If there are *
people who have special needs, then there must be people who
do not. However, | have not met them yet In a vocational

" school ¢ one time, as 1 was walking through ashop I saw a young

close enough -to see - if- he- was quqmtely

profoundly normal, but he was probably labeied normal. Thls
vaung man was standing at a grinder with a duill bit in his hand.

The teacher was off to one side doing some things that the
teacher needed to do, 5o this guy was standing there alone. He

was leaning up against a grinder with the drill bit, putting itinto a_
chiick, tightening it down, and trying it out with ﬁgﬂﬂ press. It
would smoke and tum purple; and then he would bring it back
and try it again. At one point, hie hit the right angle and went
-h§P#as a real exciting thing for hlm,

but I found that he did not : any idea why. ,
: As | stood there, I sald to myself, “Here Is a young man
with some . needs-He has a very special need right-now
to efficiently and effectively leam how to sharpen a drill bjL If
somebody would take two minutes of quality training tifiie, he

would know conceptually what it is to have a sharp drill., Hejust~ '

needs a very simple lesson in angles and not much else. Then

he_would have not only a conceptual base, but the actual

technical ‘skill to be able to do it to be able to test it, and- ",
unl\?’qmll% uncomfortable. What if I sald, “Is murder deviant”

replicate it I was convinced that here certainly was a student
with special needs.
.- _When we talk about people with special needs, we are
“using one of the current buzz wotds. We used to have other
buz words: In the Los Angeles city system you had initials. You
had “R;” “N,” “S,” for rapid;," nermal and slow leamer. The
initials did niot fool anybody; everybody knew what they meant.
I could spend the rest-of this time just’going through’ our
vocabulary. But a vocabuiary _does mean things happen very
much different than when we did not have so big a vocabulary.

- If we are going to talk about special needs, then there are at ™\ ‘7 .

leasttwoﬁﬂngsﬁmtweneedmdiscnss First, how do you
distingulsh-those who have them from those who do not? Or a

more basic question; can you distinguish? And secondly, is it
- possible for us, instead of thinking aboiit people with special
-needs; to think in terms of goals that need to. be accomplished
and differences between how people get to those goals and
how people accomplish those goals? We are golng to cover
these two Issues:

 Let's start by taking the issue of special needs. If we were
going to talk_about the -altemative to *‘special.’ we- could
probably use the word"*‘normial:?’ Who is normal? What Is it? .
What does it mean? It means that you are Ininstead of out. Thatx
Baﬂﬂmtnonmlmeans.Nomulmeaﬂsmatyouammsodety
_instéad of out of it, In Jobs instead of out of them. For those of

you who wish to be mémbers of families; it means that you are
in families instead « foutoffamllﬁs Thatlswhatnonnalmeans

2, Gde ‘ .

.. negaﬁve anenﬁog Cot

= But normal meanssomethlng else too ‘Normal means that.

vou are what everybody.is used to. How does that make you

feel? That is really what you are, what everybody is used to.
You do not bring any negative attention to yourself. They say
the way you get to be normal i$ to have six of these and three
and four of those until you add up to everyone else.

. Thot does ot seem to make any sense at- all when 9ou
look at each of us. Each of us is a little different. The way we get
o normal Is really a balance. It is not adding up a bunch of
stuff, but balancing a bunch_of stuff* We balance the things
about us that are lovely and the things about us that are lousy.
We have both- lo and lousy; every single one of us does.
‘meremﬂilugsaboutusﬂmthavetobe

lerated; and things .

~that are deeply appreciated. Each of us has our own collection

" of both and our collection s unique: No two people have the

same collection or the same balance.
- The terms that we-use to desciibe @hose thlngs in the r;l\

Another Way system are “competence” and ‘‘deviance.’
When we' use the word deviance, we use it to mean anythlng

‘that bitngs negative attention. It is an operational definition; not’
a mornal one. If something makes somebody uncomfortable,
then:that something is deviant. ,
[gg:idell_g‘%:E what makes people uncomfatable ch&nga uﬂ_
e is not a thing that you can name that is’

br?” Not In war. Out on the front line, if the person next -

qot fifing at the enemy; you might shoot him in the

head: Jplighow deviant it might be not to Ye doing that. How
abput faniighing? Is fantasizing deviant? ¥ou might go to |
partiesiwhiife [t is niot deviant. People In a psychiatric institution
might lggkiat you and say; “What is the matter with her? She -
hasenl 'pir!e place to be. | have thiree or four places and. can
chogse. She always seems to be right here. There’s somgthlng

el aBOut her!"

» negative attention cﬁangé all the ﬁme
that for a lot of the time and for most
@ ,dts*c’o’mfort. , the speech therapist walk injo a
agghent store; and the « woman behind the per

says, “C-c-dan 1 help y-you?” This ca
though you': "work _with articulation problesgs all day long. You
say to yourself, J hope my face is showing that 1 am_more -

interested In what'she sald rather than in the way she saidt.”
Sgppgsgyouarewalkiggdownﬂle stréet. As a teacher of

- ﬁhysicaﬂy handicapped people, you have been around wheel-

chairs so long-your-toes are flat. But here. comes a person in a

wheelchair: You afe a pro. You say to yours€lf, ] could go‘up
there and open the door, but what if this is one of those people

who says, ‘Thank you but l.can do it myself?”” So you know
what you do? You window shop next doof How come? To

- avold the whole question. So devlance is the thlng that bﬂng

~ B
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‘competence,” | use it to mean
something that people have, but that not everyone has,

When | ose the word *
something that is wanted and needed by someone else. The
balance between competence and deviance, | describe as the
“Competence Deviance Hypothesis.” The Competence De-
viance Hypothesis says the more competence an individual has,
the more deviance will be tolerated in that person by others. Let
us say that we have zero right here, where no one has deddéd

zero is competence, on this other side is deviance: You and 1
have a little arrow inside our heads. It is one of the most active
things we have goingeﬁll the time that arrow is adjusting based
on input. Remember Richard Nixen? What did we do with him?
If we consider .competence; there is not enough space on the
scale to describe all of that man’s competence. Just read the

books: — phenomenally competent man: But there is_not
enough room over on the other side either. For years, where

was his arrow'? Way on the plus side ‘He was President of the

“Mr. Nixon, there just is not _enough foreign diplomacy
, .competence to outweigh all that donflestic deviance. Get out.”
The arrow swung down below zero. : .

whether a person is a good guy or a bad guy. On this side of -

What happened then? We got a president who was right at -

zero. Had riothing over here, nothing over there, he was right in
the middle. Now did | say something bad about Gerald Ford or
something bad_about Richard Nixon? That is the interesting

. thing. Listing the good and the bad really does not matter until
you add them both up: That determines where the arrow lands.
You can have a Nixon whq can have tons and tons and a Ford
who has oafices and ounces and that still does not tell you
where the arrow will be.:

- How-abeut spouses'? A. buich of f you are spouses There

are. things about you as a spouse that stink. Just ask your
spouse. .But there are things about you as a spouse that are

really, ovely You can check those out; top. There are some of
. you here
The_competence deviance hypothesis says that; for one or both
parties at some tifne, thiose things that had to be tolerated began
to outweigh those things that were valued and the arrow went
below zero. Do you ever hear somebody say, ‘‘How can she
live with him?"’ Next time you hear that, say, ‘What is it about
him that we do not know that is so fantastic that she lives with
. him?"! It has got t be there. She is living with him, so that a arrow
‘isa plus
It is the same w;th people labeled special\needs handi-
capped, retarded, cerebral palsied, ‘blind, deaf, etc.. They are
in the same situation we are in. All they need to make it are
more piuses than minoses;  What is the difference? The
difference is that you and - do not-have as many minuses given

to us. We do not hgve the big set of liabilities that keeps tugging
on that arrow. Thoge people do, and that is the,only difference.
When we [ook at deviance a little more closely, we. find that
there are three kinds of deviance, three things that bring
negative attention. The labels that we give them are not really
impoptant here. I will use the labels, but it is the concepté-that
portant. ‘The first kind of deviance is what 1 call pablic
eIected deviance. Those are things that bring negative attentioh
that a person can choo:
process of growing up is t ciding what not to do any more. You
remember when you were a kid and your mother said, *‘Don’t
- eat your soup with a fork:” Or, “Whatever you didthe iast time
you went totown, don’t. | got three phone calls.” You leamn as

you grow older thatthere are certain things that you think are all

right, but ‘evéry time you do those things, people get on youir .

case: So you decide not to do them any more. Public e]ected
-deviance means you can choose. - *<

The second kind of. devrance is'pnv;t@dewance anate

[
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to have or not have. Part of the ,
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deviance is wonderful. People do things that they think are okay
to do, bt God forbid anyone else should know! | used to give
examples; 1 do not do that anymore. 1 would -say, ‘‘For

instance” and then 18 heads in the audience would go down or
you could see the red coming. If you want to-get a feeling“for

what | am talking about, you can take my self-administered test -

. of private deviance. Say to yourself, “What are things that | do,

and | really do not think anything is wrong with them; but | hope]
no one ever knows that | do thern.” If you cannot think of any,

by the way; you are. leading avery dull existence.

There are some interesting things about private, deviance

- First of-all, it is free. It does not affect your arfow. Nobody

knows about it: You do not have to pay for it; you do not have
to have an account of assets to balarice against it, unless it
comes out of the closet; out in the open..And we have all seen
that happen. Y ‘

Here is a beautiful example of the competence.deviance
hypothesis; somebody in town does something and it is~not
cool. Yoii hear people say, “He did what?”’ Then one of two*
things will happen. People will say, “Well, then, he is out: | am

not going to shop in hisstore My childreri cannot play with his: |
will not vote for him." That means the arrow went below zero,

right? The other aption is that people will say, “‘He did? Oh, that
is terrible, but you know something? He does this and he did

“ that and did that." You weigh the options and sometimes you
end up saying, ‘‘That is really disappompng, but he is still OK by

" We balance all that stuff. |

When do people with special 1 needs get a chance at private >

angthing, much less private deviance? With most-of the people *
that are called “‘special needs,” especially people with signifi-

cant handicapping conditions; we are so interested in giving
them the goad life that we program them 24 hours a day and

take from them ‘one of the absolutely basic components df a
dignified éxistence — privacy. How much do you need? There
are people who need hours a day. If some of you do not get at
least several hours a day (absolutely free and clear of anybod9
except you); you just do not feel good. Then there are people,
like mie, for instance, who do not need that much; maybe a half
hour; an hour a day, 'something like that. But what little I need, |
‘need really badly. If 1 do not get that small churik of time; 1itch:
Yet most of the people we are talking about-at-this conference .

rarely have a chance for angthing that can really be called
privacy. Seme of you do not'get the chance either. It is just riot

easy to turmn around to your spouse and say; ‘‘Honey; I really
love you, but get out of here. | do not want to be a half at this

moment; | want to be a whole. As long as you are here; the best
1 can do is a half and | just need more right now.” #Weuldn't it be

nice if we could do that without them thinking it is a reflectign
on them?

Now we come to the third kind of deviance and that is the
ofie: that sepaiates ‘‘them’” from .” Public non-elected
deviances are the things that bnng neganve attent!on discom-

. woman behmd the perfume counter -cannot wake- up in the

-morming and say, “lthink1 wiII talk mcely today

The person in

choice..
Who aﬁ those pp.opie" Y ot comie to a conference hke thrs
and you see somebody sitting in the-front-row of the conrerence

and he is not looking at the speaker but at somebody who is
moving her fingers arouind. You see people come in and they

are moving with a cane and dark glasses. It is deviant and they
cannot elect it Yet it goes beyond that .

~ lwant se'l think there is some
msrght there into what our )obs are and what itis we. are trying

’ negative attention pablic non-elected devrance there are three

bl
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sub-categories there, too. The first one is appearance. Think of
the time you have_spent around people with special needs,
around pedple with very mild handicapping conditions:
Amongst that group; the number of them who have significant

physical characteristics is not really high: Bat for others of gou,

especially those of you who have worked with moderately and
severely handicapped pgople (if you would get our middle class:

jargon out of the way for a couple of minutes), you wouild have

1o say that a lot of them are really ugly. Ugly. There are a lot of
.ugly people with special needs. Every one of us has some ugly. *

You think my nose looks big now, you should see it without the

mustache! Yet what do we do with-these other folks? When | -

first got in this business; back in 1960; 1 did some traveling:
around, and I thought to myself, *‘My religious educators lied to
me.” There really are 11 commandments %?d they only told me
10 of them. The 11th commandment is:™ Thou shalt give all
Down's Syndrome people the same haircut.”” No matter where
1 went, the barber had beat me there, the same guy, and guess
what haircut he picked? Ugly; Ugly! If somebody has litile Hny
ears and a flat, fat back of the head, of course you are going to
give that somebody a butch haircut. Then you can make- sure
everybody knows. Why would you do that? Now people with

* | ‘Down’s Syndrome have gotten a decent hair style, for the men

© -a musfache, or goatee, or both, for the women a litle make-up,

+

" exactly the same way. Yet'we sit there thinking, ‘‘The stinking

and glasses with a shaded top across the top of the glasses. |
could say to you, “‘There are five mongoloids in here;” and
everybody would fook and look and you would not find them

because the four or five ways ‘you know to recognize them are

not there anymore. -

Yet when those people wlk in the door, their aow is 1

sitting on the floor before you even find out if they are nice, if
they are stinky, if they can talk; if they can work. You justlook at
them and you say, 'WHoa, there the arrow goes.” Whbo has the
special needs? Us: If we did nothing more than give them the
'same courtesies that we give ourselves, that arrow would come

‘up a bunch. Let me give you a nice exercise. Look down at
what youi are wearing."Now ask yourself; *How many did I try

on beforé | bought thié one?” Now when you go back 6 your -

programs, pick a person with special néeds-and see what that

.
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person is wearing and_then _ask, “How many -were fried on -

before they: bought that one?” You know that answer: ‘one. All

+ we have to do is give them a litile courtesy, We give them
" convenience, we give them training, but we give"them no
dignity. ) >

' The second kind of public non-elected deviance is any

behavior that brings negative attention because of its presence.

Thiese are all of those things that people do that make other

- people uncomfortable. Some people hit other people; they cry

a lot; they are constantly running areund; they slap themselves;
they rock back and forth; they interrupt other people’s conver-

sations. Sometimes you will see a list entitled: *‘Inappropriatgs.

priate-behaviors.” :

. _ By thé way, the next time you have a student with

“We wish t’gi eliminate inappro-

< inappropriate behaviors, be really careful not to assume. that

student cannot leam. Jf hg cannot learn; how did he get those

. zero order task. Every one of us is different:

to. work through those behaviors; train. them out, and build
other behaviors. . T -
- Now we come to the tbi@,&@@@ of public non-elected
deviance: It is the big one: It is all of those behaviors that bring
negative attention. becatise of thelr abserice: Why doesn’t she

go to the bathroom in the .right place? Why doesn't-he use
public transportation in a city where everybody is expected to?

Why don't they eat with a knife and a fork? Why don’t they

* dress themselves, brush their teeth, comb their hair; wash their

_hands? Why don't they sit in my mainstreamed classroom and

* leam like everybody else? The other two are more conspicuous,

* but they are not the categories that carry the real weight. When.
sommebody says to you, *

: e are placing three special needs
students in your class,” it i not the inappropriate behaviors that
iget you (because there are not that many of those), and it Is not
that they look funny. It is that you are sitting there saying, “Why

- don't. these students do this and that?’ or, “How come~ "

somebody is asking me 1o get fhem to do all these things that

g.\ey do not do? | have alréady got a full load and now they are

dving me another full load.” ;
If you look atithe curricula for pe ;
conditionis, you will find that about #0% of it is devoted to
teaching those things. that if'a person does not know, it brings
fiegative attention. These are called zero order tasks or be-
haviors. If theperson does know them so What? You combed
gour hair tb?ad;;e 1°g

_but 'did anybody congratulateryou? You got
dressed today. Tomorfow, come to work naked and thén
watch! All of theserthings are necessary to avoid the negative
consequences of not doing them. Why do we call them zero?
Because; first of all; you get nothing for doing them_and
secondly, ybu do them to det nothing. You do them 5o that you

do not get negaﬁ\ie feedback. ; ]
» - Do you remember when ypu started brushing your teeth?

"+ What was the initial motivation for - brushing your teeth?

. Probably fear. For some people with special needs it is different.

You have heard teachers say, “Come on and brush your teeth
~and | will give you a piece.of candy.” You started out by fear
but a little later on samebedy said you could not be in a car pool

negative consequences. For some of us, brushing our teeth
~ actually took on positive consequences. I.do not think there is a
- person alive who enjoyed the first tooth brushing. But some of
us really want+o brush our teeth now — especially after eggs. It
feels good now, but that is‘not how it started._For avot of us,
bathing now has nice feelings to it, we enjoy it. Fér others, itis a

Where are we with these special needs folks now? [ 'started
out with a big arrow and it is down. They do not have a lot
going for them and 1 said that there were three things that seem
to make that arrow-go down. If we could magically get rid of all

e stuff about appearance that brings negative attention, the
- arrdwwotild come up. Then, I said a ot of them have behaviors

. "that bother the heck-out.of people. Lef's say we could get rid of

people with handicapping.

all of those. We cannot, but let's say that we could. Up.comes |

the arrow: Then let's say that we could list all of the-behaviors

behaviors? They had to come from somewhere. He was not  ‘you need so people do not think you are weird because you do

-bam-with them. He leamed them, and if heis able to leam -

those, he -is able to learii a whole bunch of behaviors that
people hke‘thwné around. - :

% 8o, we have this second category of things that bring -

negative attention that the person just cannot decide to do or
not 16 do. Your cannot say to yourself, “If you geally did not

want to doit, yousreally would not do it, right?” Well, they afe

little kid is ruining iy day. Why doesn’t he stop this?”* He does

not stop it for the same reason that you and | do riot. You have,
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not have them. We learn.how to brush our teeth, get dressed,
wash clothes, move around the community. Let's say we could
teach all of those, “hich we never- will, but Jet's say that we
could. Where would that arrow end. up. if we could do

that? Zero. That is the best we could do. Why? What is missing? -

_Competence. Where is it? Something that someone has; that
not-everyone has, that is wanted and needed by someone else.

. v “
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even a little rninus; where are.you? At minus. Which means that

+ - Until you have that, zefo is the bést you'will ever come up with.c -
- "Thatis a problem because i} you areat zero, anytime there s~ - -

.+ anymiore, 5o you started brushing your teeth again to avoid the . . -

.
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there_ better be_pluses because there wtll always be mlnuses
and that we better start teaching pluses.

~ Let me givg you a concrete example of the competence
_ deviance theory. Actually; there are two parts to this story. The:
" first part Is the simple version: There is a man in ?ork activity
center {or sheltered workshop) for severely handicapped peo-
ple: The work activity center has reached the point where they

feel they are successful. They have a man who did not know -

how to work and was not very well adjusted and they have
made him very -well adjusted at doing:nothing. . They. have

brought him to zero: He does not have the retardate shuffle. He -
does not give the girls funiny looks. At liinch time, he does fiot

bother other people; he does not slobber all over. He uses the
public transportation system, gdets up &t the right time. They
think, *We are ready to put him on a job.”. .

- at kinds of jobs do they put handlcapped people on?
Zero Jobs. So they get him a job in a factory doing the sweepliig.
“He comes in every moming; gets the broom; and he does a
g00d job: He is there for two weeks. He goes up the aisle, gm
" down the aisle; and sweeps

After two weeks, a couple of people over on alsle ten goup
to the foreman, talk to him and then the foreman goes to the
~ personnel man and says; “We have a problem. You know that
guy. you hired to sweep? Well, he is a rice guy.and 1 am really
proud about the way the workets have been behaving. They
have been really nice. But a couple of them came up to me and
really feél down. They said every time hé comes by their bench,

. hie picks his nose and wipes it on their bench: They are just
really‘down about it and [ thought you ought to know.” ~

“The personiiel man thinks abeut it and fires him. He says -

“We cannot have a_morale. probléem.. We have a staff of -
produchon workers. We wolld really like to Reep the young

man, but we just cannot doit”

~ Now that is not what heis really saying. He really means
that anybody can push & broom. And if nobody pushes the
broo
. [oss. That means zero. It is a zero job. If pesple start sneeﬁng
because it gets too dusty, you run down to manpower pickup a
g':ly. &nd he comies out to sweep for gou:
Thie second versio
int the same factory.-Thereis ;
ah Jtyears old (Retirement. gewasL65 wheri I came up with
this) He hasﬁbﬁegnﬁjnfthe facjory for 25 years and he operates a a

ma chine in the factory, a machlne that would take & minimum’
“of thirty days to train sometne to run. Now if the maghine does

is a pAan In that factory whois-64 and

not run; the factory does not go.-This man that has been on the
machine for 25 years and loves the factory, says to the foreman
orle day; ‘‘You guys are putting me outto Pasture in six months
Who is going to run my machine?” * ‘
“Don’t worry, Harry we Will take ¢are of it.”
“l know but I really want to have enough ttme to train
Someone . N
_“Don’t worryL Hany we’ Ve got time o
* One: evening Harry is at home and his daughter and son-

—_ Mab

the accounts receivables db not go down and he has no

fthe ory starts out six monﬁsearﬁer .

'In-law are over for dinner. The son-in-law happens to.be the .

placement ‘coordinator -at the work activity- center. -Hanry is

lamenting and the son-in-law says; “‘Hey, Pop; may lask youa

. question? Would # do arythlng to your self-concept if 1]

you ean do something to my self-concept, try me>
have;ln ‘mind?" .
- So for the next -six mon'ths every night. th" e men Walk

o |
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the grey suit that you never see_comes out ot the ofﬂce and

says; ‘‘We are gathered here today to honor Harry.”’ He sayps,

Come over here Harty. | want to glve this to you as a token of

our esteem:’’.
And.. then somebody says, ‘‘Hey,
machine?”’ - :
\ Silence.,
- Hany. says’L “Don't wony about it, l took care. of every

- thing: Meet Fred.”” = -
_They look over and here is this ‘guy who does not look too

cool.

Fred goes over -and sits down ‘at the machine and the

. machine comes alive. It sounds like Harry is sitting there. What

a relief. The man in the grey suit goes back into his office and
shuts his door for another 65 years. The other workers go back
to work: Harry goes off to look at his watch: And the placement

counselor does what they all do: they ¢ go sneak and hide and
watch: ~

~Two weeks go by A couple of people over on alsle tengo
o the foreman. The foreman goes to thé personnel man. The

personnel man calls in the custodian and says, “Mr. Custodian;
| am really somry to bother you with this, but | have a new

assignment for you. You know the machine over on aisle ten?
From now on, twlce a week | want you to. go over there and
clean off the bench by it. I also want 'you to put a screen up
around that machine so that people cannot find.put how it is
* that a person is- capable of operating it with one hand.”
How many of you krnow of real people, - trieaningful, -

dignified; lovely people; who lost their job for doing nothing
more-than sticking a finger i their nose? The.jobs'that we ut

them on were zero, so anytime even_one minus Showed 1

© was too much. Now do you see.the competence devlance

hypothesis? Now do you see those two different stories? As long
as.we keep placing people with special needs onto vocational *
opportunities that are zero, dead end; bottom level, non-
remunerative,-non-status, mickey mouse, garbage jobs, we will

,whatr about the .

“This is Fred. Fred knows the machlne Fred go ahead 2 .

never get anywhere and that describes about 95% of the jobs E

that we give those people. ;
~ “There aré now -41 people with severé and- profound

hnndlcapplng conditions working in the city. of ;Philadelphia.

‘They have been on thdse jobs for approximately two years; .

they eam between $4 and $12.an hour. They have full medical
“and all other fringe. benefits. They are all members of labor
unions. Most of them are making a whole bunch mofe than

most of you. Nobody cares if they look a little fanny or talk a.

 littly funny or walk a litle funny. because they get the job done. :

" They stay. Did you know that there are electronics companiesin
“this state that have bench assembly operations with 80% ..
tumoyer? Do:pou have any idea what it costs to that 1eve1
.. of tumcver? (By the way;- an electronics assembly operation is °

'not a mundane task: It is'a repetitive task: It is not mundane.) If -

_* they have fen jobs, they have fo tefill eightof them all the-time, -

You people are rainers, you-have been aroupd. How do ., .

- employee:. If you spend $2000 tojtrain the ge nd he;stays .
‘with you for 20 vears, that is cheap. If you spend $2000 to train

- someone and they stay there for two months; that is expensive!
But that is what is happening. Do you know what we have done,

" you: “cst out'”" training? You amortize it over thel llfeﬁme of the

for the electronics’ mdustry. in: Texas? We have given ; -them - 5

. workers that they can train far $3000, $4000 or $5000; but we
'have given them workers whe stay,.workers who have alevel of .-
- quality they) have never seen before, a level of commitment

- \

they have neter seen: And do you know what they are doing? .

. They are putting a.million dollars worth of their resources into" .
getting more of them. Not because of 5U4 but becausethey are .
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g that bad and they are-now finding that they canget
ople in those jobs who are better than they have ever had -
fore. It is worth whatever it costs. : .

the person sitting in the front roWw who is watching sign language
and finger spelling, aboiit the person In the wheelchair; -about’

the woman at the perfume counter, about the person with the
cane. 1 think when many of us run across thoge pesplé in“our
lives; a three-by-five card popsup in-our heads that says, “1 am
looking-at -an intact system with one or more. malfunctioning

subsystems.” For some of you, the card says, “She is just like

mé but her arms dg not work. He Is just like me but his eyes'do

-not wark, They are just like me but. .. =° "

"/ = That s a nice card.-When we have people coming into our
vocational special needs programs that are labeled retarded,
cerebral palsied; blind; Tetarded, autistic, we see that card. But

when we walk ifto an institution and see_people i cribs who
are adults; and:see; people-literally climbing walls, -a different -
card pops up. That card says, "I am lobking at a malfunctioning
system, not an intdct system with one or. more malfunctioning

subsysterns, but a malfunctioning system.” For some of us, the

card says, “She is not like me. They ate not like me.” -

terrible: card. Yet. Ii-
g sold such a bill of

as taught us very:

Now that is a different card. It is a

would -not be terrible if you guys had not t
goods all your life. We live in a society th

well: “If you have an intact systemt with one ‘or more malfunc- .

tioning-subsysterns, fix it. If you have a malfunctioning system;’

junk it and get another one.” We have leamed that lesson to a
fault . L Ten

" _Take the automobile as an éxample. Take three of them.
Automobile #1. You drive in af night, pull in the driveway, go in

the house, go to bed; come out in the. momirig; turn the key;

‘nothing. So you call the gas station attendant and he checks it -

over. He says the battery is dead and ‘your alternator needs
replacing. There is-no-problem with that car. That car will not
triove one inch and vet you are standing there perceiving it as
an absolutely Intact -system with two malfunctioning subsys-

tems, so there is no problem. What do'you do? Fix it o
. - Car #2. You see these around Texas. You see them a lot

irr North Caroliria. The car sits outon the front lawn; and “sit’ is
the: correct word. It has no-wheels, no windows, no hood, no
carburetor it just sits. Now imagine the owner saying to-you, “It
has a brand new set of brakes.” Why do you laugh? Because
you have leamed so well that it is foolishness to talk about-an
intact subsystem in a malfunctioning system unless gou happen
to be the junk man: ..~ oo s .

Car #3. This is the borderline car. Many of you came here

' in a borderlinie car. It works. It rieeds a tune up: The front end
needs aligning. It needs a set of tires. It really needs to have the

" engine rebuilt. And the 8-track is broken. That car has a major
problem: The other two kinds have no problerhs whatsoever.
What is the problem with the third one? Deciding what it is: that
is the problem. That decision; by the way, is never based on

reason. Thiere is no computer program that tells you what todo;
all you- have got is guts-to go on. You finally-say to yourself,
“Jurnk It.” Once you make_that emotional decision; the rest-is
easy. You justify it. *'I have had it for five years. It would just be
. putting good. money after bad.-Certainly, if I fix one thing,
something else will go. | owe myself a new car.” Or you make

the other gut decision! ‘'l am keepipg t. love that car. We have
been through lots of things togethet: If [ spend $1000 on mg car
and somebody else goes out and buys a car for $1000, we will
. see who has the better car." Then your friends say to you; “You

are putting a set of radials on what?” - .- o
It is the same thing with people with special needs. The

problem is deciding what they are. Which card is going to pop

Let s take one ottier look at these people: I talked about

‘Hioning subsystems!” 1 could do that; and it would not -do

up? And you know that you cannot do it intellectually.. | could
give you a new mantra and say, “Now we are all going to

‘They are all intact systems with one or more malfunc-
anything to you. Do"you-know what does something to you?
When you see these people do something that you never, never
thought they could do-before. You say to yourself, "I they can .
do that, what else might they be able to do?"’ That is when the
card starts-to break away and not until then. When yousee a

person with profound .mental ‘retardation eaming a living, it

throws - your- whole system off because you are saying to

yourself. “‘Wait a minute, if that person is actually earning $5.50
. an hour, why the heck am-l feeding her at night? Why am |

putting clothes on her? How come she-is paying as much taxes

as [ am paying and yet somebody Is picking up the tab for her?
Something does not fit.”" And it is not until that happens thatwe -

* can break things down.

Let us go off in a litle different direction now. 1 would like

. to make the concepts: of competence a little more concrete.

. Where does vocational education -start? At adolescence? | see

. programs called pre-vocational. The onlY thing that I see that

¢

distinguishes pre-vocational from whatever else they took is that
thie studenits are-older: I tried to figure out what vocational tasks
are. But | concluded that there is nic such thing as a strictly
vocational task. ‘Thére are:things that people do when -they
work, but there are nong-of these; that they dp not do at other -
times. Of showing up on time, following directions, following a -
sequence, interacting with other people, staying in one place at

one time; being able to pérform sophisticated technical opera- -

tions, not one Is done anymore in a place called work than is
" done:in a place called home. We must start with the babies!
____Learning to operate around “hot stuff is an important
vocational task. How did you léeam-how to- be around hot stuff?

We found out that if you set a toaster on a “light"’ setting that,

when the toast popped up; if you put your fingers right down on
the toaster it would be hot enough to make youi jerk. It would
hurt; - but there would-be -no-tissue damage at all. So.if a
handicapped student's fingers go down: there and touch it,-he is
going to leam like-you and I did, ‘Get thie heck out of there ina
hurry!” Under controlled conditions that lesson will not do
damage. That Is training. L

—daliniig. . \ N
While we are at i, why don't we teach-this person
something -that means something? Often, the special needs
people just sit there and somebody feeds the children and
somebody drésses therm and somebody does this and does that.

- What a drag, Then.we say, “Oh, we lovethem and they are 5o

nice and so lovely.” Do you know why you hear that so much?
There Is nothing else to say. How can we respect them? And
whose falt Is it? i te , -
~ Probably none of you waited until you were forty to leam
how to gargle. Are you farmilliar with Gesell? Most of you have
read Gesell's Developmental Schedules. Where does it say that,
developmentally, gargling comies in for the retarded at age 40?
How many sofe. throats do we_owe retarded persons because

. we -walted until they were 40 to teach them to. gargle?

incidentally; you ‘should see the content task analysis for
gargling! -~ TonIon

_Itis nice to teach somebody to make a white sauce, to run
a lathe, but we also have to teach thém about life, about what
you and 1 do in ordef to make it. These skills are important.
Teaching them how-to take care of themselves down there and
up there and around there should bé a part of it, too. Frankly,
whether it s special nieeds or not, we should be teaching that
kind of stuff; and yet we avoid it like the plague.iomeplac% .

now have sex education.. We have accepted that the three R's
are not enough. I do not care what you call it, it is;a part of life-
that we are missing In the schools: [
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pIe who were never allowed

vééational skills. One group of px
dolng electronics work. Most

ina sheltered workshop are fiov

people gou . would likely get in a typical vocaﬂonal needs

um. They are people who would be in the-programs

labeled severe and profoundly handicapped: The work they are -

dolng is for the National Aeronautics and Space Administration.

There is a two-minute film in a press release that NASA put out
a-couple of years ago saying that-the quality of their work
exceeds the. quality’ of NASA’s own ‘workers, They sub-
" contracted high-quality electronics operations. Do you feel a lot

of benevolence:for them? No, Benevolence is a badly paved,
one-way street. When you hear pity, you think that is a bad

word. When you hear benevolence; you think that is nice. You
d’ornot want anybody to feel benevoleiit toward you, do you?
You cannot give respect and dignity and benevolence at the
same tiffie. Yet you cannot feel benevolerice for somebody who
‘is sitting there* doing something that you do not know-howto
. do. The spedial needs people assemble . tracking modules for
NASA. It is a 550-step operation; and they have never had one
product rejected for failing to meet quality.control: _ ... _._...

"You will be getting people like hemiplegics in your classes.

' Doy you know- that word: hemiplegic? Some -people. think that

means one side of the body does not work. That is not what it
.means. It means that orie side of the body works differently than

the other side.“We are not neurojogists and we are not
neurosurgeons. ‘We- are-teachers. We say to ourselves, “If one

hand can hook around a wheelchair; then'it can hook around a

thousand different things with a thousand different hooks. We

_ ~are going to teach the hemiplegic student to hook all over the

[

Q

place.”” And do you know how we are going to do it? We are
not giving him M&M's -and saying; ‘‘Come on now;”:and
putting happy faces on his forehead. We are saying something
o run the projector?” We could-have
written a task analysts so that he could do it with one hand: No
way. We wrote a set of motions and operations that required
the use of both hands: The teachet said to him; “I am willing to
teach it to you but you will have to use both hands.”

You-know the bill of goods he has been sold. He said,
“Thenlcan't” ___

' The. teacher said; “Oh l will show you ‘how.”

- And now he is using both hands. He is not hurﬁng; there'is

nio pain. There is no magic either. Fhe hand can do things. It is
all in the mind of the people who set up the expectancies. If a
young man has polio and he has rio muscle tone in his arm at all
we have come up:with a task_analysis for the use of one hand.
But if hie does not have polio, if he has cerebral palsy; and if that
fhiand moves and does things, then ourjob is to find lots and lots
of things for it to do; -

_ There are lots of things that special needs people can Ieam
One- woman-with- profound -mental-retardation learned seven

machinm ﬁdl of them were. commercial ldtchen machlnes and

commerctal machines used in the best restaurant in town. After
“she learned all of those skills, the coordinator went to the owner

of the restaurant and said, 'l have someone who can operate
every machlie in your kitchen perfectly. Are you interested in

hiring her or not?”" The answer was yes, She now has a full-time

Job. She cannot talk, shie has very {ittle language; but she is a
perfect employee. I think it would be nice to have some.
employees who could ot talk! . .

- --‘You know you are supposed to ralse your voice elght steps
when you talk to three year-olds and you-are supposed to work '
with them with plastic only. Do you want t6 see a three-year-old

fly? Treat him like an adult whether he is normal or special

RIC
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needs or whatdyer.
handicapped children-to assemble-a ﬂashhght Now, of course,

we have to give all sorts of reinforcers for doing this; do we not? -
Wiong. You teach people things that they want to leam, that

*they are impressed with; that they think are status:tasks,-and "

they will learn all day long. They will love it. The teachers do;
too. While these people were still three years old, -they Were

learriing and enjoying it, and: thé people around them were
saying;, “lf my three year old, moderately- retarded son is-
assernbling flashlights, what might 1 expect over the next, i8
years?” They thought it was much better than,-“Well, he is able
to sit there nicely while they get his coat off and it takes about 40
minutes to get all the-coats off 50 we cari get them ready for

juice; and it takes abont 15 minutes for juice; and we don’t want
to be late because-if we-get them late for juice, then they might

miss their nap and we don’t want them tird when they get on
the -bus to go-home.”- An elderly couple living in rura

>-home.”- An elderly couple living in rural south

Georgia sald they were not driving any-more at night because
they had a flat once, could not fix it, and sat there all night. Their
retarded son lives with them; so we took their car and taught
him to change the tire. Now instead of having their retarded
son in the back; they have thls life-or-death, valuable insurance:
policy in the back seat. They travel around at’ night now-

because they know if they have a flat tire, it-is OK; he knows

how to fix it. That gives him sormething in the familﬁz that he has -

never had before. He has eamed his parents’ respect.
-There is a concept in the Try Another Way systeiti that I

think may have some usefulness to you folks here. The concept

is power. Power is part of the philosophical value structure in .

the Try Another Way approach. We use the term *‘power” to

. mean what the tralner miist have in order for the leamer to

acquire the task. We say that the differencé between people is
not what they are capable of knowing, but what it takes on the
part of the trainer in order to get them to know. Se if we have
two individuals, one of them labeled normal and_one of them
labeled severely retarded, -and we -want -both- of-them: to be
electronic bench assemblers; we take it as a given fact that both
of these -people are thoroughlg capable of being competent,:
proficient; electronic assemblers. The difference between the .

. two of them-is the amount of power that will be required by the

trainer to get them there. For the:person labeled normal; we
assume that it probably wilkniot take very mich power on the

part of the trainer to bring that person to proficiency. For the
persan Jabeled severely retarded, it will probably take a great

dea] of power on. the part of the tralner to bdng that ‘person to

expectancies. If you do not think somebody is going to do
sormething, you can be sure they will not. It also comes from
instructional technology. There are thousands and thousands of
tricks that can be included in a trainet’s bag. The technological
part of our system Is-an-organizational structure -for organizing
all the decisions a trainer -has to make and for selecting what
technique the trainer should use.

Power comes from resources. What kind of resources does
it take to get power? It depends. We know from experience that
if you want to teach a person labeled normal to drive an

autornobile, the resolirce you need is individualized instruction,

one-to-one Instruction: At that paricular moment; they are
special needs. -

___What aboyt when you waiit to teach a person with a mlld
handicapping condition, let us say a slightly retarded person, to
make a white sauce? How much power do you need? Do gou
know how much power | think-you would reed? Probably if-she
was at a stove with three ofher students that were labeled
normal Tearning to make a whife saiice and if somebody had
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.spent just a fittle ime with the teacher and just a little ime with

those three students, 1 will bet they would have all the: power
they.needed not only to learn the white sauce biit fo make Sure
she learned it, t0o.~ . . Lo -
. Do you know what happens instead? In addition: to yout
ather stidents, yourmay get three students in gour class who are
special needs students. One of the mistakes we have made with
you is we have done a really lousy marketing job; just terrible.
You were already busy all the time. Whatever your load was, it -

was a fulljpad because whatever, you get used to is a full load.
Whep somebody comes in and adds more on top of it, that is -

called more. than full: And that is no good. Nobody wants to be .
students in their class or 10 or 11 or 12. You have 34 students
and now you have some of their students i your class.

- We need to apptoach this by recognizing that this concept
of power is not power in the political sense, but power in the

more than full. You hear about these teachers who only have 8

sense that | amusing it here: The®questions are simple: What do
1 want to teach? Who do | want to teach it to? How mich power
umpstance where |
bt eno er? T s a | ple sequence of
questions and it can lead you to some very exciting things. For
instance, every student — no matter how easy that person finds
it to learn or how difficult that persori finds it to leam, whether,
the person is a gifted student, a normal student, a student wi
mildly handicapping conditions or with significant special needsy
— evety single student needs some Individualized instruction: '\
Every one of them needs some small -group -homegeneous

am [ going to need? How. do I create the circ
have got enough power? That is a falrly sir

instruction. Every’ one of them needs some small group
heterogeneous instruction and every one of them needs some

large group heterogeneous instruction. Try using one-to-one
_‘instruction to teach somebody to get along in a big group. It is

not jeasy- We have one-to-one instruction to teach normal
people how to diive, and vet, for things like calisthenics we can

have 150 or 200 of them together. You do not need much

power-for modeling. S

- -_What we need is some marketing. People in the area of
special needs should find some really genuine reason to be
there. Not-all of you have. Not everybody thinks they ought to.
be working with students;with special needs. And that is just
fine. But the fact of the matter is, most.people find some very,
very nick personal satisfaction when they can see something
positive happen. And when they cannot see positive things -
happen, how can we stand there and say, ““You will really like.

it""? No' teacher likes to stand around watching students fail. .

__There are somereally nice reasons for working with
students with special needs when you have the conditions to do
it and those- conditions are available. You think you need more
money; more resources; more teachers? 1 do not think you do. |
think what we have to_dg is to be more clever, more creative,
and use the resouices we have. For instance; use your other
studerits. People outside of home econoics think that home
economics is cooking and sewing and this and that. Yet a Iot-of
the training and the philosophical underpinnings of home
economics is an_understanding of*the family structure and an

understanding of life existence and community existence. The
home economics -teachers:that-1- know find a great deal of

personal satisfaction in being able to teach their students the
joys and the satisfactions and the feelings of competence that
come from helping somebody else. | am not saying that as some
sort of altruistic, wonderful, lovely thing. It simply feels good..

~__If'you are goliig to have special needs students.in gour
classes {and you can forget about the “if’ because you are
going to) it might as well work out well. Well means satisfying. It
means that whatever energies | haye to put-out, | get enough
back that | do not mind putting the energles out. The way to do
that is to take your resources, your other students, your
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that my job'is no harder and | can walk away at the end of the
day saying, ‘My students are leaming more now. that these

special needs people are here than they did before'?"’ o
Remember; | talked about the drill bit when: I got started. 1

“'see a lot of shop courses being run so_that teaching drill bit

sharpening takes three days. The method is basically exposure.
You give the students all the necgssary equipment and hope
that eventually the drill bit gets shagp. ‘You end up with very,
very short drill bits: The altemativeNis to design a powerful
training strategy that“ejows your- students with normalcy to
leamn how to sharpen a drill bit accurately, consistently;, and
reliably in a matter of five or six minutes of traihing. You should

see what these students do with training. When somebody
actually takes the time- to plan lessons and think lessons out and
deliver really powerful strategies of.instruction; you can take a
shop-with- 15 or 20 students, and with individualized instruction
and powerful training strategies, you could probably get much
higher -performancé in about 10%, 15% or 20% of the time. 1
really believe that.. Again; that is not a crificism because you
have never needed to do that. You have always. taught what
you needed to in the time you, had; which is fine. However, you
couild be teaching in-a way that those students would not.only
learn everything they are leaming now, but would-also leam

hiow to teach it to people who have some trouble leaming: You

same resources that you have now. .. . ..

* lam going toadd one more point: The one other point that
1 would like to make is about the *‘what"" that you teach. Since
the word vocational is being attached to this conference; |
would like to suggest specifically for the students with vocational

special needs that you go further than youy have gone in

assessing the needs of your community for workers. | know that
gou already do_that. What'l do not think we have done very
mich, becatise 1 do ot think you have really needed to up until
now; is to ask yourself, “In this community, where are the jobs
that have good salaries, good working conditions, good fringe
benefits; but where it is very hard to find employees that stay?"’
The electronics corporation in Chicago is such a place. They
pay good money, they have good fringes, they have good
working conditions. But even though there is a 13% unemploy-
ment rate in Chicago, there is a 400%_turnover on those jobs in
thegglectronics industry. People just do not want to be there.
NotYonly that,-the company does their recruiting with people
whose value structures just do not fit there. Employees will work
until they get some money, then they wanit to leave; that hurts
the electronics industry. You should be.able to go into your
community, whether it is a small community, agrarian comma-

nity; rural community, industrial community, and say to: your-
self, ‘Where are some jobs that if my students with vocational
special needs really knew how to do those jobs excellently, they
would have a beautiful start in the world of work?” Then train
for them. I think that area is not belng tapped now that the field

of vocational education Is starting to take special needs students
seriously. == = o S
~ You got the legal mandate a number of years ago; you
ignored it for a long-time; then did not quite ignore it; but just
found a way to bootleg what you really wanted to do and call it
training. Now, | get the impression that in the field of vocational
education there are a lot of people who are starting to. say;
“Let's do something. Let's really try to accomplish something

and see. if we can get something done.” Now that is happening,

would have time to teach a whole bunch of other things with the

 *eiifriciilum, and ay to youirselves, “How do | do this in a way -

oneof the places that has to be addressed far, faf, more directly :

than it has been; is finding those jobs. I would suggest that you

temptation is to take the poor jobs. Going back to the
competence deviance hypothesis, those are zero-order jobs:

e
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ity is everythlng
way we want

are perfect workers, until they say,
that we want, and you are doing everything
you to.do it” At that poi t, ot ployees

.the task analysis and begin to desxgn the job sta' jons and thejob

important to us to even be there? '

That strategy is really rnterestlng A friend of mine does
placement in Chicago. A person may say, ‘I r ne ed a commercial
dishwasher and | pay $4 an hour and |
and | would love to have one of your employees.

~So-she-says, ‘‘Fine, |- will start working torr onj'ciw,an'd‘then BN

when { am performing exactly the way you want me to perform

oring in the worker and traln the worker into the j'ob' and |
wrll fade out.”

If she finds it so hot there that she passes

Qt let Her eat on the job even thotigh it is a kit¢hen and she is
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ere for eight hours; etc.; she says; ‘‘Thanks; ut no thanks l
do not want anybody worklng in thrs job. It

drgmty of the people | represent

walk then cempétence is not a 1ob that requir S

s well as anybody | have ever had in

the place; what does it matter that he cannot
not handlcapped workers; those are competent workers
do all the thrngs I want them to do. So th

work and effort wlll be worth lt
l am E ras

use to assess students" L .
Gold: None:. We do not believe that tho

worthwhile for people with mild mental retardation-or negl@ble :

language skills. Not only that; we have seen t
and the tests “Would you like to be ¢
like to be a

nitary engineer?”’ -How do. these peaple know?

g
* how to do it well, arid
then letting him say to you “l am really glad | know how to do
this but | do not like it,” and going to a next one and a next one
and a next one? That is the way you and-1 did it-yet, somehow,
we think of that as failure for them: We also. are skeptical ol
those other tests, like manual dextenty tests. In-fact, we have

s nt that makes any
sense at all is criterion referenced assessment.

With our féorm of criterion referenced assessment you say

RIC

Can we know what a lawyer does just becat]se we watched -

.one:” That is. what they want to hear. | believe OK Our_ \

: N

to7 yourselves as teachers “What do- | want the student fo
" Then you gyij‘w am [ going to do to see that the
student knows"" The pornt where  you say the student knows is,

how | taught hmi ” That is assessment.

Y
. exceptions if yoy are talking about academlc skills or certain
; Rlnds >

of things fdr whlch there are prerequxsntes For example, if
it t sbod

rals. |‘will no

be-
program to either find o
that is criterion referenced-assessment, but you do

able-to recognize their nter |nto a

if they do or see that they do.” Even
ot ask if .

r%h them.

. the person to be.able to lt§ll time; i order to do that, they must

they know something unless_you are prepared to tea
That kind of assessment we find exiremiely Valuable.
- 1 have never seen an IEP written about a student | have

- only seen them writfen about the teacher. The IEP really says,

It sags, “Here is how much | know
about- st ave-and how many-hours 'é’régrfé
in a day and how difficult'my students are to teach: Here is What_
n.”’-| can prove to you

I know abotuit the-.context the student is-in.
What if I said to

about-how many ¢

m abont the students
your other students

that we never write t
you, “We are taking a

only have one stuydent. Not only that; his mother and father, are
taking off work for the _year aid are devotlng themselves 24

ve lnto
the school; whatever 9" want. You have one year and you
only have the one student. Now go backland rewite your lE "
Come on. You would go back and say, ‘‘Are you senous"
are going to do.this, and _this and n't gou? You
d. | am sure {i at that is \;hat 'you would
do. What you are reallg saying is; ““The student has not

" changed, but the context- has, so-1 nevet wrote the IEP about

the student in the first place. | wrote it about me.” Once you
understand that, then you are Mot laying the problem on the
student. The fact that it only says, “l am going to get three or
four things dotie this year” is a defense mechanism. You are
saylng, “Look what | am up against.” But it is not the student's
ipabili you are writin bot.

Audlence There are conventional assessment devrces
- Gold What he is really saying is,
Graflex, give them a Towers; or a JEVS, or thisio

“Give tt

all your money so then.you.do not have to do anythlng abﬁq

it."” It is true., We spenc h, much mere money trying to findj.

out who someone is than we do trying to do something about iy -
Not only that, when evaluation is your ‘focts of attention,

training is not'likely to occur. When training is your focus of

'attentlon evaluation must occur; so train, do not test:

When you train a person to use all the equlpment in the
lront office or you traln the person to operate machinery in the
r grour t, all of that training

' should be accompanied by data. You should have a data sheet
. with the task analysis. It sounds like a lot of work, but.once you

getinto it and start doing it; the rewards are more, and the work
ends up being easier; not harder. Your assessment then is,
“Here is all the inforr n that shov his person-learned
this task.” The assessment can say; ‘‘This person knows how to
do this, here is.how we taught him, and here is how many hours

and mlnutes it took.” If you feel that the rules require you to do




. “teport,
+  descripfion of the methods used to teach him. Somewhere-on -

o percentile on the Purdue Pegboard.

<
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. a Wechsler, a Bennett Handtool, or Bruininks-Oseretsky or a
Wechsler Adult Intellegent Scale or whatever, then do what you
must, bt take that information and make sure that nobody sees
it except the people whorask for it, because it does not mean
angthing, | am serious. I could spend the next three_hours
explaining to you just how conefiiced | am that it does not mean

Canything, - - TR o
- 1 have submitted reports td~a division of - vocational
rehabilitation in a state in which they wanted intelligence tests;

motor dexterity tests; ‘other specific tgsts. We- taught several .

'x

complex industrial tasks to a persorr who had very severe

. cerebtal palsy. At the front of the report were pairs of polarold
photographs, orie showing the task jélf with the products
assembled, and the other one showing the person in the middle

\of assernbly. . The person was gontorted .and looked strange.

When they opened the report, it said, “Robert So-and-So has

learned the a’sg{mbly tasks shown on the cover of this report.”

ig letters (we took a whole page) it said, *He ~

Then; ih very\big letters {we took a whole page
. learned {n X number of minutes on each of the tasks and his

productipn-was X number of units per hour with X error rate;
hich ‘were single spaced, included a very detajled

.the érrc*&:rate is zero.” The next three or four pages of the

paget four (of the 12 or 13
a patagraph,; in small letters not in capital letters, and not using

abbreviatiors, it said what his full scalé intelligence quotient

was. There was no way you could have just glanced across that
page and found the IQ. Every piece of data-they wanted as in
the report, but there was only one way to get it. They had to
read the entire report. They had to read everything before we
would give them even one test score, before we would even tell

give them e\ core, belore we would e\
them that on a standard test like the Purdue Pegboard, he:
“scored below the one percentile. By the tirtie they got:to that -

piece of information, we had already described that-he was
producing at 98% of the industrial norm on the complex

industrial task. Incidentally, he did score below the one

" We did not violate any laws. We gave them exactly what

" they wanted; but we did it our way. We did it in a way in which

they had to confront all the person’s competence in order to

find the conventional items that always show these students to
be deviarit So there are a couple of different answers for that

situation.It is a real issue, a real problem, but I do not think it is
unsolvable: . } T L o
~ Audience: When people come to monitor, they want to
look at a test or see a test's results. Can you make a suggestion
on a test? : : : T

""" Gold: Why don't you use the Purdue Pegboard? That is
motor dexterity. ‘Or you could give thern the Minnesota

Multiphasic Invéntory, With twenty severely retarded people,

" we administered the Purdue Pegboard. Twenty out of twenty

produced below the one percentile. It was se; th

no surprise; they all
do. Then we randomly selected half of them and gave it to them

three more times. Nothing happened; we had: the same results.
For the other ten, we taught the Purdue Pegboard, not
quantitatively; but qualitatively. We designed a set of motions

for doing the Purdue Pegboard and then taught the ten people
those motions. We did not tell them to go fast, just taught them
reliable, accurate motions until they did twenty-five of themin a
row; not just getting the pin in but following the motions.

. Then we gave them the Purdue Pegboard again. We gave

it to them a number of times, until the difference between.one.
test snd the previous test was less than 5% difference. What'

does that mean? We violated the standardization of the Purdue
Pegboard, didn't we? However; those of you who -are in
psuchometry kiiow that there are four kinds of validity to a test.
‘One of them is called content, one is predictive, one is

ee of four (of the 12 or 13 page report), in the middle of -
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construct, and the fourth is concurrent validity. ;C,o,nstruc;iK
validity says that the test is testing what it is supposzd to test.
The construcRbehind the Purdue Pegboard is the ability for a|

Purdue Pegboard is based on'

will spontaneously denerate-a

person to use their hands. The
the assumption that the:person

strategy. This is assumed because it is for nofmal workers. Yet, |

in thirty minutes of training, did we teach motor

dexterity? Do |

you teach dexterity? So we did not violate the construct of the |
Purdue Pegboard. All we did was adhere to the construct by I

getting all of the cognitive -stuff.out of the way. We_taught a

l;‘
|

strateqy which everybody else is assumed to have. So we do, | -
“

not think we violated it.

Guess what happened when we were done? The’figures
are really interesting. When the ten people who went through
that training were through with it, thefr mean performance was
50% aof the standard. It is weird because it was not 49 or 51;it.
was 50. Do you know what 50 is? It is the same as ours, exactly
on the rrioney, 50 pecentile. Do you know whaj-the range was?
All of them were below the -1 percentile. When we were
finished, the lowest performance was at the 20 percentile; the
highest two performances were -at the 99 percentile. Not one
person in a hundred would have matched the performance of
two of those people on that test. What that sags to us,_and it
says it just as loud and clear as can be; is that when you Jet the
part out of the way that nobody thought about when they

developed the test, the people’s hands are no different than

anybody else’s. But there are nict any tests to show that, so we

just took one of the tests that everybody relies on, and showed it'
with that.-You rmight want to do the same; you can do it with
any of them.  __ -

~  Atidience: Most-vocational shops teach generalized train-

ing. Most of what you have been. talking-about is_specific
. training. What do you suggest we do in tenms of setting up

vocational shops with special needs students? - - - ..

- Gold: | really think that the best possible approach to

generalized training is specific training. When you are teaching

automotives there are some conceptual issues involved, but at

some "point that training -deals with installing a set of points,

_ dolng a brake job. The components of generalized programs

res |

- galmost invariably are themselves specific. My own bias is that if - '

they are not, they should be: It is not until those concepts and
general Issues filter down to- measurable, demonstrable skills
that the general program can even be described as existing.
With those generalized programs, you can sit back and say,
“What are the overall goals of this program??_But the way to
achieve those overall goals is to say, “OK: what arethe 150

specific_tasks that students are going to know when we are
done? What pleces of knowledge ‘are they going to hold?”
When you approach it that way, and see that a generalized

program consists of bodies of specific information, then the
difference is really a ot less. e
Audience: What about transfer of training?

_ Gold: If you go through our research, you will find that
almost every ofie of our experiments uses a transfer of training
‘paradigm. We agk very significant transfer effects. People with
special'needs are;capable of transfer, and I can say that with a
great deal of tb?}ﬂ s are
measure as to what it is being transferred and how you know it
is. ‘ »

Now let me answer it in a different way. It is not necessarily
true that if you spend a lot of time teaching someone to take
apart a Carter AFB carburetor and put it back together, that he
is going to be able to take apart an SU carburetor. He will

i transfer the ability to remove and insert screws, that is common,

he will be able to transfer maybe-60; 70, or 80%, but there will
be some aspect of that carburetor that he is going to have to

either be taught or learn on his own.

17
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\ } len er seen those gaskets before.
Bo the samre thing for bowl adjstment etc:; etc. There are
goliig  to be some pecilliaries — for instance, thap big

accelerator pump on SU carburetors; American carburetdrs do
e those. You can have all the experience in the world on

an carburetors; but when you start fooling around with
one of those, the car will not run. That will not transfer. Still, you
can expect a lot of transfer if you teach as if you are saying; ‘I
warit to teach him a way so that he not only does this correctly,

but understands.”

'Handicapped Coordlngtor for the Jphmon Space Centet In Houoton. M-. Pﬂce : ]
- . b, 7

if you unders Aportant capped
persons that you non- handlcapped _people understand" that we
are the ories who are normal. Actually, there was an invasion of

our planet and you people came and took over. We decided we
' liftle while to see how you were

going out. But you have been messing up for too iong
50 riow it ls time for us to tell you how it needs to be done

to
.your eyes ,a:nd, thmls of the person next to you. Think of how
that person looks. Do pou remember what that person has on?
Was the personywearing glasses? Is her hair blond? Is he thln" Is

hxs hair real" Is she thin21s he bulging out at the belt?

eye smaller? o ) _

- - ey
Now open your eyes Thlnk of yourselves' You are going

but when you try it.on you find that one shoe fits;
hutts gour foot. Yhink of your hands. Look at your hands Are

than the other? Are both arms the same length? If they are not -

the same length, you are actually more handicapped than I am.
My arms are the_same length and I do niot have. any h
look at and-compare!- Do you: understand what I am tryir g

get you to see? We are so hung up on wHat we visually see that
we do not take time to look on the inside.
ne-once. asRed me, "‘Shirley, if you ceuld choose a

And [ thought; and I thought and | said; “I would like to be
seven feet tall and blind.”
llwhyt)n

Q

RIC

Aruitoxt provided by Eic:

be use they gap’freiacih gpythlng,rand
blind because_they can look inside_another person.. They are .
not concemed with what you look like on the outside.”
. 1 was loo ing at “ { Momlng, America” the other
morning and heard the quesﬁon “What do'we do about these -
young peo;:jle who are aliens in our country and need to be
educated?"”’ )

- Ihg;lty c an’s response was, "Do we spend just
one more tax dollar to educate them. now; or do we spend
$15,000 later to institutionalize them for the crimes that they

committed because they were not educated and could not get
jobs in our country?"’ ‘

That was a very gogd answer. M) question to- you ls

’ “What do you_do about handxcapped people? Wil you leave

pay thousands of dollars to
institytionalize them in the next six or seven years so they can
stay dut of your way”" T

- lévonder do you know -‘what ls ‘happening in A ,erlca" Do
you know that this year alone | have interviewgd ové
people who were older than 30 years old, handicapped, with no

education whatsoever? | call it nio education when they leave
school at the seventh grade. Why-did they leave? One gir! said
she wanted to be in the pep squad and the school would not
allow her because she was in special education: -One young

man said he wanted to run on the track team and the school
would not allow him because he was in special education. One

into the vocational program.

“Then there are those who are in vocational programs'who
have no business being there. Think of a student who has been
in the regular classroom for eight or nine years. All of a sudden

1o



. 12, Price

that student realizes that they are going to test students to find

out where they are academically. The students say, ‘‘Hey, if we

fail the test we get to go over there in the vocational department

and leam how to build a house. Man; that ain’t nothing. I'm
gonna fail that test. I'm tired of this classroom afgway:”

Do you know how many students fail tests justjso they can
get into the vocational department? Do you know/ why that is
true? Because no one is really stressing the importance of the
'vocational department The students think it is a cop-out. Did

* you know that? Students think it is a way out of the classroom

and they think; “‘I can get by because I do not really have to-do
much of anything in-there.”” But | know that is not true. | have
worked with many students from. vocational departments out-at
the NASA Space Center. | think those of you who work with the
Houston Independent School District and the Galveston Inde-
pendent School District know that there is no way that any
student who Is in the vocational department can get by with
thinking that the vocational department is a cop-oat. Students
must work. That is why 1 think vocational programs are fantastic
for handicapped persons who need them:. . .

.My first counselor and I had an enormous fight that lasted
for four years because he said,-*‘Shirley, yoii have no hands so
we want to send you to a vocational school!”

" ltold him, “No!" There I was; third in my graduating class,
and. he wanted to send -me-to vocational school. ] asked him
why | could not go.to college:

“Well,”" he said, “‘you don't know how to do this and You

don’t know-how to do that, biit you do know how to type with

your toes so we want to send you-to secretarial school.”
Well;_thank you but no thanks.

You are the one who can help us get past these attitiides f
you would, Yesterday was Mobility Day: out here at Texas

A&M. How many of you tried out a wheelchair? 1 have a little
nephew Wwho is three years old and he likes to mock me. So he
puts his pencil in his toes but he figures that is not enough, so he

takes his hands and doubles them back under his shirt so that
only his elbows are sticking- out. Now he is me. | want to
challenge you to be me one day; or even just 15 minutes. 1 want
you to drink coffee, 1-want you to do your work, 1 want you to
walk around campus and attend the rest of the seminars without
using your hands. The elevator controls in this building should
be a lesson to you: 1 can call for them on the outside; but 1
cannot push them on the inside. In the other building 1 cannot
call for them on the outside; but | can once 1 am inside. This is
private and public discrimination. :

- -There is a lot | can tell you: We have an awful lot of
problems. This dress 1 am wearing, for instance. Did you kiiow
that 1 had to alter this dress three times? Yet the lady at the store
did not want to sell it to me. 1 told her my money was as good-as

hers. When 1 shop 1 see people looking at me like they wanted

. to say to their companions, *Don't look, please don’t look, but

do you see that quiargrggerithere?" S .
~ Children have a much better attitude. “Momma; look at
that lady with no arms.”

| was shoppiig one day with my crazy famlly. My sister said;

to me, ‘Hey, these little kids are following us. Are you ready?"”
- Andlsaid; “Sure.” | knew what was coming. She stepped
behind me and when the children said, *‘Hey lady, you know

that lady with no arms?” she said, **Yes, | know her, but you see’

those little things on her arms? At 12:00 you push those things

and her hands come out.” o o

____The children kept following us around all day long until at

; 12:00 thiey said, “Push themn, lady; quick push them. We want
to see!l” ] ] S

Another time 1 was shopping and | sat down on a little

{“

stand to write a check, A little boy came up and said, “Hey, can

1 try. that?"" 1 did not know what he was going to.do but | gave
him a piece of paper and a pen and he proceeded to take off his
shoes to try to write with his feet Well, he was not bothering me

at all; but before the boy could get his sock off, his mother

. yanked him up by the arm, hard, and way over her head. 1

b

know that hurt him and he started to cry and she started-.
slapping him, and finally the salesclerk tumed to me and said,
“Ma'am, you'll have to write your check in the back room.”
Isaid, “Guess what? You're goiig to have to hang all these
clothies back ap again:” The lady with the son didn’t buy a thing
and it was all right for her to stay. But even with $175 worth of
clothes | was buying, 1 had to leave. It was theirloss. - -
Orice my entire farmilly went to a restaurant: €an you

i

imagine 18 people ordering food? When we Were finally served
and everybody was eating, I pushed my chair back and began
to eat with my feet. The waiter came up and said, “Ma’'am, I'm
sorry but you cannot use your feet’. . - .

1 said, “Oh? You got a pair of hands | can borrow?”

~ Then the manager came and said; “Ma’am; I'm sorry but
you can't use your feet.” S

My family looked at him and then looked at each other. No
one said a word. Then my father got up and walked out — he
knew what was going to happen. Still without a sound, we took
all the food and piled it right in the'middié of the table; and then
walked out without paying a cent. We did it and we would do it

agairy;ﬁ No apologies. -

When 1 was in school there was no special edication

5@;47@@@:@@@@ high school in. 1962: 1 attended
" with other students. | was the only student on that

campus that had an obvious physical handicap. My sister;
though, had’her heart on the wrong side, and there was a
yoting man who had leukemia. But who was the only one not
covered by school insurance? Right — me. | do not know if you
are aware of the problems that we have with no insurance. We -
are considered a high risk. Please, we nieed yotir help for that to
stop. ) .
: | wish this was a workshaop for handicapped students. Do
you know why? You know by law thiis is something you have to
do and you are almost forced to accept it. The first law that was
ever passed regarding handicapped people was in 1801, ang,
look how far we have come. Not really very:far -because-1 still
have to push extra hard on the doors. | still havé to reach too
high to hang my clothes in closets. | still ‘have to ask for
assistarice. A lot of handicapped students still have to force;
push, and pull to get into vocational departriients. The mechan-
ics teacher for example, is concemed because this young girl
wants to leamn how to weld and shgiblind i one eye’and he is
afraid that if she goes to the ng class sémething Might fly
up and hit the other eye.-He is concerned about her e

he concemed about the students who have two good eyes, who
could lose both of them? Have you ever thought about that?
Do you think you will have problems with handicapped

studernts in vocational programs? Remember that ‘‘'F’ student
who did not have a handicap? And that clown who was
constantly clowning in class; throwing gum, pulling pig tails,
doing no homework, causing a lot of problems? Now are these
handicapped students or.are these handicapped students? | say

the handicap is in the mind of the beholder. They tell me beauty

" is. 1 think 1 am one of the most fantastically beautifiil Waiier in

 the whole wide world. If you do not feel like you are one of the
most fantastic people, then you have got a problem.” B
There are so many-things 1 could tell you. | can tell you it

was hard holding down a job: My first job was {yping for 27 men
— all.of them with Ph.D.s and all constantly writing books and

editorials and articles. Have you ever tried to read the writing of
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ntist? And the9 say doctors wﬂte poortly! program" And how does it work versus the separate classroom

_Then 1 moved from there to the personnel détﬁmﬂént of just handicapped students?
~ working as-.an Employee Development - Specialist, -where ‘[ ~ Price: Handicapped students some years ago were in the
became responsible for over 65 students in th vocational regular classroom if they were just physically handicapped.

,,,,,,,,,,, stu- Only those stiidents who had a mental problem were supposed

dents working in-the CETA program and these students are to be separated. It finally got to where we were getting so much
working in the printing room, the mail room, and in our office . meney from grants in. the school .system for handicapped -
supply room where they deliver supplies: They are repairing = students that we started putting students who were physically
chairs, and working in our telecommunications area with our - handicapped into special education departments and these

computers: These are young people who quit school_and we students did not need to be there. | think mainstreaming is-a

education ‘department. Presently I have 32 handicaps

are taking tire to train ther. We have over 250 handicapped fantastic thing. It worked miracles for me: 1 would not be where |
employees on-site and they do not even like you to talk about am today and | would not be able to stand here and talk to you
their disabilittes or their non-abilities. " like | am and I would not be able to tell you my personal

" __Ihate the word handicap and | hate the word disablly. So  2XPerience, it Lbad been put nto 2 separat classtoom. | think
. .t hate the word handicap and { hate the word disabliity. >0 we sho n mainstreaming earller and earlier. :
I just say I am. And 1 am because | am, and because | am I think it is hard on those students who have been In special

therefore- |- can. f you think: like that for your students — that eéhééﬁéﬁ for the past six.or ‘seven . and now are being

you are because you are here and you can if you want to — mainstreamed. Those are the ones who are having a hard time.
-then your programs will be successful. ) o But let me tell you this. Students respond to- the way teachers

I think vocational schools need to be aware of what the respond. If before 1 comerinto your classtoom, you say,
employment market is really like and -not have a program just “Students, we have got this handicapped lady coming in and ]
because thatys the good thing to do or because the equipment want you to not look so obvious, because she is going to be one
looks 0 tengpting. 1 think you need to know where the - .of our students;” then you have already set the trend and the

employment aftas afe and | think this is where you need to attitude forthose students. If those students had the opportunity
direct students. There is gomething else that needs to be done to accept or_reject handicapped students themselves, it would

-with handicapped_students and that is personal counséhn@ be better. That is for them. to do because that is where

_ Their. parerits need it too. - ’ ' acceptance will comé. = - -
» Audiencer What do you- thlnk about ’malnstreamlng ____Any other questions? | do believe my time is up; thank you

today? How does It affect the person who goes into the = for 9our attenﬂon

— .. .

SECTION 504¢A€0ﬁMITMENT_ O

- EQUAL OPPORTUNITY FOR
HANDICAPPED PE@PLE -

'RALPH ROUSE | , : ; i
o p

_ Ralph Rouse provides an overview of HEW's Secﬂon SQ’ regnlutlono. Includlng
what is required of post-secoiidary ediicational Institutions tq assure they provide

equal educational ~opportunities to qualified handicapped applicants; students; and
employees. The presentation also includes & brief description of ths fiington of the

i Regional 504 Technical Assistance Staff, for which Rouse is Director. Mr. Rouse, a g
+

native of Arklmn. has a}ickmmﬁd in rehibllltntlon services and coun-ellng

..
y

our unit. Ls”allwapogt -Nine months- ago, we formed a unit in The OCR has the responslbllity for Invesﬁgaﬂng complaints
HEW whose primary respohsibility Is to try to provide recipients doing the compliance reviews, making sure that Institutions that
of HEW federal funds with technical assistance in helping them receive federal funds are making efforts to comply; and in that
understand their obligations under Section 504 of the Rehabii- way enforcing the 504  regulations. Our office is just the other
tation Act. The purpase of our office is to be a non-threatening side of the coin. We try to provide them with assistance in a °
entity available on the request of colleges or universities to talk - ‘non-threatening way. If you wash your dlrty laundry in front of
about their compliarice probles, and then to help solve these s, you do not have to wony about a compliance review or
problems by giving them ideas on how to best come into ° complaint

comipliance in the various areas required in regulations. We are For those of you who are not completely familiar wlth

QU
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Seictioft 504 or the Rehabilitation Act, Section 504 is a law that

passed in_1973, best known as the Civil Rights Act for
sabled People. It requires colleges and . universities; public

school systems; social services; and other agencies that receive

funds from HEW to come into compliance with the regulations
and requirements which provide equal opportunity for access to
programs and jqls within these institutions. All recipients of
federal funds are now required to comply with Section 504, but
HEW is the leading federal agency, and it was the first agency to
publish regulations. There are 29 other agencies in various
. stages of publishing Section 504 regulations. As those regula-
tions are published, -they will impact from city“to county
government right on through the various reciplents of federal
funds. A i
~- lam going to concentrate primarily on'HEW regulations.
The first three-subparts of the regulation that | will overview
apply direttly to stcondary as well as post-secondary. The final
part will be relate” ‘o post-secondary, but the essence of It
(although it is not y.ared specifically to'secondary schools) will .
also be compliarice requirements for secondary schools.. . °~
.- -] would like to give you a historical overview of how

Section 504 came about; what the thinking behind it-was, -and
why there was a need for it. The initial attempt to protect the

civil rights of handicapped persons was made by a gentleman
by the name of Charles Vannick, a Representative from Ohio,
and others; thrqugh the inclusion of principals of Section,504 as
a set of amendments to Title V1 of the Civil Rights Act of 1964.
On December 9, 1971, Representative Vannick introdyced & |
bill that was designed to provide equal tment _to an;
capped persons in all programs receiving federal assistance

. In
introsucing. his bill; Congressman Vannick remarked that the
treatment and . regard - for handicapped citizens is one of
America’s shameful oversights. ‘Today the handicapped are
generally a hidden population. Only the most daring and brave
will risk the dangers and suffer the humiliations-they encounter
when they try to lead normal and productive lives:-The time has
come when we can no longer tolerate the invisibility of the
handicapped in America.” o :

On dantary 29, 1972 Senators Humphrey and. Percy
introduced a bill that was identical to the bill introduced in the

House by Eongressman Vannick. The Congress-decided-riot to
-amend the Civil Rights Act to iriclude this proposal. Instead
Congress included in the Rehabillitation Act of 1972 language
which carried the intent of.the original bill: The Rehabilitatio)
Act of 1972 was enacted by Congress, but President Nixon
chose teWeto this legislation for reasons unrelated; to Section -
504. The Bill was again enacted by Congress, again vetoed later
ifi 1973. Congress then drafted and passed the present act, -
which was a compromise with the administration, scaling down

. authorizations_for rehabilitation agencies. President Nixon sign-
ed this bill on September 29, 1973. Passage of Section 504 was

both a beginning and an end to a long and difficult struggle. Jt

was an end of a struggle to get legislation enacted and it was a

beginning of a struggle to get it implemented. . )
The purpose .of Section 504 was fo provide an equal

opportunity to qualified handicapped persons. But why was
Section 504 needed? In-the past, all too often there had been

no way for handicapped persons to reach; their goals. Handi- .
capped persons need ‘equal opportunities and that is what

Section 504 is all:about: It is a bridge designed to insure equal
opportunities to all qualified handicapped persons. That has not

always been the case in our history. Discrimination has affected
all classes of handicapped personis in every aspect of their lives,
including schools; jobs; transportation; housing, recreation, and
delivery of health, welfare, and social services. Until. Section
504; most legislation restricted involyement_of - handicapped

persons. Ifi some states, handicapped persons could not get

. :
drivers licenses or fishing licenses. They were Oﬁen,ﬂQ‘,anOWed
to marry. As recently as the. 1950's, sterilization of epileptics was
requifed by law in a number of states. Handicapped people did
fiot have the fight to vote or to hold public office. Many
restrictipns occurred in transportation. Blind persons sitting next

to persons of the opposite sex was restricted. Finally; there was
even legislation - that- prohibited persons .considered- to be .
unsightly to be seen on public ways or thoroughfares. That was
the breadth of discrimination in.our country before this
Passage of Section 504 was just h

ginning; the legislation
is only 34 words long. Implementation was needed to establish
Corigressional Intent; and to implement legislation; of course;
requires legislation. HEW and 29 other agencies were required
to draft regulations; On Apnl 28; 1976, President Ford issued
Executive Order 11914, which directed the Secretary of HEW
to coordinate the efforts of all agencies. HEW is responsible for
coordinaing the efforts of other federal agencies in drafting their
requlations; approving them; and making sure that their regula-
tions-more or less comply with HEW's'regulations so there is no

- variance among regulations affecting recipients of federal funds.

But let's focus on HEW's regiilations. The process of

 developing regulations, as you know, is difficult and often slow:

In the case of the 504 regulations, all of the implementations

had to be considered; as well as the cost of the proposed
regulations. The process had to involve representation of all

interested parties; the agency had to analyze all comments from
the field regarding the proposed regulations,-and finally; the

. needs and wishes of a large number of interest groups had-to be

considered. We cannot forget that Section 504 was passed by
Congress with no debate and no legislative directive. Therefore,
HEW's' job was extremely difficult As 1 said earlier; the
Rehabiiitation Act of 1973 was passed and signed into law on
September 26, 1973, Four years: later; on April 28, 1977,
Secretary Califano of-HEW. signed the first regulations to
becorie effective on dane 3; 1977. That is the effective date of
HEW's 504 iégméﬁéj;f. But even the regulations were only a

. beginning. It now requires patience and creativity on the part of

consumers, advocates, educators, deliverers of services, and
those in charge and responsible for implementing the law. Most
important, it requires commitment from all for 504 to become
the guarantee of civil rights for qualified héhdii:éij'pjé;d persons
that Congress intended. Y.

~ It is important for you to understand that Section 504 is a
civil- rights- law, - rather than a program initiative. Qualified
handicapped persons must be offered an equal opportunity to
participate in a pragram if that program is going to-be allowed to
operate with federal funds. Insufficient funds is-not a sufficient
excuse for not complying with Section 504. Section

mandates nondiscrimination, not affirmative_action. That is
another important point. It is-a non-discrimination law; it is not
an affimative action law. Therefore you do not have such
requirerments as goals, time-tables, and reports that are tied to
affirmative action laws. For-example, you do not have to say

you are golng to serve or_employ X number of handicapped
persons during the year. All you have to do is ensure that your
programs are such that if handicapped applicants care to attend,
they can do sq without any discriminatign being involved.
-In_some circumstances, special efforts are necessary to

insure that equally effective opportunities are made available for

_ disabled people, becaiise Identical treatment can be discriminat-

ory. Let me give you an example. For a mobility-impaired
person, a person in a wheelchair like myself, if you have a
vocational school in which the facilities-make it-necessary to'go

up a flight of stairs, there is no ‘accessible entrance to that

se everyone who attended that

an _equal oppotunity
go se steps to attend those programis.

program had to go u

. vocational school. Some ?’ht allege that you were offering me
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That might sound rldiculous but th V
been .raised before. To provide an @équal opportunity to a

handicapped person; you have to'make ‘sure that that opportu-
nity is an equally. effective opportunity. Effectiveness is very
critical to this regulation. In order to make that program effective
to me, you would have to eliminate those barrers;. those Steps-
that are in front of me. The way you do that s to build a ramp or
somg other means to rnake sure that a person in 4 chair would

have - access to - your -faclity. -Of course, you have other

considerations; restrooms and so forth; bat we will get into that

as we go through the regulations.
Regiilations are a defailed set of rules lssued, by a

govermnment agency or department indicating how a law is to be
interpreted and outlining procediires for enforcing-that law. In

other words; they translate. Congressional intent into a detajled
set of rules and procedures- to assist with commpliance. The
purpose-of HEW 504 regulations is to establih rules to prevent
discrimination and. procedural requirements to make sure that
rules -will-follow. ‘Fhe basic problem the regulations address is

that disabled persons are frequently not afforded equal oppor-
- tunity-to participate in g pmgrams Of course, that is the essence

of discrimination. To end discrimination; Section 504 requires
that all programs be open to disabled persons.-We are talking

about all operating programs. Section 1504 is speciﬁcally written
to dgpen all programs to disabled persons.
Let’s talte a look at the stnicture of - HEW' s regula,tion The

HEW regulation has seven subparts. Subpart A lays opt the

general provisions in the regulations. Subpart B deals with -

employment practices. Subpart C defines program accessibility. --

Subpart D lays out the réquiremmeits for pre-school, elemenitary,
post- secondary educators. Subpart F .establishes requirements
for health welfare; and social service providers, and Subpart G
lays ot the enforcement procedures which the OCR utilizes

when-enforcing the-law. Subparts A, B, C, and G apply to all .
. recipients: Subparts D; E; and-F apply to certain types of,

recipients, D for elementary and - secondary, E -for post-

secondary; and _F for _heaith, welfare; and . soclal: service
‘agencies. The subparts that are- applicable to all recipients do

not address the specific program characteristics. The’subparts

that are applicable to specific types of recipiénts do address the
program characteristics in that particular mstitution” .

Let's look at the Subpairts A, B,.C, and E in soitie detail l

am not going to cover all the sub-sections; but ] will try'to cover '
the most important points in A; B, C, and E. Remeinber that °
there are many other important requirements in the regulations -

and you should read them carefully whenever you are looking
at your | compliance responsibilities.
- Subpart A is the general provisions in the regulation This
subpart does three things: it defines key terms; it identifies
discriminatory policies,. and it establishes procedurafl‘-require-
ments. Those three things are primarily what it does. It is the
base of the: regulation: You have to understand it to know what
the others are talking about. -
Let's begin with some key definiﬁons ln the regulation that
impertant - for understanding - the - working -of the

regulation First:of all; :“recipient”’ You will read this word

throughout the- regulations It may refer to a college or a -

‘university, a vocational school; or a secondary school: Practi-
cally speaking, If any federal money, property, or manpower is
involved; you have recipients for services under Section 504. If
you can tie federal money to that program, you have a

recipient. Exceptions to that rule are contracts of procurement;

if you make pencils for the govemirient, then gou aré-not -

covered by 504.You are by 503, but not 504. Also, contracts of
insurance and guarantee are not covered. For gour purposes, as
educational institutions, you are the recipiént.

inds of arguments have

-
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o The deﬁnition of “facility isa very broad definition. Most
folks think of a facility as being the actual building, but in the

regulafion that is not entirely so. It is the building; but other
struictiires, walks, parking lots, and equipment are included in .
.the deﬁnition of facility :

ﬁarts The first part is a perSon with a physial or menital
lmpairment that substantially limits a major life  activity; such as
working, walldng, and so forth: Some of thecategoﬂes covered
impairments; developmental disabiliies; mental retardation

epilepsy, cerebral palsy, mental illness. The Attorey General of
the U.S: gave a ruling to_ HEW when they were writmg these

included if they are”being discriminated against} -

The second part of the definition has to"do with a person
who has a record of such an impaitment;,- whether in fact they
are impaired };&t tet's say we are talking about a young

person in a sec ry school setting, who has been classified as
mentally retarded incorrectly: Suppose they have evaluated
that person, classified him as mentally retarded, but he is ot

really mentally retarded: If discrimination occurs_as a resuit of
that classification, that person is covered under the regulation.

Another example is a person ‘who applies for a job and has a
history of a heart condition. He may .recover from that heart
condition, but still have that history on his record. If he is
discriminated against because of that record he'is covered
under this regulation oz

The third part of the deﬁnition is the persorr who is
regarded as being disabled. As the three parts are described,

they become progressively more difficult to prove. It is a lot
easier to prove that yoii-ave inia wheelchair than that you are

regarded: as being in a wheelchair. Some of the people sovered
under this particular aspect of the regulation are persons with
disfiguring scars who_are not_disabled but who_are actually
dl’s:ﬂminated aggpst because they are considered unsightly

you are handicapped does not mean that you are qualiﬁed to .

- participate in the program or that you are qualified .to be an

employee. It is very important for you to understand that not
everybody is covered that is dlsabled only qualified handi-
ofiportunity to apply
“common sense to the regulation because of the definition of
who Is qualified: For- exarnple, in the area of employment, a
qualified handicapped person is a person who can perform the .
essential funictions of the job with a reasonable accommodaﬁon

This screens out:people who are just absolutely unqualified.

Employers must lay out very specific functions for that job in the
job description. The burden is on that employer to prove that a

person does not qualify; it is not upon t the-indivldual to prove
that he is qualified. -

~ An effort was made in the, general provlsions Subpart A of
the regulations to say what kinds of actions are discrimjnatory.
There are several ways to discriminate. Remember fhat the
regulation is concemned with: acts and. policies that have _the
effect -of discrimination. It- makes no difference whether- you

intend to discriminate or not; if the ultimate effect is discrimina-
tory, you are out of compliance with the regulation. -Many

policies have a_discriminatory effect; -but few _policies are
represented as discriminatory policies. Denying handicapped
. persons either diréctly or_indirectly the opportunity to partici-
pate In a program,is prohibited. Gross denial for access to a
program is_prohibited; providing an opportunity that is not
equal is prohibited: providing a disabled person a benefit that is

not effective is prohibited; providing unnecessarily different or
4
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separate setvices is prohilbited; and finallg-aidjng other organi-
; bited. Note that the regulations

s?y that you cannot deal with-someone else Wwho

{. To iove toward comipliance and to assist in" stopping ;

discrimination; several procedural requirements are set up in

Subpart A of-the regulations. These are the nuts and balts that

you have to accomplish. The first requirement Is an assurance - -

form to be filed with HEW. HEW Assurance Form 641 is like a
co 5-you |
with the federal financial assistance:

A )
The second requirement; and probdbly the single most
important procedural requirement in the regulations, is the self-
-evaluation: Recipients are required to conduct a self-evaluation
of -all - their policies, practices, and procedures. This was
supposed to have been accomplished by June 3; 1978; if any of
your institutions have not done that, you should be concerned
because it is past due. The goal is'simple in this process. Itis to ,

identify and correct problems, to identify discrimination and to
eliminate it. The key in the self-evaluation process, the first of its
Kind in the history of civil rights law; Is a requirement £ actually
involve the protected parties in the solution of tHfe discrimination
practice. The HEW regulation requires that when you do a self-
evaluation; you consult with disabled persons or with organiza-

- tions that represent or understand their needs. You do not do .

disabled people in that-process. S .
'If you have 15 or more employees, whether theg are part-

time or fuill-time, there are three other procedural requirements

to follow. Designation of a responsible employee, better known

the self-evaluatiorg’as- an entity unto yourself, you involve

as @ 504 coordimator; for your institution is first. The goal; again; ;

is simple. I is to identify someone who will be held accountable
for making sure_the compliance efforts are made. The next
requirement is adoption of a grievance procedure. This require-
mernit provides persons who feel that they have been wronged a
structured way of séeking redress. You have to establish a
grievance procedure which’incorporates due process proce-
dures, time frames, and an independent body to hear com-
plaints. and try to resolve them. In terms of the grievance
procedure process, two types of individuals do not have to be
afforded a grievance procedure.- One is- an_applicant for
eimployment. If a person applies for employment and is hot
selected, you do not have to provide a grievance procedure for
that person (though it would be good if you did). You do. for
employees. Also, applicants for admission to’ post-secondary
educational institutions; including vocational schools; colleges;
and universities, do- not have to.have a grievarice procedure

" provided to them: However; students do; the ones that are ™

already- admitted. Those are the only two exceptions to a
grievance procedure. All children eligible by age for entrance
into a secondary school that are qualified handicapped indi-
viduals must have a grievance procedure available to-them. Of
course, | am sure you are also familiar with the Pablic Law 94- .
142 requirements which are meshed with this and are essential-
ly the same. .- - . .

~ ‘Thethird requirement, if you have 15 or miore employees,
is a notice requirement. It s the requirernent to notify the public
that the recipient- does not discriminate. This serves several

. purpeses: it lets the disabled person know that jobs and services

may be avallable, it establishes the policy for wtiich persons can

: be held accountable; and it ensures that specialefforts will be

Q
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Aruitoxt provided by Eic:

made to notify individuals whotypically have trouble with
written or audio material. If you have brochures or-publications,

discriminatds.

act; it reminds you that there are obligations that go'along -

-

any kind of information that you provide to thefapplicants for «

admission to your institution -or applicants for; employment, .

must inclide statements regarding your nonjdiscrimination

‘against disabled people. You also need to fiotify through

posting on bulletin boards these kinds of things and also notify

.

_individuals that you have a grievarice

procedure available 4o
them. Remember that the general provisions-do three things:
they define key terms, they state in general terms what actions

are prohibited, and they establish procedures to follow inorder
to comply. c :
~ ¢Perhaps no--ot n_c
important as Subpart B — Employment. The unemployment

ratejamong disabled persons is very high, possibly as much as
60%. One of the major reasons for this extraordinary fact is that -
employers discriminate in their employment practices. Séction

504 prohibits discrimination in employment practices and ,

her single pait of the regulation IS so -

. requires that-employers make reasonable accommodations in

" order to successfully employ disabled persons. So the question

you want fo ask is, ‘'What is a qualified handicapped person for

- the purposes of employment?”’

A qualified handicapped -person i§ a person who can.

perform the essential functions of the job with a reasonable
accommodation. There are two_key ferms in that: essential

functions of the job and reasonable acgpmmodation. Essential
functions are those that constitute the basic functions of the job.
This is whieré very carefully written job descriptions become so .
important because the employer is responsible for proving that -

a disabled person is not qualified when applﬁrjg. If you have a
particular job for which a<disabled person applies who has the

- necessary educational requirements; it is very important that

you have the essential requirements and fanctions of the job
laid out in_a job description. Then you may ask that person, .
“Can you lift 50 pounds? Can you do what is required in order .

to be successful in this job?"" If that person cannot perform those
essential functions with a reasonable accommodation; then_he
or she is no more qualified than any other person. What this

' regulation tries to do.is establish: some faimess to disabled

people. It does not make you hire people who are unqualified.
. What is a reasonable accommodation? it is difficult to
define because you have to look at the individual persori.in .
order to determine what kind of én accommodation may be
needed for that person to successfully perform the essential

funictions of a particular job. Those tasks that are incidental or

' non-essential; nobody, neither the disabled person or the nion?

disabled person; has to perform in order to be eligible for that
job. The essential functions are the keys. Reasonable accom- .
modation_provides assistance to compensate for non-critical
limitations: such as making facilities accessible- If I apply for.a
teaching job and | need a ramp-to get into the institution in

order to teach; a reasonable accomgmodation would be for you
to provide that ramp so I can; get in. Another reasonable

X5 accommodation would be to modify a restroom facility so | can
“use it-{since we folks if chairs do-that too). Some of the other

reasonable accommodations are such things as job restructur-
ing; modifying work’ schedules, -acquiring or modifying equip-
ment o devices, providing readers for blind people or interpre-
ters for deaf people, and other similar actions. If you as an
employer can prove that providing that accommodation would
create an undue hardship on you, in other words, that it would
be Yo expensive you would go broke if you provided: the

. required-accommodation for that person to. be successfull;k

employed; and if you can document that and be prepared to
prove it, then that is-justification for not employing the person.
Keep in mind it has to be documented-and it has to be defined

very narrowly. You cannot just say it is going to be a hardship so
you will not employ that person. Also, if disabled persons can .
perform that job without reasonable accommodation .after
sfinding out it is going to -put an undue hardship on you, or if
they can provide that accommodation themselves, then you still
have to consider them for employment. .
“What kinds of things are prohibited under the employment
section of the regulation? A long list includes such things as
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hrring, yromotion transfer rate of pay. jOb assignmenf, leave
fringe, benefits; fraining; and so on: It is a rather comprehertsive

‘list. The basic requirement is that you-cannot treat non-disabled -

persons one way and’ disabled persons another if that different -

treatmerit tesiilts in rediced opportunity. Tests and- employ-

ment criteria must measure abilities that are job related. If you
have an employrient application test,lit has to measure things

"“that are related. If it does not, it cannot be used. It may be

possible for an applicant to perform the job either ‘with or
without a reasonable accommodation but it may:be impossible
for.that person to complete the test because the test is the
barrier, as opposed to the job.

_ An employer must make a bonafide offer of employment :

before inquiries can be made about a disabling condition. You

" cannot ask a person on the employment application or in the
employmient interview: if they are disabled. But you can. ask

them if they-can: performn the: essential functigns of that )ob as -

laid out in your job description: You could not say to me, “‘Are
you in a wheelchair?"” ‘But you-could- ask, ifsthe job required

lifing 50 pounds; *‘Can you lift 50 pounds?" If my answer was
no, | would not be meeting one of the essential functions of that
job.

Audience;: What would happen if you had two applicants
one disabled and one non-disébled, with equal qualifications?

. Does the employer have a prerogative in making a choice?

Rouse: Yes; as | said earlier, Section 504 is not an

. affirmative action program, so it would not require hiring a

person who was equal ora little worse than the non- disabled

that you hav¢ to give that person an equal opportunity. If you
have two people whose qualifications are identical, then it
wouild be yoir right as an- administrator to select the -person that

'you felt would best function within your institution: If you made
that decision because your instifution was inaccessible, then you
rson

would have automatically _discriminated . against that

person’s_ability to perform the essential functions of the job.»
Audience: What- about- work  history and work experi-

because you .were considering something other than that

ence" The disabled in many cases have a decisive disadvantage

Rouse Not in the Section 504 regulauon per se. There is

only a moral obligation_ that is not part of the regulation for
people to consider that this person might have had much more
ey had not been disabled and had’ noét been

denied acce

Audience: Would the empioyer be in violation of the '

regulation if He were to say to the disabled person, *'l cannot
hire you because 1 am going to hire somebody with more work
experience '?

: It would depend on the cireumstances- of the'

situation. It could be. a wviolation if that person were.denied an
opportunity becauise of past discrimination. But if that person

was simply fresh out of college and had less experience than a
person who had five years of work experience, then, no, it

. would not be,

Subpart C of the regulauon is what is termed the central,

requiremernit in the regulation, accessibility. This is perhaps the

least understood part of the regulation. What does Subpart C
require? It requires that.ajl programs, not just all facilities, be

accessible to-and usable by disabled persons. How is this done?-

Logically; the discussion of how to do this has to deal with two
types of fadilities: existing facilities and new-facilities- We have to

deal with facilities becausé. we are talking about accessibility of

- programs that go on In those facilities. Remember that broad

definition_of .facility includes outlying areas as well as the
structure itself.

. First of all Aet's deal with new fadilities. To build a fiew

- building to cofiform to a design.standard like the American

National Standard Instltute -which -provides -specifications. for . :

" making- buﬂdings and facilmes accessible to_and usable by.

A

- physically handicapped . persons; costs very litde if anything

extra: Studies show that, at the most; it costs one half of one -
percent more- if you start from the ground and constriict an

accessible:facility %s opposed to an inaccessible facility. Because

" of that, the regulation requires that all new buildings(and a new
building is defined as a building where the ground breaking -
occurred after June:3; 1977, the effective date of HEW's
regulation). be built to conform with_the ANSI standard or one
that provides .an equivalent level of access. The goal for this
requirement is to- make an’ increasing numbqr of facilities
accessithe and avoid expenisive alterations later. Naturally. any
program that is housed in a new building should be accessible.
Arniother requirement ‘comes. into play iLyou have a buiiding N
Transportaﬁon Barriers Compiiance Board a federal agency. ot
was established-under Section 502 of the Rehabilitation Act and
has respbnsibility for investigating and issuing compliance
orders for buildings subject - to the Architectural Barrers Act of

1968: Buildings covered by the act include those constructed by
and- for the federal government, as well as. some buiildings :

constructed after August.12; 1968; which were financed in part

or whole by a construcnon grant or loan from the federal
government. You fnay have such a building in your facilities. If
the building is subject to the Architectural Bartiers Act, it should
be built to conform with the design standards of those specified
in the legislation authorizing that grant or loan. Most of the
-.standards in that area are similar to the ANSI standard, so the

ANSI standard would be your guide. The agency providing the

~~funds or the: Architectural and Transportation Barriers Com-

pliance Board can require that you correct any deviations from
the required design standards. f there are any deviations from

the standards in these buildings; you may be in violation of the
Architectural Batriers Act of 1968. Yol shoild consider correct-

ing these dilferences as part of your plan to achieve overall
program accessibility. -

‘The most confusing part of the regulauon the one that is
the biggest problem to- people, is existing faciliies. In those
already in existénce before June 3, 1977, altering to make them
conform with an ANS! standard would be both. fiscally and
physncally diffrcult and |t is not required by the regulatron Yet

those facilities and in those buildings: Eo what can you do" You
are required to make your programs atcessible, but you-are not
required to.make all of your facilities accessible. Programs can
. be mgved from an inaccessible building or facility to an
accessible facility; programs can-be made accessible-by- rede-

signing equiprnent; and programs can be made accessible by
making physical changes, actiially dolig some constriction

work. In a‘post-secondary setting; or in an elementary setting;
~ijou would hdve to insure that all required courses, not every
unit of that required course, but all required courses and a
reasonable number of elective courses {at least one unit of each
or more if necessary, depending on the number of disabled
people in the institution) are accessible to disabled people. If
_ 'y'o’u have all-of your biology classes on the second floor; and all
“ goursmath classes on the first floot, 'you might conglder shifting-
them aroundso you have a few math-classes on the second-and
a'few biology classes on the first: Disabled people then would
have access at a level that is acceptable. Also, if that first floor Is

not accessible; it. might be wise to modify it because maldng it
accessible would be miich less expensive than putting in an

elevator. The guiding principle to existing facilities is_ thiss
structural changes need not be made when other methdds are
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effective, If structural changes are made, the design standard for
those?_,cha,nga""f,§E§Uld';b§ ANSI or -a ‘standard which clearly"
permits equivalent access. .~ T -

“If structural changes are necessary in existing facili {lities,

another procedural requirement cores into plag: This is

probably the second most important procedural requirerent in

the regulation. It requires that a transition plan Be developed = -

with the assistance of . disabled persons or with- organizations .
that represent disabled persons and their interests. This: transi-

tion plan identifies’ the ‘physical obstacles in the -recipient's . .

" facililties; describes in detail the methods to-be followed to-make -

¢ those facilities accessiblé; specifies a schediile for achieving a full

program accessibility; and finally, indicates the person responsi-

ble for seeing that that is accomplished. Here again, it is most -

iinportant tgfinvolve knowledgeable disabled persons in this -
- process bgause disabled people have spent their lives trying to
figure ¢ ve

" save money pn making facilities accessible. . - -

- manner. They can tell you a'lot of little ways to cut corners and ~ -

. Orie &f the most effective ways fo ‘accom
responsibilities under Section 504 is to form a-504 C
. Committee composed of staff in key' positions with

. Discrimiination’-and.
+ -Color, National Origin; "€ p. "It requres
. state- agency that recéives and distributes funds to a vocational -
certain things: The thirig that will impact.

they will be conducting’periodic comipliance reviews of selected

t how to get into. faciliies' in' fhe least -expensive " .

. . .
é ;1
. < .

o S TR A
Techhical Assistance Office, has been _established for this -

purpose; so whenever you, need assistance with this, call usand . ™.

we ill be glad to helpyou. .. .r..-
__Recently there have been vocational education program .
guidelines issued. On March 21, 1979, the Department of HEW
published rules and regulations in the Federal Register .entitled
“Yocational Education’ Program- Guidelines for Eliminating - -

ial of Service on the Basis-of Race, . .

“Sex, .andl Handicap. it requires any -

institution; whether it'be secondary .or g:stsecorldary todo |
.you the most is that -

subrecipients. A subrecipient i5-n institution such as a second-_

_ary, vocational education Instiftion or post-secondary institu-« <7,
the’ subrecipient to_determine - . -
whether it practices uplawfiil discrifnination in any, aspect of its .

tion. They will be investigat

program. pon.finding unlawfal discrimination, it will notify that:
subrecipient of the. steps. it must take to - attain voluntary .

compliance. Meéthods of administration have been issued.which -

will require that the state agencies must provide an agency-level
desk audit review of at least-20% of all. subreciplents each year.

That theans that at least 20% of your group will be reViewed in '

.and experience in the areas to be examined during the self-
. evaluation. process. Such: people are those responsible forgpd ™.
physical plant, for persoginel, for finance; for the institaticnal < -

the coming.year. Each subrecipient, whether a secondary or
post-secondary . vocational School, . will be the: subject: of an

 ommitie should IncHide a representative mix of disabled  Bientis alrealy Ui subject of legal proceedings by ttie Office of
persons; and by representative mix | mean: people who are Civil Rights because of discrimination: You see how important it

. deaf, people who are blind, people who are mobility impaired, is to make:sare that your institution$make some genuine efforts .,

to comply? You may not be there yet, but you,certainly oughtto
- be working on it: | hope that my presentation explains the basics *
of the 504 regulations. If you have questions or concems,

people who understand the needs of people who are mentally
retarded. Put these people on a

~ retarded. Put these peog Compliance Committee so
.+ the commitiee can Systematically address the procedural fe-
_quirements in the regulation:  Our office; the regional 504

contact me at my‘a_’éeﬁcy in Dallas. .

. . e
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_The recent OCR Guidelines will have far-reaching effect for handicapped

students in vocational progiamas. Mr.- Eddy presents the implications. of these
. gildelines for vocational education and more specifically for local administrators.

He covers counseling practices, admission into regular vocational programs, .
provision of supplemental aids and services, and work-study and apprenticeship ¢

T

Later, handicapped groups joined in.: The judge issued the
order in 1977 which basically said that the Office of-Civil Rights
(OCR) had to stant forcing the civil rights. provisions in .
vocational education and that vocational education had-to start -
monitoring its own program. That caused the issuance of
guidelines. The guidelines are-to be used with Section 504, or
with Title IX. They do not stand alone. Who do.these guidelines
apply to?- They -apply to local school districts, coramunity
colleges, secondary; .post-secondary. programs, and private
institutions i?héi provide vVocationial education uhder contract to -

<)

-1 am gding to talk about major issues affecting persons who

are handicapped i Vocational education and give you some of

the issues that will be looked at by your state department of

- vocational education. | am présently conducting cornpliance
reviéws in vocational education that will be sent fo the state -

directors of vocational education and to anyone’else who

v SBB“& forthem. - .- - - -
101973, NAACP, the National Organization of Women;
and other groups sued the Secretary of HEW because of the

denial of access on the basis of race; sex; and national origin. .

,".' L 4 : : ' 4 : ’
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Tlty to perpetuate dISCr'lrhlnahon .

P agubredpient. ln schools -also applf% to junior hlgh schgols - You cannot renova:e 8 fat iate
2 mlddlé schools and industial arts programs. - S That means if you develop a nelv wing; you have to change itin =
“" .- We are ﬁnding that in industdal ‘arts programs cerlain . - such'a’manner that it provides access to- handicapped paople_.
hagsiiCagped youngsters are being provided with absolutely no and’ ddes- not mraingain segregated programs Handicapped . » '
- services ot support. One of my coll es had forty students in studnts-have beprplt upstairs in the- athic: or back by the veht :
* his building trades class, _including eﬁdvantaggd students, 2 — blower. or down in_the boiler Yoom. In one program, the -
couple of students from Cambodia, and handicapped young-* students hadior.li roﬁgh a wmdow on a laddér to gét into

§t§t§- Yet he had-no ouitside help, 1 no  suppdrt. With that kind of

S he,jdsrcohld notdo his job: | He:merwith his director and
ot th'é? cut his class in half and got hﬁnrsome support by caﬂlng the

<k got hiir { + . years they' ha\?é nevefp in a boy s room, Is. that a vio1ahon'? L
+ - - stte ‘@ducation agency. It was th'at‘guick It took us ‘about two . Eddy it théy are: viding somethlnETOr Women théy T
© 7 weeks to get the money.arrangement worked out. Those of us - should - ‘provide it ' for men.. Ir the game. way, if they

. :who dreiny ucatior or vocational education have to".. changjng rooms for boys:in a- ShOp Claéss they should have '-
ﬁghtbr -th fession. We ate under fire right now. ... * something ¢comparable for women. .
»The° OCR-Guidelines are_divided_into-different. sectioris: ; Audtence: Is it legiﬁmate to be arrp‘fng a sﬁldent up and v
Sectioh 1 js. an, introduction, Secgon Il deals with the states’ - - ‘dowm stairs?. -

responsibﬂny Tam not;going to go over Section I; butiwdlibe: - .~ ‘Eddy: According‘ to policg, carrying studenk is, ‘not al-

- covering Section' Il ‘because the: vocatjonal eduéaﬂpgfgﬁgictom © " lowed.-That was.a temporary thing that you could do for.se - -
o at ‘the,; state level will be- ,omlng up. Jlooking. at your pragrams. “  many.d ps buit § m 1hat périod of- lime yuou ‘had tp Statt makjng:
i Seetion I deals with: ‘monéy apd how miariey is used.to - 5. ia )t :

. provide or deny-aceess to prograrns. problem with finding

' mioney flows Is that the formbias jn $of do | -, for- ped ¢ roéramsJ -
© " ertaln grolips Ibe Distct of Columbia;” for ¢ gxample,’ could - “ The Jssug {s whether a bfanchior annex i anended exdtiﬁvely PR I
- -write an appi! ; the. application. could béxréi:ei!/éa and the - or- Eredom]nanﬂy by- handigapped smdepts or students:of oné :
ggonev be spent- EU! for this.to happen the application Has got.. | race; sex; or nationality. If 1t is a comparable ‘program; can youd

include- protected groups. (in_other’ words, ‘handicapped..  “justify that annex through -educatiorial’ concems? In _ather.

people, ‘minorities, women and limited English speaking ability’ - words; you may have a special program for the severe ‘and:

r—'; students). The' application should include as a general compo: profoundly retarded, or a special program for mobility impaired’
v, " nent &he provision . of serviges.for the handlcapped Handi- * . youngsters that. may be. educationally jusﬁﬁable but you must’
B capped yourigsters placed in separate prograis; must be onlv Tk Iook'at the léast  restrictive environiment provision by 94-142

 thase Youngsters. that. cannot’ be malntaincd in the. regular

gmsrain with stpport.”

_Section" IV, deals wrth acc@s io vocational education .

prog'l’ams 1 aifi fiot goiiig to read the' guidellnes to you. Instead

| am.going to.cover some_ of the issues. First, how 'do you
yze civil- fights issues? Second, how do. you conduct
jgmpliance ‘reviews? | have seen some-as short as' ten pages
- some as long as 75. Third, how do you collect and analyzé civil
" rights issues? Fourth, how do you make determination -of civil
rights viclations? Fifth, how do you formulate possible remedies

. from subrecipients? The state should tell us-how they are going . ..

to work with_sybrecipients to correct deficiences in what they
have found. Sixth, how do you implement énforcement action?

That 'is when. they go out in_ the district ‘and. find all the |

" do you go to target subrecipients? -

handicapped Youngsters in the back programs. -Seventh, how

The states have been given.the resﬁonsibﬂlty to do a lot of .

the things that they should have been doing since 1964, ‘The

. ,civil rights, provisions have: always been there, but we have

‘-'.never enforced them, _The section .on -access to vocational

- education programs addresées the‘aspects of the recipients’

policies .and pracﬁces that bar or _suppress applications for
- admission 1o a Vocational program. Access is effectively - denied
to certain groups on the basjs of race; sex; national’ origin ‘or

handicap when students do not hear that services are -being,

provided. In a statement - of noﬂﬁf:aﬁon to the ‘public; in

. newsletters or publications, you:must tell the public you can

provide kelp. One of the teasons handicapped people do not

apply to the special educatfon teachers is because they think’
" nothing is going-to happen. So you have got to tell people that -

they are going to get some help:. Access may also be effectively
denled by course prerequlsltes that 2 are not unlversally aypﬂable
" tq certain: groups:.

What are some of the major Issues when It comes to access’;
‘or admission? First of all, | am going to.talk abouit site selections. .
Site selections may not_be accessible ta' the -handicapped-
people Changes In physlcal plarnit s angther lssue in access.

Doa

1

o

04" by _which vocatiqnal’ education is bound. If is an '
edﬁcaﬁdnal decision. Ifit s not the least restrictive environment,
. those” students should' be located within the_school, a place
which does not"draw attention to itself. .Ini the attic; or_the
- basement, oF out ih the barn; or off in the field in a quonset hut
deﬁrﬁtely draws atténtion o itself. You also.need comparable
* facilites, When - you have a quonset hut that is_not. air-

condiﬁoned versus the other. classes ini a nice setting, those are

Equal access for handicapped stﬁdents also deals with

5 archltecmral and equipment barriers that deny: access to o

* vocational education programs. We are niot only falking about K
~ equipment and architectural- barriers, we are- talking about

supplementary alds and services; curriculum accommodations;

-* and those kinds of things. If there are not support'services being

provided to those youngsters; that can be a basis for denlal

" The Guidelines have five basic ‘provisions. If nécessary. a

you _gnust (1) modify instrictional - equipment, {2) modify-or

adapt the manner in which courses are offered; (3) house the " :
program in facilities that are. readily 'accessible to mobility

impaired students or offer them facilities that will make them
‘readily accessible, (4),provide auxiliary alds that effectively

make lectures and necessary materials available to handicapped

. studerits, and {5) provide related aids and services that assire
* students an appropriate education. What does all- this mean? -

“Thatin your [EP process you miust identify the services for those .
youngsters. Is there a curiculum accommodation? Are they:
using curricalum to help provide access? '
- . _Another- issue i5 :whether the lack of telated aids ‘and
services effectively denjes access to handlcapped students. For
‘example, in some programs they write an application for funds
for a vocational school.. The application for funds targets a
population, but only provides support services in this pre )
They do not provide services in the regular program or they
provide . them only in.a limited number of programs. In other

»words you need to look at how aids and services are provlded
T across all the programs and aeﬁvfﬁes

¢




20, Eddy ,
Academic prerequisites for a particular program of instruc-

* tion-have effectively--denfed access to.programs for handi-

&

‘to design systems, is where the problem is: . . . -

. capped persons. Students are often deniéd access to those pre-
- requisite- courses on the basis of sex, race, national orgin, or

handicap; and that.presents another problem.: You will find
pattettis of placerient that are welrd. There is riothing based on

interest — it is based on-things that cannot really be justified.

requirement by providing thanging rooms for-females, but still -

not have the program accessible to handicapped females. In
one instance; the district had spent a lot of money on

bathrpoms for females but handicapped students could not get

-into them. They had three girls who would have used them, but

theg C,qu!g!iqt,: S S
As part of the beginning of the schoof:year; the recipient
must -advise students, - parents, émployérs,and (he general,]

public through general circulation; media; and other medium of

the state level; for newspapers; articles, books and reviews. If

you are dealing with handicapped issues, gou have a provision .

for notification that is very strong. If you have a handicapped
student who does not speak English and whose parents do not
speak English; you have to provide information to that parent in
the native language. You cannot fulfill the notification require-

ment for somebody who does not speak the language.

 The next section we are going fo déal with concems, :
admission to vocational programs and admission quotas. For';'~

handicapped youngsters it is based on the IEP. If the IEP’
includes something, you have got to do it If you have 100
applications for-20 slots, all persons must bear that burden .
efually. In other words; you spread the applications out to
make -sure that all persons have an equal chance af it
Proportionally they have to equal out as best they can.
Giildance counselors will have to make somie hard decisions:
- - Whatever system.'you develop cannot have an adverse

effect on protected groups.’ You can throw darts at the moon, -

but you cannot fp off minorty students, handicapped or

women. I do not care how you do it; but you cannet do them in. -
. Now how would 1 deal with that if I was running a program?

There is something called dollars ‘and something called an

annual plan and if 1 do a proper annual plan, l would do a needs
assessment based on who is coming in. I will talk to the
vocational education director: I will talk to the special education”
director to find out how many stiidents Will be comiing in.

__ - -Aslong as the annual plans are written W'.'\,hbm reflecting
the needs of the group you are going to have a problem. If jou -
need more dollars, you have the cgpability to get them, within.

" limitations. But the actual money problem that we have found is

in the application process. Training isdenied protected groups:
That is the major problem in the whole funding-issue. It is not in
the formulas. The formulas have no relationship, in some cases;
to what is going on. The application process, guidelines on how

“How does the criteria of admissions have an adverse effect

on handicapped persons? Does the-admiission criteria — past

, course-
work prerequisite to testing — have the effect of disproporfion-
ately excluding protected group students? If so, can the
recipient demonstrate whether such criteria have been validated
as essential for participation? What does all that mean? The
miain thing is that you establish criteria. You have got to validate

grades, disciplinary infractions, tests, recommen

. that criteria — if it is having an adverse effect, if gou are

establishing ctiteria, reading levels, grade point — before you
implement it. o R
Audience: If you have handicapped students who are

»

i

| getting ready to go Into a work prograim where they are going to

be out on a job; you want them to havesa certain level of
competence in social skills before you put them on the job

market, Is that vald criteria?

. Eddy: Of course it'is. .- . ..
‘Audience: Is it equal to have that kind of criteria?

onally impaired student who

Eddy: Jdohnny is an_em

‘needs a little guidance. With hdJp and supplementary services

you gre doing your bést but you cannot figure him out so you
call-himi in. You try everything you can but supplegentary aids

and services are not working in the regular program. In that

" case, a separate prograim Is permiissable, if you have given it

your best show and you have gone thréugh the IEP process.

But that should only be for those studernits who cannot make it

in a regular program with support. - -. ) B
Audlence: In other words if lt:%%’ejrj& only one or two

times; that is okay; but if you are ex¢lstling a lot of students’

~ because of this criteria then you'have a problem. SN

are treated differently in discipline cases. In other words, on the .
basis of race ‘alone, there is a difference ifi penalty, such as

sispension versus staying after school for a while.

“To justify academic requirements for handicapped stu-

dents, a recipient must dermonstrate that a handicapped student
cannot benefit from participation in the program of instruction

until the prerequisites have been mastered., In the case of a

~program _having no -vocational benefits unless a license is

“eamed; the handicapped student cannot be licensed unless the

academic prerequisites .have been mastered. "Benefit from

participation can be defined from this purpose as the ability to
leam -a vocational skill, craft, or trade that will improve the
student’s prospects- for.employment or for employment at a
higher level of pay or prestige than he or she would have
enjoyed without participation in the program. Participation does
not mean the ability to complete all course requirements: .

‘When a studenit is going through this program and leaves

but finds that more training is needed, the law provides-access -

back into the program to get what is needed. The problem right .
now is that once students get locked into a tracked program of

vocational development, they cannot get out of it. It is almost
impossible. But a student should have options to programs.

When gou treat individuals as a class of people; we have
problems with that. 7 B S B
- 1-wollld like to look at the counseling practices that channel

“students into programs. Counseling programs that help identify

supplementary services, whether they are active in preventive
measures; the materials used; or recruitment activities. Thefé
needs o' be equal opportunity in the vocational instructional
setting as well. What you need to look for is whether you used
the supplemmentary aids and services to provide access. When
secondary level handicapped students are placed in programs
fo the handicapped, would the use of supplementary aids and
services in the regular program have permitted them to be

mainstreamed? Chances are it would have: If you.do not supply
supplementary aids and services in the regular program, then

you are forced to go to a separate program. Do handicapped -
students participate - with - non-handicapped students in the
program services; clubs; and so on? We_had one case where
students could not Help with the yearbook, could not be in the -

class play; could not be in sports; they were excluded from most |

. i’fegula' Jular -activities. N

‘Are_separate faciliies and programs comparable to those
provided for non-handicapped students? Are special education
students .limited to work study/work experience programs
versus regular vocational programs? That is a violation.

When we look at vocational evaluation, it is the effect of

Eddy: Exactly. For example, we find that iminority students " -



 the evaluation more than anything else that we look at. If the

effect is a work study program [ am going to'question, it right

away. If girls are coming out only in traditional programs, we

will get them on Title IX. If students are being restricted to only
lower-paying occupations or the- handicapped students are-in

very stereotypical programs; that:is going to be questionable:’

Are evaluative materials-administered by trained personnel that

know something about vocational education? I bave seen
vocational evaluators who know absolitely nothing  about

vocational education. [ start looking at how they look at data;

how they look at students. In some places they have to charnge

the system so that vocational evaluation provides access instead
of denying access or screening studerits out. So we look at the

effect a system has.

Audience: | have heard that unjons are now requiring a
transcript from students and if a student has been enrolled in a
special education.program they would be denied entrance into
that pamcutar union They *do not sme this, but it seems to be

3

happen!ng: S ;
- Eddy: Whether itis stated ornot, if the tinfon does ot take

‘ ”pelee regardless of gender, national origin; race; or handicap;

the'school has to sever its relationship. All-the people with the

unions that | have worked with on the President's Committee

' FUNDING ISSUES IN VOCATIONAL
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on Employment-are very vocal about working with the handi-
capped, but when you get down to the grass roots level, you will
not find many workers from the protected groups..

Audience: What good would severance do? It would niot
hurt .the union ‘itrwould jusi hurt the “normal" students that -

_ Eddy>Vhen the union is denied access to your vocationali
schools that deprives them of something they really do need. |

t were closed to women, handicapped and others;
ali of a sudden come open. '

B I support vocational education in a lot of ways. Any student
leaving school who has had some skills training first does-better

" in the job market. First, you go for work experlence; then for job

.placement. But if you go- from the classroom-to a -job, the

students are not ready for this: They do not have.the skills and

- are not socially ready. The- benefit of a- good work study

program in_ which a student learns modeling and social skills is
also clear. The major thing-about work study programs that |

want to cover is that you do not want to limit students to these
prograiiis. ' You want to leave options open to be sure that

programs are accessible.

'EDUCATION FOR THE HANDICAPPED

@ ~ %

Blll Eddg instructor at Geom Wuhlngton Unlvenitvt vocgtionnl theclal

-zduc;tlon program; has frequent contact with the nation's lawmakers and_policy -
developers — including such Individuals at the Office of Civli Rights. In this

* session; Mr. Eddy reviews funding issues in iight of the civii rights guaranteed to
lnndicapped students, inciuding issues such as the application process, restrictive

vs. non—mtrlctlve programming, and ways to evaluate services to the handicapped.

o

3 ”Lam gping to give a veny brief outline of the Ofﬁce of Civil

Rights Guidelinesfi 1973; the Secretary of HEW was sued by
the National Organization of Women and other groups because

_»of denal of access to vocational education. With the'order, the

y was teqiired to issue the OCR Guideline and start

) enforcing Title VI, Title IX; and Sécﬁon 504 in vocational ’

© programs.

These guidelinos may be the first, bt they are definitely
not the last. There is a letter of understanding between the
Bureau of Education for the Handicapped and the other
primary operative components’ in HEW that they; too, must

" start looking at the effect of their progranss on protected groups.

Vocational education was one.of the first in education to be
required to do this: . -

-._ The Section we will talk_ abouLthismoming is Section i
Who do these giiidelines apply to? The OCR Guldelinies are to

-be used by the State Director of Vocational Education and local .

districts, including community colleges and' postsecondary

" ing the state policies and 1 practices, 3s

' vocational adult programs It also plies {o high school, o

programs;- junior high and middle school programs: I include

middle. school programs because, -if you-look af patterns of

programming; indusrial arts and homemaking programs are
critical-for ‘handicapped persons. If handicapped persons are

not exposed to exploration activities or prevocational activities
at this level, it will have an adverse effect later when they are In-

a vocatiorial program.

- WHen you read the OCR Guidelines you will find a theory
of discrimination that will show you how to review policies and
procedures. The first term is this: unlawful discrimination. In
carrying out your civil rights responsibilities; you will have to
make a judgment about unlawful ination: When evaluat-
wll as those of the local
education agency; two primary theori€s of discrimination will
reqiiire interpretation. Understanding these interpretations-will
assist you in making decisions.. The first is called . disparate
treatment, and is somefimes called intentional discrimination,

8



22, Eddy

different treatment, -or unequal treatment. An example would
be giving female applicants a certain kind of test before they can
get a job, or requiring handicapped students to go through a
- vocational evaluation system, while -not requiring non-
handicapped students to do so. This is especially true when this

~ vocational evaluation system has the effect of denying access.
" The second term or theory is disproportionate impact,

" sometimes labeled adverse effect, adverse impact, or disparate
impact. This is when all persons are treated the same, but the
tule of procediire applies a greater Impact to one group than

another. The policy might appear neutral, but nevertheless -

produces discriminatory outcomes. For example, if in recruiting *

you only recruit in non-minority areas, you are discriminating:

Because Section III deals with money, it is critical to come
up with some basic understanding of it. The OCR Guidelines
deal with federal funds, state funds; arid local funds. How can a
federal law. apply to local tax dollars? This is_a_constitutional

issue. Constitutionally, any person has a right to local tax
 dollass, state tax dollars; and federal tax dollars, and you should

not deny that right because that person is handicapped or "

cannot speak English. Some districts in the past have not spent

local tax dollars on services for protected groups. Instead; they’

have relied only on state and federal funds. The basic mainte-
nance of effort for a vocational program. should be paid for by
everyone: The dollar flow should-be the same for a handi-

capped student as it is for any other student. If you rely on
federal or state funds to provide basic maintenance of a
program for handicapped students; while you use -local tax
dollars for other students, then you are discriminating.

We are going to look at this flow of dollars from the state

level to the local level. When you are talking about flow of

dollars for the handicapped; there are sore general problems

that you will run across. First of all, the state of Texas designed a

formula; similac:to other formulas used throughout the country.
The basic elements are found in Section Iil of the Guidelines.

The federal dollar formula used by the states includes a
reimbursement scale, based on relative concentration of low-
income families. Those districts with high concentrations of
poverty imiist have high priority. ’ L
. Some states use a formula based on current enroliment
data. That is how Texas works. The problem with that is your
current enrollment need ot reflect the type of groups. If the
. state releases money on average daily attendance, this attend-
ance may Inclide no handicapped persons. Also, in releasing
funds to a program like that, the enroliment might reflect the

protected grouips, but these groups may be placed in restrictive
environments; women who are in traditional programs, limited
English speaking students trained for low-paying occupational
areas; handicapped students placed in programs called voca-
tional, which are in fact non-skilled training. Enrollment data is
critical. When a state releaes information to local-districts, states
have to see whether the vocational school actually reflects the
protected groups within the community. If the vocational school
does not reflect these graups in the community, there is a
problem. .. B

When HEW finds that a health program does not reflect a

community's protected groups, HEW will withhold funds. For

vocational education; the state director of vocational education
does not withhold funds when this happens. But within a
ninety-day period; these vocational programs must start reme-

dies to correct this situation so that the local education agency
(does, in fact, begin including enough protected groups within
the program:. If the Local Education Agency refuses to go along
with providing support services for these_groups, then OCR
hears about it and goes for enforcement. If LEAs cannot come
-up with i;éiii’é’dléi, they nieed to tell us about it

-
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What are some problems at the state level? The major

problem we are finding is that the formula some states use does
not hit protécted groups, because when the state uses some-
thifig like full-time enrollment; it is based on current enrollment.

- It does not reflect the protected groups within the community. If
| cannot find money_going out to provide services for LESA
students in an area where there is a high concentration of non- -

English speaking people; then 1 have found an area of
automatic concem. . . o
_ __The method of administration can be very difficult. The

states have an obligation to look at civil rights entoliment data of
LEAs. How are these surveys used? They will be used by the

" state director of vocational education to conduct compliance

reviews for regional offices in Texas or from the state level. You

will have 20% review every year, 5% on-site; depending.on
what Is found from the survey. State agencies have to conduct
reviews so they will be uising it. OCR will be using it as well, to
find out the enrollment data for conducting our own reviews.
The Bureau of Occupational and Adult Education will be using
it to try to plan what has to happen in certain areas.

The method is ‘where the system starts to fall apart,
especially with the application process. Even though _the
formula might look okay — in other words, districts with high

popiulations of protected groups are actually getting money —

the districts might not be spending the money as it was intended
to be sperit. The application process also gives -us trouble
because the application itself restricts stidents to certain kinds of
programs. For example, one LEA submitted an application for a
vocational development program for the handicapped, which
was a non-skilled program. The application process itself,
_therefore, restricts. - L v

" The state uses Subpart Il funds to_train LEAs in writing
“applications, so % states_ start training LEAs to_start writing
applications-so as to restrict — in other words only fund work-

study programs for handicapped students, or other segregated

programs — then again the system falis apart. So the applica--
tion training process is also important. o
___ Most application guidelines never address the problem of

LESA handicapped students: Handicapped students who-do
not speak English must-be provided support services. Section
104.313 of the Vocational Education Act has money avallable
for LESA students. Subpart I, Section 110-A; addresses

~ handicapped students and can provide funds.

The application process is not working because the training

program Is restrictive, and.the programs identified are typically -
non-skilled training. Therefore, the programis non-comparable,

and there is no monitoring. The design is weak and the process

and review does not -exist. Onice a state releases money to

LEAs, the states are not really monitoring the funds” We have
found a significant number of cases where LEAs get the money

for one thing and then spend it on something else.

_ Audience: We are mandated fo spend a certain amourit
- of our funds on spedial education, and I do not see any problem
with that Butlet's say | have three special edication students in

auto mechanics and the only way I can allocate any of my

special education funds is-to do something above and beyond
what | do for my regular students: . L
Eddy: That is exactly what the law requires.
_Audlence: Well, let's say that these students do not
require anything above regular services. 1 do niot have any VEH
programs on my campus. Where do 1 put this special education
money? . - . e
" Eddy: First you have to go back to the IEP. The IEP should
specify support services which have to be provided for those
students. Who buys -those support services? There is nothing

- that says funds from 94-142 or state special education funds

20



cannot help provlde support servim so support 3ervices can

be pald for by special education funds or by your funds. Some

states use the money to have a paragrofessional in the class
working with the students. You can also use the money for

teachers in the feeder programs providing remedial math;:

tal agreement to provide support services.
) Audlencc. Our funds in vocational education come from
the federal government and are mandated to be spent on
- equipment; travel, and that sort of thing.

" _Eddy: The understanding is this: The basic maintenance of
eﬁort for the handicapped youngster must.be the same dollar
flow as -for the  non-handicapped youngster. Now if the

' Englts‘h and vocational concepts. Thg best thing Is to build an

flow can be federal;

programs are designed to be separate;
 state, _or local.

__ Audience: Tes but ~most of the ﬂme when -we_put
handicapped youngsters in a regular program,; they do not need
any special services, so we cannot use any Special education

money for them on equipment or travel for the people in that
program.

Eddym];hiat _money . can  be used for supplementary
services, paraprofessionals —
Audience: To pay their salaries? S

.- Eddy: Now we are getting into a touchy issue. Th
was never intended to ‘buy people; it was intended to buy
support - services. But you cannot buy an instructor for the
* program who will teach -everybody; that is not allowed:

Michigan, Florida, and California all use the money to provide
aides; however.

Audlence: The: errly thing we are allowed to use these'

it’i.rnds for are travél and equipment.
Eddy: Why? The money was not designed to buy only

equipment. It was designed to supply any necessary support
services. If people start spending the little bit there is on
everything but support services; we will be in trouble. We could
use those support dollars to support the vocational teacher, but
we end . up buying a vocational evaluation system and all this
other stuff that never has any effect on the teacher. If nothing
goes to the vocational program itself; that is very questionable.

-Audience: - It - is my understanding -that you: can - hire
someone as a spedal Jfutor or instructor for your exceptional

students, but you must * document that the tutor Is serving those

students. You cannot use that aide for the rest of the students:

Audience: I have six Industrial programs on the line: auto -

mechariics, bullding trades, metal trades, this kind of thing.

‘Within each of these prdgrams we will proBabiy have a special
needs student.. Would it be possible to hire an aide and divide

the ime among these students? In Texas at this time; we have
received our allocations and must turn in justifications for those
allocations. I hate to turn any money back; | want to use it for
our students yet | do not want to retire early either! Would this
_be a correct justification? ]

Eddy: We do not care whether you ise the money or not

as long as it is used to help the students.

Audienice: | have met with our special education director,
and it seerps they are gefting us Hung up on excess costs. She
said that in special education everything above a pad of paper;
a pendl, and an. eraser is excess costs. Now in vocationial
education, the only time we can spend that money is on exéess
costs: If I had a VEH program, I could spend it right now:

_Eddy: No! No; to the special education director; and no; to

the VEH programs, VEH programs are not excess costs. They

are a program option. The basic maintenance for 3 vocational
program has got to be the same. It does not matter what

program the student is in; the basic maintenance has to be from

Eddy, 23

the same source. Get a copy of Dr. Richard Carlson's. memo of
March, 1978, on excess costs. You need that information. He is
the director of Trades and Industries. This memorandum
explains excess costs cleariy. -
We need to hit some bas| lssues here. First, regardless of
how the state allocates funds, the concems of these protected
groups must be an integral component of the eligible recipient -
application. In other words, when the local education agency
submits an application, the concerns of handicapped students
have to be included as an integral.component. Some LEAs
have developed a.priority. system, where the handicapped are

" Priority #94. You know: if you get around to it, maybe you will

do something: So we are saying that protected groups must be
an Integral component of the general application.

The second basic issue is this:- Insure that nec%sary

supplementary aids ‘and. services; auxiliary aids and services,
and- physical accommodations are also an integral part of a

general application. This is a condition for funding. If we get an*
‘application that concerns, handicapped students, the state has a

90-day period to try to remedy any oversights. We.do not want
to ciuit off the money, so we allow this 90-day peiiod. -

. In addition to being an integral part of the appllcation, '
these services must be allocated and utilized. For some strange

) . reason; even when the money is allocated; LEAs do not use the

money or do not use it for what they said they would. The state
has to set up monitering systems to insure that these things are
dorie. LEAs will be accouritable just to show that the money is
spent for what it is supposed to be spent for.

The next basic issue is to insure that the application for a

- separate vocational program with support services is made only

for those handicapped students: who do not benefit in the
regular program with support ‘services, and only when due
process is implemented and carried out. In other words, you are

going to have to show the IEP and due process procedures so
that handicapped people in a separate program are not being

treated like a class of students. You cannot give class treatment.

.. Next; provide for program services and activities compar-
able to those provided by the recipients for nonprotected
groups.. In other words; compare the services to the majority

population. You do not compare handicapped: services and
minority servlces, you compare protected groups with non-
protected groups.

Insure that application for state and federal funds do not
have the effect of limiting participation of handicapped persons
in programs, services, and activities, in vocational education:
The application guidelines can have the effect of denial, as
when you have only this kind of program for the handlcapped
The -application should - provide access to any program -the

student can benefit from with support. For :a handicapped
student, we have to take:those program elements the student

can benefit from, tie them to a job. placement, and modify the
program to keep the student in it. Even if students cannot .

complete all course requireménts; they can benefit from the

 training so theéy can be placed.in a job.

o

 Next, insure that the 10% set-aside finds for support
services for the handicapped and other protected groups are
adequate and utilized properiy.

- Also, Insure that the protected groups are not limited by the
application -and-use of a two-track system, with separate non- -
comparable and/or non-skilled programs. For example, some

. handicapped students get their training on the job, down- at

Charlie’s Hamburgers, while non- handicapped students' get .
their training at the vocational school, move into a work-

experience program for advanced. training beyond the pro-
gram’s limitations, and then go for job place

ndt comparable. arlle may tell the student 1ow to do things,

3 -
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or he may not. He has only twenty minutes a day to really
spend with the student — what is fo stop him from taking that
time as a break? When the program is guer, Charlie wil
probably hire the student who got the training back at the
vocational school.

- Next, insure that the funding formula does not provide a
fower per capita payment. for -protected group programs. In
other words, the basic maintenance of effort should be -equal,
eqardless. In some states, If it were not for the little bit of federal
dollars that come to an LEA, -there would be_nothing_for
handicapped students, This is changing slowly. When a handi-
capped student is dependent.on state and federal dollars for a-
program, it will have an adverse effect. The LEA might not even,
write for those dollars! if they do write for the money, they uselt
for restricted programs. So we look at the effect of the
application process, how it is written, and where the students
were placed. We want the students spread out like other
students; rather than grouped together. o
Audience: At our school, we have a disadvantaged

program called General Construction Trades_and a regular
program called Building Trades.-1 am sure the students in
Building Trades are going to learn better and finer skills than the
students in General Construction Trades, But we do not want to

discriminate agalnst disadvantaged students — we want to help
them as much as we can. o .

Eddy: In the counséling program, you have to lay out th
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program options for students. If someone chooses to go Into
food services and 1 provide awaraness pictures and a recruiting
team that recruits handicapped students and other protected
‘groups, .okay. But if the program options you present the

student limits the student, then that is not okay.

_ The final issue is to insure that LEA’s and community
colleges receive funding adequate for meeting the needs of
protected groups located in the communities they serve. Why?
Because the application itself may not reflect the community.
For example; if the community college is located in an-Hispani¢
area but does not enroll Hispariics, it is not meeting their needs.
People always say that vocational education is an_ elective ,
program. Well, it is and it isn’t: If the community college and
high school tell the junior high school, through recruitment in
Spanish, that they want these students, then the students will
come. For minority groups and women, the law sags gou
cannot discriminate at admission; for LEA students and handi-
capped students; you have to provide the instruction itself in
such a manner that the students can benefit from what you
have to offer. o . . ) -

~ Audience: What if we do not need these state or federal
funds to serve handicapped students? o
Eddy: If you can do without the money; fine. We do ot

care’ where your money cormes from, What we look at is the
effect your program has on handicapped students, and these
are the basic funding issues we look into:

N ‘
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Formerly a hearing officer and currently on the staff in the Office of General

Counsel at Texas Ediucation Agency, Mr. Howell is well qualified to speak on this

topic: In his presentation he reviews- the legal questions that have been raised in

_Texas concering the education of the handicapped and how these questions are

resolved. What he has to say is vahiable both to administrators and to teachers; who

can play a major role in avolding the necessity for legal intervention.

~ .
»

A 6t of the problems that I am going to talk aboiit are

problems that lawyers have because they are working with

 ediicational issues. You have to understand that when all this
. started, we did not -know anything more about this than you
know about practicing law. _ ‘ :

"\ Lawyers are viewed with quite a bit of Suspicion and
distrust. When an attomriey comes into.a hearing process: to

conducta special education hearing involving the placement of

a handicapped child, generally nobody is glad to see him —

espedially when he comes from the “Texas Education Agency.
The first thing the attorrieys and the hearing officers have to do

is divert all these fears and all this distrust. Then thiey can get the
system going. . et s
,,Mlpl?blems have been caused because school ad-
ministrators resent a rule change that came inito effect with 94-

142, It used to be that when a parent got upSet with the
placement of a child, the first step was to ask for a hearing with

the local board of trustees. Thén;_if the local board of trustees

did fiot overrule the special education people; then and only

then could it be appealed at the State Commission of Educa-
tio. Now whieniever .negotiations break down between the

parents and the special education folks, the appeal goes directly
to the Commiissioner of .Education. The school administrators

. and special education people feel like this has removed the

opportunity for them to resolve the case at the local level since

they are deniel the hearing before the local board of trustees.
_-But as long as channels of comimunication are open, you

still have an_opportunity to resolve problems and sit down and
mediate with the parents. When the communications finally

break down and the frustrations reach the limit where parents
do not feel they can trust anybody, that is when parents file suit.
I have found that when it comes to the hearing process how well

you are able to resolve it is directly in proportion to how.mad
and inflexible the parents are. The school personnel are
generally faifly flexible by the time they get there.

Hions which sald we are going 6 do

31



EE

. actual con

officers that are out in the field began hearlng cases on a
contract basis. They are not employees of the agency, that is

the new ruling our case load: would increase: Instead, the case

education people knew that the parents had to go thréugh the
frustrating step with the board of trustees before any other

action could be started. They knew the serious_negotiations
would not even get started unti} the parents asked for a hearing.

When we took the board step away from the special education - '

people, they realized they would riot have that buffer. So they

started negotiating in eamest and the result was that more cases
were resolved and less got filed. Ultimately, instead of increas-

ing the amount of appeals; this ruling drastically decreased
therm. In fact the hearngs practically dried up.

When you speak of litigation you are essentially refening to

the issues of «evaluation and placement. The independent

hearing officer is not an Education Agency employee and is

. therefore impartial. The only things the Hearing officers are

interested in are the issues.
There is a problem havlng lawyersrdepl in-educational

‘ t)roblems It all started when lawyers in Washington:decided
‘they were going to wiite an education bill. P.L. 94-142, the

federal regulations and the state policy handbook on héiidl-
capped students are both nightmares They are like reading a
French dictionary backwards. It took me about two months just
to figure out what they were generally about; And when lawgers
and educators get together, there is a parent in the middle. The
parent speaks English, lawyers talk legaleze, educators_speak
educationeze and nobody understands anybody else. So we

are trying to leam together: You are going to have to pick up on
the legal end of it a little bit to- know how to protect yourselves.

The lawyers, on the other hand, have to try to leam the

education end of it, or as much of it as_they can. And we are . -

both going Yo have to communicate with the poor parent who

~ still speaks English!- N

talk specifically about the hearing process.and the

s that we are getting into. This is where all the real

- | want o tal

“issues-are determined. The single most glaring problem in_the
hearing process is in the competency of the legal council. The '

" school lawyers and the lawyers coming to the hearings to

represent the parents do not have any idea what they are doing.
There is enough in 94-142 to keep a lawyer busy for sik months
just leaming what it is all about Law is getting very very
special nowadays. Courts. are always changing things and
surprising people: So keep in mind that your school lawyer does
not necessarily know everything about what is going on.

-- - -1 have never seen a -professional job done in a handi-

capped case: There have only been two instances where they
knew enough about what they were talking about to just get in

there and function. To date; | have never seen an attorney for a
parent that could get in there and hold his own in a special

. education hearing. Usually what happens is that a parent will go

d their traffic ticket

to the Iawyer that wrote their will or handled their
and say, '‘My handicapped child is havthg problems at school
and they have put him in Vocational education. He should not

be there and | want to file an appeal. Can you represent me?"’
The schoolis not in any better shape than the parents are. |

have seen attorneys do such a bad job_ for school districts in
representing these cases of hindicapped children and 94-142
that | haveaput it on the fecord that the school attorney was
apparently unprepared for the case, just to protect the appeal.
This is devastating because ap entire record is compiled at the
hearing level. If there is an appeal to a high facility, it goes on
the record. [ have actually seen atforneys come into the hearing
room and not know what the issues were: [ have had the school

C
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me what | mean by an evaluation. This is the big
incompetency of the counsel.

_=—"""In a hearing, there are two competing interests. First; you
prohibited. They are paid on an hourly basis. We thought withr ™

have expegtations of a parent which in most cases are
unrealistic. In the majority of cases when an appeal is filed it is
because _parents are being somewhat unrealistic, if-not totzlly
absurd about the demands they are making. A lot of parents are
not even able to accept that their child is handicapped, so are
really hoping -for-a miracle. It is-an emotional problem. They
hope if they complain enough the school district will keep trying
things until it §nally hits upon a teacher or a system that works.

jou have the administration with its cash box with -

Second, 0

\only so much money: to go around Those are the two _
competing interests. L
Ve understand that the ed cators are In the mlddle —

n the: administration with their tight hold on the purse
3s and the parents with their tnrealistic expectations. Not
only tiat, educators have to be a shield or a buffer between the
two. When a parent comes in complaining that his child needs

betw

cannot sag, ‘‘Well, | feal,‘z,e,,!h,?!t,,,bP,!,thG,Bf,Qb,'@!n,i? with the
school board. They will not give us the money to provide more
services.”! Nor will educators get much assistance from adminis-

" tration. The best bets for educators are communlgation between

the parents.and the school system and dltimately, the hearings
process

situation where students are lnappropnately placecl The. voca-

. tional education people are not necessarily a part of the A. R,D,

process even if the student is going to be placed in vocational
education. Ultimately, it gets down to a power struggle in the

A.R.D. committee as to whether the vocational "education
people have the right to overrule the  special education people
dlfﬁcult situation when the vocational education people feel that
a student should not be in vocational education. If you feel the
placement is not approprate, the thing to do is try to work
through the parent. Find some way to let-them know that you
do not feel that this_is an appropriate placement so they ean .
initiate a- hearing. They can -get to -the Commissioner ot
Education and that-will solve your problem: .
- Another_unique little thing that | have found in these
vocational education situations is on the other end of e
"’mﬁwﬁhere a student who:is not in vocational education -

really ought to be: there. Special education folks sometimes get
possessive. | have seen situations where vocational education

people have said, “Hey; we need this student in_ vocational
education. He needs to be in vocatpnal ediication.”

And the special education folks are saying, “‘No, he S ours

and you can have him when | finish teaching him how.to write
like Thonias Jefferson.” This situation can also go to a heating.

- Let's assume for the sake of argument that you have gotten
to the point where parents are so unhappy with you that they
decide they are going to file for a hearing. Generally this only
happens when communications completely break down —
when everyone has finally quit tﬁlldng ‘Thatis the gprst possible

keep them from gotng over the table after the special education
people. The only way you can settle it is to restore the

communication channel between the parents and the educators
involved in the dispute.
Onie of the best tools, usualli overlooked is a prehearlng

conference. Request that all parties be pulled together for a
prehearing conference. Most school lawyers do not even know
they can do this. If your attorney does not set one up at his own
initiative, demand onie. Do whatever you have to, because it is
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probably your best tool in the, whole hearing process. It gives
you an opportunity to sit down in a neutral atmosphere with the
edueators and -their attorney, the parents and their attorney,
and the hearings officer, in an-informal atmosphere without a

court reporter, 1o talk over what everybody is unhappy about. It.

gives you an opportunity to determine what the parents are

really unhappy about and what you can_do to settle the thing
short of going to a hearing. If they tell you what they are

w©

unhappy about; that puts your attomey on notice of what the

- Remenber that you need to educate your attormey with
rd to the issues; evaluation; placement; and whatever else is
involved before you go into one of these conferences, It does

not do_any good if he does not know what you are- talking’

about. He at least ought to.have a knowledge of the steps that

special education folks have to go through to evaluate and place
a handicapped student; and really he should know more than
that. How much education he has is generally going to depend
oh you. - ST

~ The prehearing conference is much more effective be-
cause; instead of hdving to go to a hostile school board, the
parents are sitting down with a neatfal party. At a board
meeting, the parents are sitting there all alone against the
administration. The best advice I can give you about preparing
your counsel is to go through the TEA policy manual and the

ptan for the handicapped person: Go over thé breakdowns for
94-142, and make a check list to see If yowhave complied with
everything that you have to comply with. If you have done that,
generally speaking, you are going to be in pretty fair shape.
_- - You-must also-understand that you people are the experts
on. special eduéation and vocational edugation. You are the
only ones — the lawyjers do not know, the gjems do rot know,
the witnesses do not know. Most of the experts they bring to the
hearing to testify do ot really know what proper placement is.
You are the only ones that really know, and you have to
educate everybody else. Never lose sight .of the fact that you
know more about the problem than anyone else does.: .

. There are only two general issues when you get to a
hearing. One is the evaluation; the other is the placement. The
party 'that is bringing the complalnt has the burden of comming

forth with evidence and proving their case, P.L. 94-142 has’a '
‘provision whereby the parents are entitled to an independent

evaluation at public expense, if they demand it. The first thing
they can do when the hearing is convened is say, “We do not
agree with the evaluation. We want an independent evaluation,
and we want the school to pay for it ) S

_ They are entitled to this, absolutely free; unless the school

district takes a stand to prove that they have done an adequate
and sufficent evaluation. If the evaluation complies with the

law, the parents should not be entitled to another; and the

" district should not have: to pay for another. In that instance, you

-

immediately have another hearing to determine whether or net

the parént is going to get an independent evaluation: This shifts.

the burden of proof to the school, to prove that they have done
the evaluation correctly. This is a trap that some school lawyers
fall into because they do not understand the proceedings.

Be aware, as well; that strict compliance with the Policy

* Manual and 94-142 mag not be enough If there are certain;

cifcuiimistances involved: Let me give you an example. | had a
hﬂ aing where | dealt with-a Down’s Syndrome child. They
usually are very loving docile children. It is very rare that you
find one that is hyperactive. This one used to bé very docile but
over a span of about two years had gotten to be very
hyperactive and-was now-at the point’where she was violent

almiost all the time. This should have been a red flag. [
recognized it and [ am not even a special education person. The

" got it all resolved and everybc

‘where you are going to have

L8
district contended their evaluation was proper and the parents
were fiot entitled to. anything_else: They had run the standard
tests and wanted to get on with the placement issue. | told them
to reevaluate and look at the child to determine if there mightbe
some other problems that were causing this emotional outburst
from the child. Perhaps something that did not really relate to
anything that they had already found. Sure enough, they found

something and it cured the problem. Instead of being in a

hearing three or four days and ending up with mad parents, we
y was happy. . ]

ere are special circumstances

.go farther than what the law

says you have to do. Schiool admitnistration is scared to death of

We must keep in mind the

- the hearing process; especially in our society where everybody

is conscious of_ litigation. People wake up.in the moming
thinking . about who they can 'sue, School districts are really
paranoid because first of all, they do not like spending money
for legal fees and secondly, they are worried about what the;
outcome will be — if it will set a bad precedent. They are
terrified of things like residential placements; they are tenified of
having decisions come down tb say facilities are not adequate or.
that more teachers are needed. e *
__ The fear of the legal process is something that the school *

districts need to overcome because the hearing process can be a
tool for the schiools as well as for the parents. Anybody who has
been involved with a handicapped student has known at least -
one set of parenits who are totally obnoxious, totally unredson-
able, and spend all of their time making the teachers just
completely miserable. There is at least one of them in every
school system of any size. The net result is that they are such a

" thomn in the side of the educational process that it breaks down

the process not only for their child but for the other students as

well. The hearings process can help solve this problem. So fry.

not to view the hearings process as your enemy. It can work for

you in _certain instances and you need to keep this in’ mind.
 lfyou have a sitiation where yoli feel you iight need to go

. into a hearing; sit down with your school attomey and go over

what you have done. Ask himn.if you are in legal compliance: If

you are in_legal compliance then sit down with the special

educational compliance. o - I

" 1 want to menfion a couple of other things thdt I know
some of the vocational education people are concerned about. -
One is discipline problems with handicapped kids and what to
do: | realize that sometimes handicapped students are put in
vocational education situations and either because of their

~education folks and determine whether or not-you are in

difficulty or because of their emotional condition; an undue
amount of time is spent on these kids. The effect is that the
educational process for the-other children is suffering. You feel
you are spending so much time making sure this student does
not cut hig hand off in the bandsaw or-keeping him in line that

.jou cannot teach your classes. You have got a serious

disciplinary problem. What can you do?; There have been two

lines of opinion that have come down from the federal courts.on
disciplining handicapped studerits. One of them has said that"

you cannot suspend a handicapped child at all because a
suspension is a change in placement and a ehange in placement

“ can only be done by the ARD committee so.any suspension is’

illegal. The other line of opinion has talked in terms of whether
this behavior is an outgrowth of the handicapping condition.
If you have a disciplinary or-a behavioral problem with

ljandicappecj students the first thing that needs to be done is to

have the ARD review it and determine whether or not this

behiavioris linked with or is an outgrowth of the handicapping
condition. If it is determined that it is, then that student cannot
be suspended. You would be suspending him for his handicap
and essentially punishing the student for being sick. That is
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agalrist the la Iaw. It Is unconstitutional. Therstudent might have to
be_put sonfewhere klse but cannot be suspended. He can be
-put intg a more restrictive placement undér 94-142 somewhére‘
where he can be controlled.

- lf the ARD committee determines that the behaviot that the .

student is exhibiting is not an outgrowth of the handicapping
condition, they can let the administration deal with him like any

other- sfudent For instance, let’s say you have an emotionally
disturbed student who is causing problems or an LD child who

) Qets out of hand: It is concetvable that his outbursts could be an
1 of the handicapping coridition. That determination

would have to be made by the ARD committee. Let's assume
though that you have an- orthopedlcally handicapped child who

" cannot walk; who is in a wheelchair, and insists on. smoking
cigars in the library. Nowftlsgolngtobepretty hard to tie that

cigar in with his feet. Just'bécause you are handicapped you are
.ot entitled to more of .an education than a nonhandicapped
child. You are just entitled to a special education — to an
appropriate &d n. So. 9ouare not shielded from discipline
if the behavior is not linked to the handicapping condition. That

determinag joMgtas 1o be made 59 iﬁé ARD committee and has
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to be made before anpthlng Is dbne The only exception to that
rule is if the student is exhibiting behavigr to‘the extent that.it

- endarigers his own health or welfare or the health or welfare of

the faculty or the other students, he can be put out of school

“immediately on an emergency basis: But the ARD still-needs to
-be called as soon as possible.

In concluslon, [just want to impress-on you that thls is- all a

ber 2 year ago We are- sﬂll leaming and it is going to-be a

struggle, but we. should all have the same goals:; New problems

will crop up all the time. A lot of you may not be aware of how

receptive the legal division at TEA is to helping people in the
field with_their problems. The agepcy answers any legal inquiry

that anybody might have, be_itjan administrator or special
ediication teacher or Vocational education teacher, & member.

of the public; an attorney, or what have you. If you call us up

- and ask us a legal question that has to do with education, we

either answer it then orfind out the answer. Lines are open so if
yol have a question, rather than guess at it and make a mistake
and get yourself in trouble; give us a call. :

-
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I _recent meonths, students with i‘#clal needo have becqme a prlolfltv in

vocational education at TEA; including handicapped and' disadvantaged students o
and students with limited English. Funding and program redirections have been : @

‘instituted to meet this priority. Eleanor Mikulin, coordifiator for special needs
within Occupatlonal Education and Technology, reviews these recent changes and

answers questions related to the mandate for vocational umoment. '

L

"_ There has been agﬁ deal of discussion lately about
volational assessment. The special education policy manual
says that all handicapped students that enter into a vocational

program will have vocatipnal assessment. This policy manual

was printed and distributed in January but the first readings and
hearings were last August, the Agency has been flooded with

’ 'quaﬂons about the new policy -
*. In order 4o better address thm questions, an. lnteragenqy

task force has been identified with”people from vocational
ediication, special ediication, rehabilitation and mental health

/mental retardation. This task force will begin by taking a look at
six projects that have been funded out of vocational education

morey and have been working with assessment in the state.
The Interagericy task force has beeri charged with taking a look
at the projects that we feel are good, bad or indifferent and
coming up with a handbook for all school districts to say what

vocational assessment is and how to phn for vocational
ment \ :

-

been mandated to do a vocatjonal assessment on all' special
needs students entering into vocational educatior"So until you

- are provided with guidelines; these are some things you need to

consider. Work behavior and classroom behavior that parallel

work behavior should be considered. Any work samples that -
you have avallable and are using may be part of this evaluation, -

arid also counseling to_see what the student is planning in
relation to his career abllities. These are just some of the things
that you may use to document the fact that,you have
considered -all the options available to you in assessing the
student prior to placement in vocational education; and prior to
the agency supplying you with some guidelines:

Audience: Who is gblng to do the vocational a ment'?

. Mlkulln. All of the assessment techniques that we have
listed, special education does. One thing that a vocational

‘program may contribute is'looking at hands-on evaluation: This

lnput could be used. :
. Audience: What about the observaﬂon -of wquﬁbehavlor'?

Mikulin: Anyone who has been working with the student
can give their observations of classroom work hablts whether

24
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thls lnclud«Ts empToyablllg skills orwork hgblts after placement..

You should work together, with various people doing the
observation untll otherwise instructed. It is the responsibility of

special education to provide this éxtension of assessment prior -

to.placemerit in vocational education. We are saging dght now,

do not spend a lot of money. There should be no additional
cost. [ think most schiools can take a look at what they have and

pull together something that thew could call a vocational

. - assessmerit without too much problem, until we get the

elines out'
We are not talking. too mitch ﬂght now abom the

vocational eduration assessment specialist that is.identified in
the: Policies and Protedures Manual. — person who has
both vocational education and spedi] edufation certification. 1
think; (1) that you are not going to find very many ef those; and
{2) that even if you do, thé'y are not néi:éiiirﬂy quallﬁed to do

vocational assessment. -

to help you be a vocational assessment speciatist; There are
‘several schools that are looking into writing a program for -

wocational assessment. East Texas is talking about one for the
Fall, North Texas has an ongoing assessment program which is

more or less for rehabilitation people But.until further informa-

progr.am
- -The. lmpomnt thlngto remember is that the ARD commlt-

tee should have vocational people represented when they are
planning vocational training. 1. do know that special education in

their monitoring is finding that the majority of schools do not

have- vocational people on their ARD committees. This is in

violation of policy; and certainly in vioiaﬂon of good planning

processes.
ﬂ,,,&usi,!c;esg,@é & VEH teachier, we are part of both

spedal education nnd vocaﬂonal educaﬂon and we are ot the

e at the meeﬁng lfyou are going to put
mechanics class; the auto mechanics teacher

them in auto
should be there to help develop thie IEP and also to leamn about
the capability of the student. You also need to have a director or
superintendent at the meeting. But in any case, the teacher that
will receive the student should be present, just like the VAC

should be there if he or she will receive the student. .
. The new laws; P.L. 94-142 and P.L.. 94-482 boﬁrji:j@ejﬁ;
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that handicapped students should be placed into vocational
programs; and_indeed -all programs, in_the least restrictive

environment. Therefore; handicapped students should be
placed into the regular programs unless there is no possibility for
the studertt beneﬂtﬂng even with support services. From state
statistics last ygar we found that Texas was niot doing very well
when it came to putting handicapped students into vocational
education. We found that out of approximately 71,000 hasdi-
capped -students in age 14-21;:only about 26% of thm
studerits: were i vocational education or VAC -

Fifteen percent of the handicapped students age 14-21 wexe

placed in vocational programcrsldﬂsbuﬂdmgpmgmts: We
also found that handicapped students were not always placedin
the _least restrictive environment._We found that out of ‘the
71,000 students; on]y about 1,700 + T

- regular prograust1 am anticipating
. population has grown this vear. | do not tiﬂnfsﬂm,only 1,700
‘mainstreamed kids could cause as much complaining from
vocational teachers as we-have gotten this year! There is just no

wmhavetobeanhmselnmkwn'eam

,way. So
students.

vbest clasﬁﬁcaﬂon for jhe handicapbed student. We-

.handicapped students sho

.

Also, out of those 1,700 mainstreamed; over 700 of those

* were leaming disabled {LD) students. We found about 900 in

CVﬁEprogramsandtlmﬁanEHpmgmms 2,000 of which
were LD students. The purpose of a VEH program is to provide

» & more restrictive environment for those handicapped students

who cannot succeed - with special assistarice at any time In

classrooms. These VEH classes are self-contained,-

- segregated classes and are the most restrictive environments on

school campuses: We are slightly disturbed at finding that half of
the population in VEH classes are LD students, School districts

could be charged with discrimination for this kind of placement.
Typically, an LD student is going to be in a.regular classroam
the ‘majority of the day. If you have students in a regu
classtoom half the day and then,put them in_a VEH classroom

for the rest of the day that will be questfioned. So you better Ic look

at the placement of handicapped students into. regular pro--.

capped students. | am ot saying severely handicapped. | am
talking instead about those who have potential with training,

grams.. VEH programs are set up-for more moderately handi-

who could be taught a skill and who could then be placed on a
jqb by a VAC.

- Audisnce: May 1 ask a quesﬁon that s back on assess-

ment? _You_say here that when moving special education

students into vocational education you must have's vocational
assessment.- Js that not in itself discriminating against handi-

capped students since you do not also_require the regular
studerits to have a vocational assessient? :

. Mikulin: You would ask that question; wouldnt you? [
asked that question a dlittle bit over a year ago and got no

answer. And when Bill Halloran from the Bureau of Education

" for the Handicapped ‘{BEH) was here doing a BEH review of

special education about a month ago; he asked that question.
As far'as | know he got no answer, so you will get no answer

either! 1 think you can answer your own question; however.-It is
a practice that should happen before placement into vocational

" education classes;-but it may have been-more easily acceptable

if we had said that, in consideration of placement, a vocational
assessment should be done. A vocational assessment would be

 ideal for disadvantaged students too: If we could set up a system

of assessing handicapped, disadvantaged, and regular students,
if they so desired, thatwouidbebetter

1 think that all of you are going to "have to.make sure that
assessment will be used to iden 1e best placement and the

tioned the statement ﬁbm the Office of Educatibe’ sayln' t
wld receive. appropriate_ voamonal
training. This is in the Federal Register also. So we are
mandated to provide a vocational trainjng for_every handi-
capped student that needs vocational trzl:llqg We have also
been told that our definition of vocatiohal training is tied to
ng categorles and that vocational education for_handi-
capped students does not_necessarlly mean a vocational
education classroom. It simply means that every handicapped

student will receive vocational training; possibly from special
education, to get them ready to enter into a sheltered work-
shop: But we are looking into providing vocational training for

all handicapped students. '

_1have one other topic that | wanted to cover particulady for

You are unfamiliar with the VAC program, yéumaynotknw
about the tax target job credit, Vocational co-op programs are
involved in placing co-op students into jobs that qualify. the

employer to receive tax credit- Questions have been asked for

about a gear or a little bit longer. ‘The federal guidelines for

' co-op_programs_say a_co-0p program s altemative
, where classroom lnstucﬂon _alternates wlth job

. S : ,l
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tmining placement of the student. The VAC full- time student is H

as now not eligible.
There has been a problem with getting guideiines set up to

v

allow the VAC program to be a cooperative school program: It
Is at the discretion of the Assodlate Comimissionier for Occuipa-
tional Education and Technology in our state to define vhat a
cooperative program will be and therefore Mr. Caster and
;others at the Agency have set the requirements. Eventually they
will be part of the Vocational Education Guldelines, but I will list
themn now to give you an‘idea of what will have to take place in

order to make a VAC student eligile for a co-op program, which
will in turn make it p
credit.
. First; the stuc nt must have a written cooperative trainin

* plah. This w a¥raining plan thatis comparable to any other

plan_that a co-op student will receive: 'It is_a written plan

developed between the school and the emploYier. The second

requirement will be that the occupation in which the student is

being trained is identified with a 6-digit Office of Education

code. This code identifies all of the jobs and sub-parts of the

jobs.. The vocational people are identifying. their jobs by code

number and. will be identifying the student placement by code

number When the VAC works with ‘school vocaﬂonal people

requlrement is that a student educational program miust include
an altemnation between school instruction and - hands-on job

‘ training, planned so that school instruction and occupational
instruction each contributes to the student’s education and

employability. The vocational co-op program that is in practice
at this time has one hour of school instruction and one hour of

on-the-job training. In the case of senior VAC. students, the
altemiating instruction would be under the admiinistratiph of the
VAC or someone identified by the ARD committee.

Now we can go to questions.

--Audience: Would vou explain to me exactly what you -

mean by the statemeént that the VAC is to provide hands-on
instruction in a job situation? .
Mikulin: | did not-say the VAC I said the ianchooI

) mstruction It may. be true that in your school that will be the
VAC. If you are going to do this, you will assist the stident with

employability skills — whatever is necessary to get the employa-
bility skills, not on-the-job skills.

- Audlence: But that has already been done when the

student goes to work for eight hours.a day. Are we to attempt to
do thatwhile the student work<drty hours a week?

) Mikulin: The ARD commjttee identifies the altemating
classroom and job instruction. That is when the n is

made as to whether the instruction takes place durin
year or during the junior year..

Audlence: | have been told that for this particular year we
- are supppsed to instruct our full-time employed students one

- hour a week: €an you tell me how tc do that when we have a
working student who leaves at 6:00 in the morning and comes

home after dark; and who is often undsr pressure to work

Saturday and Sunday as well? -

. Mikulin: A handicapped gtudent in- 977VAC program

working full-time should receive training or contact one hour a

. week. This can be contact on the job, in the school, after school,

. by telephone, or at home. That gives you some option to work

it out: J

- . Audlence: On this target tax job credit, are you saylng
that in the | future VAC'’s should be certified?

- Mikulin: No, | am saying that. the VAE will be able to put

- studerits on a job and do the three things that we mentioneg
make them part of a co-op sthool program. That has nothind to

ible to- provide an employer with a tax -

Mikulii, 29

do with them being certified:

‘Audlence: You mentioned that VEH programs are for
those who are more severely handicapped; rather than for

those who can. succeed with modifications in the regular

envirpnment. With the increased ,emphasis coming from _

. Washington; will we be looking in Texas'at some modifications
- of VEH programs to serve the vocational specific needs of the

severely handicapped students? This might be student employ-
ment within the community rather than sheltered workshops,
for example.

) ﬂlkulln Please understand me. | am sayiné that LD
students sHould probably not be in the VEH programi sirice the
ARD might be discriminating by putting them in a self-contained

* situation. Likewise, .| would say that severely handicapped

students should not be in a VEH unit. Perhaps they cannot be *

- trained speciﬁcaliy to_ do_a job in the community. But within a

given range of handicapped-student, the -high level should

either be strictly mainstreamed or mainstreamed with additional
resources. The mid-group belongs in a VEH unit if it is available.

- The low group will typically receive vocational instruction from

special education rather than vocational education teachers.
Audience: When the vocational training is completed

then we have placement.. Our vocational adjustment coor-
dhators may have trouble because most of their experience is
in placingthose students who are mildiy handicapped generally

50 or 55 lQ who a are more severely handicapped?

- Mikulin: VAC’s will need to consider the fact that they are ‘!
going to serve more severely h tﬂcapped students So this
would probably be - something (that we- would be looking
forward to; and there will be a nee] for additional training:

“We talked a little bit about mainstreaming into regular

o ,programs a while ago. I did not get-down to where the students

are placed, in relation to the VAC's classes. We know that last
year we had over 10,000 students in VAC prodrams. Of those,
over 7,000 were LD students. Again; you get to the point where
you ask, “Is it discriminatory to place LD students in.a more
restrictive environment?”’ The VAC classroom is self-contained,
and therefore not necessarily a least restrictive altemative.
Furthermore; out of the 71,000 students that need training,

" only 15,000 or 16,000 are in either vocational education or

VAC classes. What is_happening to the rest of the students?

There are some 50,000 for whom 1o trairing Is provided: We
krg;g:at some of them are low level students and cannot use

servides or vocational Zﬂing We know that another group are’

LD and may not need vocational training. They are main-

streamed LD or phy y handicapped students and they may

th e serilor. .~ hotTieed-useational training because they have chosen college
_preparatory courses. But we know that there will be some of the

50,000 studerits that still need vocationial trainig at soirie time

to allow them to move up. Soirieone will have to pick up these
loose ends and provide training for these stiiderits. I the futiire,

lots of planning, lots of putting together of funding, from special

education; rehabilitation; and whatever other'sdurces can be
found, needs to take place I think we are looking at the end of
the strictly VEH unit or CVAE ‘unit because there will not be that ~
stream. :

‘Audience: Are there new funding opportunitia for smatl
distxicts so that we can insert students into regular programs

: rather/than build new VEH programs?

. "Mikulin: The federal funding formula that schools have
just recgived allows excess costs to be used.

If there are no more questions thark you for coming
Have a good day

-
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VOCATIONAL EDUCATION FOR

HANDICAPPED

GEORGE FAIR
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. . aal Ediication Programming for Specisl Educa-
s tion Students In Texas for 1980. George Fair is purhape better qualified than anyone
in the state to give an update o: research nesds. Dr. Falr, whic has a Master’s and

As Project Director of Vocational Education

' . . . Doctorate Degres in Special I on_from the. University of Pittsburgh, Is
. presently investigating the acceseibility of vocational education programming for
- handicapped students in Texas. His presentation includes current research ques- -

tions and poesible strategies for investigation. B '

U . ,é% — 2 »

T In this session [ want to. talkRpoRt & research project with  happening Iri ithe field and are finding that nothing much is
which | am currently engaged. Ther'Wil talk aboutSomeof the  ~ happening. * .~~~ .~ . .

quiestions that have come up as a part of this project, and decide _ Audience: How are you defining “handicapped stu-
 of the areas that indicate further research may be needed.  dents? ~ |

What [ hgve distributed to you is an abstract of the projecton ~ * . _Fair: Weare deﬁnlnghandlcigpicl}!udem!,ﬂsﬂ‘“? -

yor e .~ students receiving special education sefvices by the regulations -

published by the Texas Education Agency. This means any ;
_ ndicapped ' students. In , 1exay..-1hus Is L€ handicapping condition; mental retardation, physical handicap,

: that we-have done. We completed a project ke - or mental disability. -~ = -~ . - - N\ .

this four ygars ago so this is feally the second go around for us. " . So one of our-objectives Is to find out the status o voca-; -

" We are doinig this project a litie bit differently thanwe did ~ tional assessment. A second cbjective Is to defermine the™~ ~
the last one. With the last one, we worked primarlly with a - involvement of vocational education personnél in the develop- .~

* ment and implementation of individualized educational plansor. . =
programs (IEPs). Are vocitional personnel being involved in
their development and utilization? Our preliminary Iriformation
shows us that they are being involved in the devélopment to the
extent that a vocational person attends the ARR meeting That

is probably the one most.concrete thing that we have found.

educat The actual amount of involvement varies. In most cases, it is
of a handicapped child and a handicapped student We & very little other than saying, “‘Yes; we think that Johnny can go
frying to find out the stétus of vocational education as it relates into diesel mechanics.” At that point the goal for the meeting is
io regular vocational education programs, to CVAE; and to ;. just placement. They identify the particular program in which
VEH programs. R - the students will eriter and that is the extent of it: I wonder if that-

© " Thene are five objectives by which we are working, The first 12 specific enough? s it detalled enough? Is that what we mean
. objective has to do with the assessment or diagnéstic proce- by having an operational [EP? We are also finding that the IEPs

capped students. We are frying o ascertain i Vocational = Somebody says we needl to look at them. That obviously raises -
rents and évaliiafion procachifes are being used by aquestion: Is that what we mean by having an [EP — having a

findipg out that in most cases there are . document on file that keeps us clean as far as the regulations are
ssments « - concerned but is not operational? That is what we are finding in
tgﬁ;gusﬁksyoummysmdemﬁmmbdng considered - most cases. N L s
for vocational placement should have a vocational assessment. - _A'third objectivé relates to the numberof special education
At this point it is not well defined as to what that I or how ftisfo  _stiidénts sejved in & regular, CVAE, and ¥EH program. Weare
be used. We are finding that most school districts do not have . - comparing this with_the data that/dig ‘received four years ago -~ -
tic edures for students  and there Is no question aboxifwhatwe are . Therearea -
Tisdonebythe  lot more handicapped stugénts in regular, CVAE and VEH

really very @Mf”f" s or evaluation procedures that are

systematic or gvaluation p
befure they go into a program. In most case ! capped stugen <1

" vocational teacher who says; “I think that studént can suc- . programs riow than there Were four years ago. Progress has .
~ceed” T ' . . . - - been made from the standpoint of numbers. N o
Asdience: Is your project trying to estabiish:guidelines or Audience: Do you find that miost handicapped students
e i e . are still being piaced In ) ms? b

. a policy for assessment? N till being plz o
. .. Fair: At the present tivie we afe not trying to make any . Fair: Yes, we are finding that pretty much across the state.
- policy. We are just trying to find out what is going on. There is a In'most school districts we are finding that there are one or two

Ekﬁxm&mtbmhmgmﬂxﬁWemwlngwmwham students that might be in a regular program, dépending on the

@ - . .
. .




size of the school. But there reallyfls some prqgess that has

been made whe%we look at it in terms of four years ago. That is
. a positive point. But whén youi look at it in terms of percentages

of handicapped students that are served tt is not how we really’

want it to be:

~ Audlience: Do you think that you are not comlng up wlth
larger numbers possibly because the student is not identified as
handicapped? :

, Falr.ﬂYes, that couid be part of it The whole quesuon of
the identification' of handicapped students-in vocational pro-

. grams is one that we are goinig to get to. We are finding school
districts, in which- there are -handicapped students in;the

vocatiohal education program and the teacher or instructor has
not been informed that these students are handicapped. This

has been done in two ways. It has been done in. certain

situations where there I$ a commiinications problerr, where for

some reason the information_has_never gotten down to the-

instructor. In other schiool districts the vocational ediication and
special education directors are proud of the fact that they have
placed a student in a class and have falled to tell the instructor
and they say, “That is the way we play.”

That raises some very interesting questions.f this student
ha certain kinds of weaknesses in which he needs to improve,
this-should be conveyed to the instructor. But a number of
vocational people have said that if we tell the instriictor that this
is_in fact a handicapped person then the dynamics change:
Somehow the instructor changes the way_he approaches the

individual and the instruction is changed- *
Anothep objective relates to-the- instmcuonal process.. We

find some_places where. there are_ handicapped students. in-
volved in the instructional precess of regular classes and CVAE -

classes. How does theinstructional process change if it actuatly
does change? What modifications are_being made? As you

"delve into the federal legislation it says that in the inclusion of a
handicapped - person youi - should make modifications and

"adaptations to ‘the program. The one modification we are

finding that is happening in the schools is that some people say,
‘‘Well, we test them orally rather than with a
have had people who say; “We modify our grading and grade
more on gttimde and attendance than we do on objective task
performance _
__ - Lastly, we want to know what changes; what services; and
what programs one will need to increase the parﬂcipauon of
handicapped students in the pr Y
We hope this researchr that we_are conducﬂrg ugilﬁlf,be
helpful to the Texas Education; Adgency. in helping define
regulations and procedures for schgol districts, that it will be

helpful to school districts to know what other school districts are -

doing: and how they might modify what they are doing. Thiswill
" also _go to institutions of higher education that train vocational
teachers;; train special education teachers, train educators in
general in terms of looking and recognizing what the needs and

" priorities are. .
. We will publish a report that will be_sent to the Texas

. Edq@uon Agency and to all the school districts that are:

cooperating with us. We will have a namber of copies that will
be available simmply on request We have had somie inquiries
already from people who serve on legislative committees who
are irying to prepare reports for the next legislativé session in

dJanuary {which; by the way, will probably bring with it some
- changes):

What | wbuld like 1o do for the remainder of the time that

we are hereis take three areas and discuss them with you; get

some of your opinions and also. gimulate gour thoughts. 1 do
not have the answers but [ think that one of the functions_ of

research is to raise questions: That is one of the things that is

,‘3
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happenlng as we do this, Other questions are being. ralsed
more. detalled questions, and | think that the only way that we .
can begin to look "at those questions_is through further-

investigation and through discussions with ‘people like your- .
selves who are involved in some of these processes and want to-

- lend some directfon to them: | think one of the wagys of trying to
~ find soliitions is to first find out what happens, what goes on.

The three objectives that | have chosen to deal with a litile

more extensively are the ones related to vocational assessment; ;
IEP development, and Anstnictional. barrers. -For: vocational

assessment, some of the' ‘questions that we have, already asked
""" Who should condiict the assessment" -What, are the

components of an assessment? What are the goals of an
assessment? How will the resiilts be used? When should an

assessment be conducted? For IEP development; some of the
‘same questions are: What is the level of vocationally criented
goals in the IEP? Is just deciding placement enough? Are goals
all we need to have a.functional IEP? How should the IEP be
used by the vocational teacher? What is the appropriate use of

lEPs" . .
- Audience:. How speclﬁc should the goals be in the IEP”
. Falr: The IEP should be something the teacher can look at
after a two-month period and say; ‘‘Yes, we have accomplished

goal number one: Now we will move on to goal number two." |

. want to know if you can write them that way.

Audience: Should the special education teactrer see to it

that the IEP is working?
~ Fair: 1 d6 not think the special edut:aﬂon teacher has the
sole responsibility of operating the IEP. The vocational teacher

- and the special.education teacher have an equal responslbillty

;¥ - Now we are going to move on to the instructional process.

One of the questions that we talk about is including handi- ~

capped students in the regular vocational education programs.
When we say that, the assumption Is automatically made that
somehow by the mere fact of the inclusion of a handicapped

student in class, the class is going to change. The class is going
" to be harder to teach, or become more difficult for the non-

handicapped students and that you should not have too many
handicapped students in there because if you have too many

then it.will nat be safe. Does the. inclusion of a handicapped
‘student really char@e the instruction? Yes, | am beginning to

notice that the mere inclusion of a._ handicapped person
somehow changes the dynartics of the lnstrucﬂonal process.

One of the things that:is important in this process is the

attitude of the teacher. What ways_could we identify that the
instruction may be affected? What | hear people say so many

“times is that we have.,one handicapped. student in auto -

"* mechanics and one handicapped student in agriculture and one

in homemakmg and so on but we do not.dare pat more than
one in each class because if we do somehow that makes the
instructional process change.

- What are the dynamics of the change? How is mstrucﬁon
changed" What does attittide really mean? Does it thean: that

the teacher expects less of the handicapped students? Does the
teacher expect the handicapped student to performi in a
different way and therefore present the-instruction differently?

Whatsare some of these implications?.

Some teachers want to instruct in a group or small group
process and the feeling is that the handicapped students will

char?hat kind of instructional motive. -

Audience: Is the trend now to individualize Instruction?

Fair: Now we have all had the handicapped student who is
in dtesel mechanics bt i$ also still Il taking some special education. -
courses. How do we coordinate special education and vocation-
al education? Some people say, “Well, special education
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teachers should tell the vocational ediication teacher about the . one period a day. That is what ] mean by a model. At least the

student.”"| quess | amn ‘questiohing whether the special educa-  * teachers should visit one another rather than just talking in the
- tion teacher has anythingfio tell the Uocational education IEP meeting; becayse in the IEP meeting everybody comes in

teacher; Can the special education teacher communicate well - there with 75% of their program together and there is not much

enough to the vocational education teacher in a way thatis left to do, not much dialogue. There has to be some procedure

nweaningful or is there some other model of communication that in which special education teachers and vocational education
- can be useful? L. : T teachers can really interact with one another.
.- - We think, I a situation Where we have a special education "We are trying fo_raise questions. Think about these

student in diesel mechanics class, that the special education - questions and-perhaps.this kind of thought process will assist us -

teacher should visit the diesel mechanics class once a month for in meeting the needs of the children with whom we a;g_worklng;
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EDUCATORSAND
ADVOCATES FACE OFF
LINDA PARRISH (Moderator)

'DAYLE BEBEE, ROBERT CASTER, DON PARTRIDGE, PAM WETZELS . |
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" Too often educators and advocates seem to be at cross purposes. Advocates of

the handicapped may claim needed seivices are not forthicoming from education,
v while educators — bound_ by -regulations_and limitations — may claim_that
advocates demand too miich. All the while both want the best that is possible for

. students: In this panel; educators and advocates meet face to face and bring some
of their concerns out in the open. o -
 Dr. Parrish Is coordinator of the Vocational Special Needs Prograim at Texas
A&M University. : ) .
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Parrish: We are privileged to have four very distinguished For example, we_have a 116-page parent manual with

people to entertain questions conceming vocational education samples of letters, and explanations of how to request an.
for special needs students. We tried to put together a varied evaluation; how to get into the referral process, and how to put

paniel 5o that their issues and_concems would be valuable to - together an individual education plan checklist when you are .
everyone. First, we have Mr: Don Partridge: He is Director of ready to go to the ARD committee to write the individual -

Special Education at Texas Education Agency. On the voca-" . education plan (IEP). it is a manual that is chock fuil of helpful
tional side, we have our new Associate. Commissioner _of information for parents and also for school teachers: | think it is

Occupational Education and Technology, Mr. Robert Caster: really important to build communication between school offi-
Pam Wetzels is a parent of two handicapped students in the .., cials and parents. It is also important for parents to get notices of

Austin Independent School District; onein junior high school their responsibilities and_ their rights and to know what the
and one in high schﬁ:el thought it would be interesting to have school district intends to do at the point in time when their child
the parent's perspective. We also have Dayle Bebee, who Is the is identified as possibly needing special education. We have a
hiead of a group in Austin called Advocacy; Inc. She is-a lawyer complete listing of all the rights derived from 94-142 and TEA
.there and has worked with many people in the schools who Policy and Procedures Manual so parents can be informed
have been striving to gét participation for handicapped stu- about these. We also have a checklist that can be used by-
_dents. So with that illustrious panel, we will get started. . parents to be sure théy have the information they need and by
 Dayle: [ am the director bf a statewide advocacy system’ school districts to be sure they have informed parents about this
for handicapped individuals. We are interested in ediication, - and given them all the information they need."We have worked
particularly with P.L. 94:142 and Section 504-of the Rehabilita-,  With about 2500 families in the state and a large number of
. helping parents understand more about the education of their ~_ Parrish: Mr. Caster, would you like to make a statement
_ handicapped children. Also, we ‘have - worked quite a bit with on the commitment to special education within vocational
schools. We do a lot of inservice training with school districts, education? .. .. -
administrators, principals, and directors of special educatioh; we Caster: | am the new man on the block at TEA. Since
are very pleased that. they have found fur'maten'als to be . January, we have been pretty actively involved in-what we must
helpful. : v ' do and what we should do to meet the needs of handicapped.:
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studems in vocuﬂonal and technlcal education We put together

. a task force several months ago to develop a guide for assessing

_” special education. students”enteringvocational etlication. We

.are using the resources ‘avallable .on assessment..In the past
séveral years;, the - Agency;*has funded several "assessment
projects through the Research Coordinating Unit. These pro-

)ects have done.a cdnsiderable amount of reﬁearch A lot.of

: 'people have knowledge about’ mnent(!ib oyr task force is
* trying to pull together- all the resources availablé to come up
M&Whtwaﬂmmdﬂngstobednnehphﬂng
handicapped students in vocational education, ..The publication
. will be out this fall. We have several groups that will be making
. presentations, and-1 hope that you will see some commonallties

.- evolve in terms of hardware: .

o . We are committed in ‘the bepartment of. Uccupational

Education and Technology to providing services to all stedents.
It is our desire to see that all students*have the opportunity to
gain an education or to be mean}ngfuﬁy employed. Under the
* new finding paftern, 10%; af-oiir mo ney has to be set aside for
occupationat .education 8 andl pped students:. So there is
‘money available, We have the commitment. It is our responsi-

bility to work-with school districts and with post-secondary
lnsﬁtutions to help thern come up with vlable options to provide
these services: _

Parrish: Pam? ’ :
~ Pam: | am Pam Wetzels and | am a ;parent of two
handicapped children. My daughiter s in high school and is

doing quite well academically. My son is ﬁnlshing eighth grade

and has some leaming problems. These are going. 13 be = ..

recognized as leaming disabilities which will be a factor in

vocational assessment and in the work* tha( the sthool Is going :

to do with him.
5o 1 have been personally interested in thls l do ot come

L an expert; | have alot of  questions. I am. atsoassodated with

MIGHT, which is a consumer group of handicapped people and

other interested people: | see things from the other end when |
see handicapped -adults and what thgy can do and how they
manage: Then | see what goes on in the school and some of the
problems there. School prograriis are set up in the same way

they have always been; which is not always from the point of
view of what makes a handlcapped individual operate success-

tfully as an adult in the real world That particular issue piques

. ';. my interest.

, 1 am also serving on the'board of ARCIL, a MIGHT project,
devéloping a resource center for independent living, - This is our

first year, so we have a planning grant and we hope to get some

money for direct setvices next year. | have a 'good many

questions on vocational education as it is and as we all hope it
might be developed thirough the new Associate Commissionier.

Parrish: We will let you ask those. questions I just a
minute, but first let us let Don Partridge g\ﬁe us greeting from

special education.
Partridge: First, | would like to say on the part of Pam

‘representing the parent, at Special Education we-are glad to

have *‘the other two kids on the block with us:” In trying to put
things In pespective for-today’s world, when we talk about the

teen-ager who is_handicapped; we must remember _that we -
- cannot categorize because this represents the talented child who .

has a speech handicap on one hand all the way to the most

education for the handicapped includes the whole amay of

services that we have, plus those we have not yet developed. B
. As far as the special education demand goes, this year we -

- are serving about 335,000 handicapped students aged 3
"through 21 in the public school structure. We have about

22,000 personnel in the public schools woridng with these *

> thie student.- Then we will have to.develop som

P -

' ‘students WhEn we Iook at:dimensions of this size;, which are a
thousand school districts, not only are we looking at implemen-
tation of a statewide plan, we are also looking at a_human -

element of increased int®raction and diminished attitudinal
barrlers among the factions involved-
" Parrish: When vocational teachers accepl a handlcapped

_student into their classroom; what special services are available -
to help adapt that program for that handicapped student?
: Partridge: Let me talk on a theoretical basis becaiise, with

1160 schiool districts; things will vary from place to place a
That - teacher vyould ‘have an IEP which should show the.

. learning styles; the learning needs; and the exemplary program
for the youngster for the year. (2) There should be:a support .

staff available; especially a- supervisor and an. educational

" diagnostician. (3) ‘There would be special edtication teachiers,

ostensibly on that campus; for teacher-to-teacher discussion. {4)
Thiere may or may not be an alde. iiv the classroom to work

individually with the teacher or the student. (5) Then; as a
backup system, there is the array of materials that the school

district_might have available or even can draw on from the
- Education Service Cemer o .

Caster: May | speak to that? 1 thlnk in provld!ng a program

for a handlcapped student, we are going to have to jog our

. vision or perhaps change some of .our most comfortable

thinking: The funding pattem we are workipg with right now: is
very different from anything\we have éver worked with before.

. The thrust of this law; and thd pattern by which we prepare our
“application, Is that we do not’think about programs — we think

about students and student needs. In preparing your budget

. ‘and developling your programs, stay within that application. |
think:it is very appropriate that we note this departure from

what we have done in the past. In searching for a model to
follow in placing-handicapped students in vocatiopal programs,
when we develop an IEP for, the student we mpy find some

thirigs dealing with vocational education are n £gproﬁriate to’ '

ing else: This
is the kind of thing that has started exemplary programs such.as

computer programming for visually handicapped students. We

should determiné what programs are appropriate aiid, what.
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students can or cannot handle rather than say fing, “Hereisa- -

student. Let's put him or her in a program.”

‘Instead, try to, -
determine what is. appropriate for. students and, then ‘train the .

stiidenits 1 skills they are capable of handling so they can be, . .

productive citizens. We will not be wasting our money and time;" .

and we certainly will not.be wasting the time of the’ student.

I think that the vocational teacher is going to have to be '

actively involved in the placement of shidents In vocational
programs and be quite opeti by’ saying, “I know the limitations
of my program. | understand the limitations of the student. Now
let’s try to find some common ground so that we can, within the
framework given; provide a program that is appropriate for the

student.”’ This model is very appnopnate for preparing students .

for vocationaleducation.
Parrish: Thank you.

- Audience: | know that vocational education is maklng a

move at this time to work with special education; that the
marriage Is coming. | think one of the best things that could

. have_happened . is happening through Consultant Eleanor
. Mikilin because she really understands both sides. But | am
and profoundly handicapped on the other. Vocational S
, Is really going to get to the:schools. The vocational teachers

‘wondering when the information such as you are talking about

need inservice desperately, they need directives. Directives will
have to come before. the inservice is’ goirig to. sink in simply

because they have their mind -set_on- what :their vocational

programs are and what they are for. We are Iucky to have a

program from the Bureau of Education.for the Handlcapped

[‘ .
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" to be very difficult to make the change.

but many schoola do not have anything like that and tis going

Caster: Letanie respond fo that in this way. It would be

" very nice to sit down and write down directives. Howaver, at
this point, 1 do_ not know what those directives would be. I-do
not think Don Partridge knows what those directives would be. |
do not think any-of us know. [ was in one of five pilot schools in
San Antonlo in 1969 for the Plan A Program, and at that time
we did not know what Plan A was going to be like. |- still
sometimes wonder! So-before Bob Caster signs off on some

guidelines, [ want to be sure that people in the field, particularly
the people | am closest to —.vocational educators, principals,

superintendents; counselors, diagnosticians, parents — under-

stand and say, “We can live with this. We have tried this, and °

this is what we are trying to do in our exemplary programs.™

We are trying some things to find out if they work or do not -

work in a controlled situation. We are quite interested in what
you have to say; In fact, we are quite interested in what
everyone has to say. From this; we will sift out the things we
think fit and then we can make new course directions. -

.. .- Audience: Perhaps a good starting point for some of the

old-timers that have been in vocational education for some time
s to.try to_reconcile P.L. 94-482 with P.L. 94-142.-We have

conflicting directions coming into the schools. 1 am not worrled
~ too much about mainstreaming when the teachers.come in with
an - education degree. The thing that is scaring the living
daylights ot of me is_my instructors: a case-in_ point-is
automobile mecharics. Autc mgghanics is very popular with
‘handicapped students’ and the cligises are 90 to one that the
individual instructing that class is school graduate with
probably 20 years in the automotive fleld. It scares them very

.. miuich when you say, “This youngster is special education.” We

send those instructors to the ARD, let them sit in on it, and they

come opit with eyes as big as buttons saying, “l have got.

"o not have any background in.” It s¢ares them,
hard to find; I do not like to see them scared
hééd théﬁ'i; - : "

Part
between 94482 and 94-142 was that, from the vocational
standpoint, -the ARD would include a principal; a vocational
" administrator, a vocational counselor, a diagnostician, and a

member from special education, This applied after :ihérﬁufdéﬁi o
had experfenced: a similar ARD with special education where-

they had recommen tional education. It was a two-step
procedure. That is in sffiiiual that we have.

- Audience: Along the same lines; 1 had some concerns

with our Instructors who have no training at all in special

education teachers-who have

: Most of our

education as opposed to s
had-intense training in this area and are experts

industrial instructors come directly out of high school and all of

experience whatsoever in teaching. They have a real hard time
- until abotit the third year when they get around to really doing a

them ot of 15 or 20 yeays in industry, buta lot of them have no

good job. Then, it scares them to death when you come in there

and say, “Okay, now we are bringing. some handicapped

not even know what that is. We really give them a hard time
sometimes: -1 would suggest; maybe even in our summer
workshops, -§ome _ifiterise inservice training for _vocational

le; more so than even the co-op people, because
. these psopié have had special education students.
Audience: ] am one of those high school graduates with

six ot seven years in industry, going into teaching with no

teaching expetence; and the teaching of those students is the
least of my problems. The problem is the logistics of working in
an institution — the political fighting, the lack: of backing from

]

- B

(dge: The last instruction that |, had on the conflict

" our superiors, sometimes the absence of the TEA, of any

guidance from the schivol districts — all kinds of these logistical

problems are simple pettiness. | do_not think that the problem

for these Instrictors Is feaching. That is the easy part The

“higher ups” are where problems come from. The staff

directors; the ISD, the Region, all these things are my problems.
Partridge: | would like to hear Pam; as the parent
representative, respond to’this. R ,
- Wetzels: | have concerns on the training end of it. People
have asked us in MIGHT to do workshops; working with
emplovers, for example. They are really going to make an effort -
in such and.such an agency or such and such a company to .
employ the handicapped, and they are flat out scared, just like -
the people you are talking about. The hardest people to do this '
with, of course, ate mentally retarded people. You can take a

blind person; or a person with cerebral palsy, and do a

m,hOP DIl .
My feeling as a parent, when | have seen things work; is to

get the people together. It sounds simple, but it often is not

' simple to manage to -do it You need to get your special

education teachers, with their expertise, together with. the
vocational people: The special education people know nothing
about vocational education. 1 know there: must be some

" exceptions in this room, but many special education, teachers

have come straight out of the university, or some college, and

gone into teaching. Maybe they have taught in three different - --

schools, but what dothey know about the kinds_of jobs that
most of their students are. going to have to take? Really, not

mich. And you cannot blame them. That is natural that they

" They do know a lot about what kinds of techniques are

éa]ﬁg to help these students work. What works with John? How

can you help him learn? Maybe he cannot read, but maybe he
can leam by looking, and maybe he can leam by using his left

foot and nothing else. Maybe hé"can leam.by using a tape
recdrder. 1-do not-kiiow what other tools. .You. need to.get

people together. 1 think for overcoming the initial barrier, you

" need jo det the stiidents with the instructors. | have felt fora

long time that the best education you can give teachers is fo just
put then In the classrobm with lots and lots of special education
students of all varieties. Have them at least work-as aides and
then they will see how this student lgarmns, what he needs, how

he is successful. After a few weeks, tle student just becomes
Johniny, rather than the cerebral palsied kid or the low-level kid.
That is Mary; that is Johnny, that is Joe, and that is the whole

name of the game. You will do a lot better than with all those-
fancy devices in_the amount of time you have. Get your

vocational instructors together with handicapped students and

" your vocational teachers and instructors together with special

education teachers: = = S
_ So often when people talk about vocational education,

. they are talking about a student who is 16. When you have a
- student who, at 16, does not know a nickel from a-quarter, Is °

" “that student reatly to go into these courses that you are talking

about? WHhat aboiit a stiident who does not know. how to get

around town, who does not know how to write thingsidown

| with a pencil, or with a writing device, ar with a tape recorder, or

a typewniter? My son is going into the ninth grade, and the first
time He saw a typewriter in school was last year: A tape recorder

has been a yearly battle. He cannot write more than a sentence ~

i half an hour. Why has the school district been wasting this

_ boy's time all these years with only a handwriting text? | am not -

saying that hie does not need it for occasional pu s, but
much earlier he should have been working a tape recorder. My

daughter should have leamed how to use a tape regorder in -
school. She needs to learn now how to use two tape recorders.

She Is going to go to college. How is she going to write papers?
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she has needed aﬂ along: Frora the very. beginning; schools™
need to really begin looking at that student, but not predicting

what he or she is going i be able to do because with some -

students -you- cannot. Consider what kinds of tools they are

going to need and not what every student will do with their life.
The state guidelines almost say that is what you should be

dding Look at how he or she is going to function in the real

Pﬁgh I thlnkyou have hit on it by saying that we need

to get together and work together. Last year; we did a research
study in Texas in.which 22 random schools were selected. Out

of that group; we_interviewed vocational administrators and .-
teachers and found that 83% had riot been involved in the IEP-

. process. Is that a way that we can get together, by being in the . -
- 'cannot be answeted because there is a question about what the

IEP process? Or is it better when we are not so ;mowledgeable

" and just decide to work with these shidents? - ,
: ‘Wetaels: | do not know how long IEPs #re in most :

schools; but I am notified that I have 20 minutes and; by gosh; 1
better do everyt

None of your vocational education teachers can do enough in
that 20 minutes. Certainly they need to be there, but they need

some additional work with everybody working together.

. - Audience: We found that our teachers do not have a
problem accepting special students. Wehave problems with the

liaison; and. with the education of the peer group in accepting
the student. The only other concern of our-shop teachers seerns

to be that if they take more than they already have, that they get -

some help in some of these classes, that they get an aide. Those
two things, - peer tance and geftihg an aide; are their.
biggest contemns as they take on more studentsi

__ Wetzels: | would like to say something abgut acceptance.
Where my children have had troubletn their classes in school is
with the teachers 90% of the time. Does that-teacher make a

little extra effort and does that teacher. really accept that child
and want o teach: that child? I-think what is really peculiar, as

you look at it bluntly; is for people to pretend that there is no
difference. My children went throtigh- a school where_that

seemed to be the way. they operated. Everybody was. exactly
the same, even if you saw him in hisaheelchair with no arms

and using his feet to type; he was exactly the same. Give the
students a little credit. A young chiid will stare ata handicapped

person and [ know virtually none of them mind that; it is good,
honest curiosity, so deal with it. | agree with you on your other

point that you need extra help with\mese students. You do need”

an aide for certain classes. . - .
Audience: | see very little llalson work done between the
advocacy organizations and the -schoel districts. <There is a

certaln amount of time that we could be working with students
and collecting-data and this kind of thing. Is there any laison

going on between the advocacy groups and the school
administration?

Bebee: | woiild ﬂrst lllie to' malie clear that Advocacy ;

Incorporated is an independent agency. We like to work with

- advocacy groups gnd parent groups. Our ma]or effort is trying,

to educate people. We put a tremeriflous ‘amount of our.
1S bo%ilet!, and tmlufng mate- °
u

resoutces into-preparing it
rals to, use not only wit t also with educators

because we think it Is extreme tﬁlpful if they are talking to
each_other; saying the saine thing to each -othef, and under-
standing the same things. Thete is a great deal of difficulty with
parent. groups.- Any of you :who know anything about the

consumer movement know that right now almost all consumer

organizations are having- terific- internal troubles.

are I Inflaior

causes these groups torlose membenhlp, people have so many
other problemns on their mlnd R, E l)ard for them to be actively

ing for-a whole year for a kid in 20 minutes. -
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involved in grolips. It is hard for people who really care to get
good turnout; for example, at parent training sessions. We get
frustrated all the time. 1 have conducted 150 workshéwﬂké this
myself in a year, and I will go to some place far- away \d have
ten or twelve people there. There Is a.great deal ofan\fﬁcuity :
‘getting parents to respond because of all the other demands on
their ime. -

As. an advocacy group, we have worked wlth 2500 parents
in the area of education. We have been involved in less than ten

" due process hearings because our major effort s to try to get the

school districts and- the parents working-together.- We do-a-

terrific amount of inservice with the school districts. We are .
‘often perceived as very threatening, but cur major effort is to try

_'to get parents and schogi districts to work together. Then that
" shoild leave for diie process hearings those quiestioiis that

law really means or what these legal questions are. That is what

_ we think hearings are about. You should_not have to go to a
" due-process heariig 16 have your child evaluated. You should
not have to go to a due process hearing to get an [EP wnitten.

That is not what due process hearings are about. We try to keep
ourselves educated and informed and then try to pass on that

_knowledge and information to parents. But also we find very,
very often in our 2500 contacts from all'over the state of Texas  ~ :

that information wé give to parents is new, toschoolnfﬁdats We
send them a manual and say, “Here it is on page 17, and they -
may take It to their- spedal education director or their teacher
and it is the first:time that the teachers have seen it. It may be.

the first tirfie the school official even' kriew anything about that
responsibility or that area. It is not going to be an easily resolved

problem; but I think that almost all the consumer groups that I
am-aware of really are striving hard to try to get this common
understanding and common. ground of working together be-.
cause evenybody kinows that that is the best way to get positive

results; However; you will all have to deal with frustration.
Parents are already frustrated because they are de‘aling with

having that handicapped child and with having all the other

" .probleriis and expenses~of t’aking care of that handicapped

chid.
- The Bureau- of Educaﬁon for the Handlcapped has some -

grants out for setting up parent information centers where
parents can get information, training, and assistance. | know

that there are some people trying to get one for Texas. | do nét
know if they will be successfiil or not, but that is a start. It would

bae statewide; very similar to the kind of thing we are doing.
We try to be reasonabléSaduocates to ' help parents

"'understand the process going on in the various schoal districts

&R guer the state. It requires a commitment at an administrative
leveldn each district to understand the needs ang the problems
that’ fhey are going to face, the fact that they fhay need more
shop classes or more typing classes. Parenfs ¢hould at least
know that Texas Policy and Procedure ard Texns'School Law

. and Public 'aw 94-142 says they have & right.to have an [EP -
- developed fér their child to meet their spetial ideds and to have

the appropriate courses to.provide those 'needs. They go -
through that process, they get the IEP written, only to be told
that the student is-going to have to go on a waiting list. 'You-can

imagine the kind of frpstration that causes: Local school boards
biten do not understand the problems you are facing in special

education and vocational education; so they are not making the
proper allocation of their resources within that district. You have

- to deal with the educators, but | think you have a responsibility
&lso to ‘educate the decision miakers within your district about

of special needs you are facing under these laws, not
]ust feder&t laws, but state laws also.

1 am not telling you it is not going to cost the dlstrlct and |
am not saying that it is going to be something that will just fall



iito place. There are going to have to be some difficult choices
made and some planning done in advarice to accommodate the
needs of those children; but it is the same process you go

sh with all of your other students: This process should

" require vocational directors and teachers and superintendents
fo work with special ediication teachers to determine who those

handicapped youngsters are and say, “How many can we
expect? What kind of program will we have to develop? How
" can we spend the money?”” We are not saying that you cannot
amend that later on. -

.- Partridge: There is another factor in _special_education
that has not been implemented even though it has been in state

policy at least since 1970. As that student completes middle

school and gets ready for high school, the ARD committee must
draft 5 plan for four, five; or six years (however many nore

estimates as to where along the educational continuum this
studertt is. This is an opportunity where perhaps a computer
coiild help make some projections for three and four years on

down the road. One thing that we in special education must get

miuch better at is our projection of educational needs.
Audience: We do our ARD's by the birthdate. We try to

contact the parent and the"vocational people ahead of time

when we get ready to have the ARD. It works much better to do
it by the birthdate so you are not caught on the last few days of
school doing about 50 ARD:s all day. .

_ Audlence: My concer is in the assessment process. We

" talked to Dr. Marc Gold about the pegboard test and a manual

dexterity test, which we have used, but if students do not pass
these, they are not golng to be in vora tional education. | heard

last month that we dropped 10,000 students and there was a

suggestion that this was _something good, that we are serving
10,000 less. Somé students were wrongly labeled mentally

retarded so these are not getting any services at all now. Our
state does not have anything for them. They are not mentally
retarded, but they are academically handicapped, and what 1

years of eligbility that student has) and try to. make some’ - % 4 0orod by giving my child a test in sixth grade that he did

am worried about is that we are going to rmiss services for these
people in vocational education the same way we are missing
them in special education. In Texas we have a.good program,
but we are lacking when it comes to helping all the students that
are truly handicapped. With the vocational assessment program
we are saying because of a test students can enter a program or,
because they cannot pass a test, they cannot enter. 1am saying
that we have got to serve the needs of the student. If they/need
help; then why use all these labels? ) -

Wetzels: There are many ways to use so called assess:

fiient tools and you are talking about using-an assessment tool
to keep a student out. You can also use assessment tools to see
what he needs. A Tot of teachers complain about the amourit of

paper work and the amount of testing that they have to do and

__.'the time that it takes. | can see that that is very hard sometimes.

. However, I will tell you that | was so delighted that somebody

along, he is reading on grade level, biit I had long suspected he
did not know how to tell time: But it was a little bit of an ego

not know how to tell time. He is an average student, he gets

thing and so it was hard to get at. So what do you do? You

teach him how to tell ime: You can discover students who do
not know a lot about money with an assessment. With special

‘education youngsters, it is a major problem because they are

not in the community as miich as is desirable, especially if they

are physically handicapped. You can use assessment that way,

100. Once you start teaching, you are going to leam who knows
a concept and who does not. Then you go on to the next thing

or you keep working on the thing he does not know. On the

other hand. as Marc Gold seemed to indicate, you should not -

completely stop him at some point on something that he is
fiever going to learn. | have a boy who is never going to learmn

the times tables and I think after eight years it is time for the
school-ta decide how we get around that.

Parrish: Our time is finished now, but if you have
questions, please feel free to discuss them with our panel
members individually. -
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programe for handicapped students in post-secondaity institutions
d suggests staff devel M-cuvmuuthcﬁmmpm-pedaluedpmm

- - The first thing that I would like to discuss has to do with
camdmm&:sofdéhm@ﬁiﬂisormbrhmdl

capped students i
fadiitaﬂng

g’ package de
ldenﬂﬂgmfm. mmm:ndwaltlaﬂbndmnéeﬁs
leamers in vocational education. It was writfen ‘as a project

d&gmdmhdhmmpmgmmdmmﬂiepw-
secondary as well as the secondary level. It i5:de '

very flexible system of inservice that can be used in a numberof -
- different circ 8. 3

1 will be discussing this as well.

ﬂ:’l‘f‘ﬁ“ you are operating at the m@j@&g@gr
at

the sec , there are certain elements of instituting
programs and services that you have to address as you are

. implementing the programs. One of the very first things is the
subject of

commitment. | have seen programs that
have failed simply because once funding was found for the
program;, and some sort of & pattern for deliwering the program
was written, no one was linked with the key administrators
Mﬂ\lnﬂ:esysmemorﬂlemwasabsolutziynosuppmfraﬁmé
board of trustees to ingure
recommendation that | would have before you even approach
huﬁtuﬂngabibidprog@miqranykindofﬁtemfordeliveﬂng
setvlcalsnolnmretbatyouhawmempportofsomebody
within the institution. At this polrit, of course, I am

the ac ators at

ad ators_because we as facllitators at the. mlddle-
management level really cannot do too much In terms of

cognpelling our superiors to give us that kind of support.
- The second element you must address is program adminis-
tration. Of course that goes hand in hand with the commitment

¥ iipii:tﬂslsaﬂ.youhaﬁe&ohavesomnewarﬁngmﬂ\you

in your project to set up your programs or services. who will

-, provide you with necessary SUpport. ‘Also you are going to need

' somebody who will provide a broad array of

to facilitate
the success of stiidents iri vocational edudstion at-the post-

secondary level. The success of those s
students utilizing those services Is severly Iiml; unless those
Services - are - coordinated’ We have to "and _identify
someone to coordinate those services within the  institution and

the community so our handicapped students can take advan-

tage of the maximum utilization of services that are available.
Amm&mhumbcdmbinmtof

agencies tat provide support within the community, and then

younudoomoncmomakcmmthatuﬂmmmﬁnhaﬂed

asystemof_

togcther and then delivered lti the studenfs wlthln the institu-

-+ tion. All too often, a community college is conscientidus enough
: bcquupwmssomuwk:a;butmkzsﬂiéﬁﬁlmmlwéf

] that if the shudents need a pe service then they
will come and tell what their needs are and the service can be
made available to them. But that, in most cases, just does not
happen. | do think that as we begin to have more and more
handicapped students within our community colleges, we run
therlskofﬂ\atlmppeningmmandnmbecanseevenatmls
point the students that we have in our community

Ay distributed group of individuals. We have persons
(probably Vietnam veterans) who have not Had their handicap-

-ping condition for very long and have refused to take a passive

role in pursuing their education. We have a group of highly
tenacious-young individuals who are doing to achieve success

regardiess of what you or I do to help or hinder them: Bat if we

‘mﬁrﬂfjandwestanmaldngourprogrmmmomuppeahng

then | hope we will get a broader range of individuals into our

comimunity colleges, or our high schools. Many studenits have

told me the reason they did not come before was because they

- did not know that 8 community college would do these things

for them.
Audience: Do you see menta’lly handk:apped studens .

i\avlng a role in community colleges? It has been my observa-
ﬁon that in post-secondary Institutions the setvices primarily are
for physically disébled students. I personally believe that there

- are a lot of mentally handicapped persons out there for whom
" appropriate services are not at this time being provided.

. _ Fabac: For many of the schools that I have visited, the
logical thing to do if you want to do something for handlcapped

people is to_identify a specific client group and develop a

program for them. We have a lot of programs for the deaf and

programs for the blind. The funds were there; funds from the
state office, from Funds for the Improvernent of Post-Secondary

Education (FIPSE), even from Gallaudet College for the Deaf.

- So we were able to get some of these programs on board very-

quickly. True, we did treat the client groups that have the
obvious disabilities, but while that was helpful for those

indtviduals it cerlalnlgleﬁ a very broad population that was not

being served. I think the thing to keep in mind with all programs
for specific client groups is that we have to observe the
programs as mechanisms by which certain technologles are
developed for the purpose of ultimately rminstreamlng those
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students Into the central ﬂow of community college llfe
Sometimes it takes a special program, for a while at least, to

develop that mechanism.

- lfoundthatmostofthecblleg%lhave\dsitedserveone
client group very well. Here is an illustration. ln the Southern

college rlght outside of Carbondale l do not know how thls
programgot developed but it is a very unique one. There are

-about nine sheltered care homes within the community and

program for the residents of these homes. They bus in clients
from these homes for two different classes; one-in the-morming
and one in the afternoon, in some of their old interim buildings.
They assess them to determine what vestigial skills they may still

have asa result of their iliness; then theg put the students into

this spedﬂ c group. It is not a mainstreaming program but I think

it is a program that we could use as a model if we were in a
position to Institiite somethlng like that for servlng that specific

group.
services for handicapped students. | found that there was at

We have talked about someone to dlrect programs and -

least one assuimption that was made ,at many community -

colleges that we really need to devote some attention to if we
are looking for someorie to perform this necessary function.
There i5 a tendency for community colleges to identify-the
Health Services Coordinator as the person responsible for

coordinating: programs and_ services. ‘Most Health Services

Coordinators that 1 have spoken to have indicated that they
really do not-think they are the-person to do this. They do not

think that they are the individuals who can best develop these
services and then deliver the services to the students. One of the

reasons they mention is the negative connotation Health

Services has, relative to ill health. Stidents do not want to go to

their Health Services offices. So_once again the ‘services are
available, but because of that particular stigma the services-are

npt being delivered to students. Many Health Services Coar-

dinators felt that they were a detriment to provldlng servlces and -

programs;
In one other communlty college howeyer, it was a very
successful approach. I think the reason that-that particular
community cgllege was successful in using that strategy was
5¢ O | jonal_support. Health
Services is rfot an arm of the institution that typically wields a
wholelot of power. If there-is soﬁi

because - of the original idea of instity

structure that has concem for the success of those programs and
setvices, then the linkages with the Health Services Office are

very strong. The support that is given at this particular institution
is-very great and as a result the charices of success of delivering

those_support services was very much increased. | think we
have to underscore to our administrators that we miust have the
necessary support for whatever activites we are going to
engage in. - . . -

it is a shame that we have not gotten the support earller :

lrom the hearts and minds of our administrators, but it does

seem to be coming now from Section 504: I was really surprised
to find that the administrators and most of the people involved

in developing these programs and services typically said the

very same thing that you are thinking: isn't it a shame that it had
to come _from legislation! The fact is they did not feel bad_that
the legislation was motivating them. | found that legislatively
mandated activities such as the self evaluation and transition
plans have begun to have a positive effect on tlie attitudes of
people in'the community college structure. The reason [ believe

that happens is because many of us have been Involved with

handfcapped individuals from a ﬁégitlve perspective — we.

sandlab -

- this s w

ebody in that administrative
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have been mandated to do this, we have been mandated to
that, and we-are having to try to teach them things without

resources; and that makes it all a negative experience. But along
comes the federal government and they say, “Okay, now you
have_to institute a self-evaluation.”’ Well, most people can
identify with that, they can identify wlth the fact that there is fiot
a ramp; there is not an elevator. We are getting individuals who
have not dealt with handicapped individuals before, working

together in a new kind of activity that is very positive. And as a

* result | think we are beginning to see some attitude changes:

There have been studies conducted to demonstrate this really
does happen. If you have done any reading by any of the

dissonance advocates; you will find there is evidence for these

very practical new experiences causing attitude change.

What other kinds of activities have been used for helping
successful staff development or attitude adjustment sessions
within your own institutions? | would like to mention just a few
things for you that do ot work, that we have had some real
negative experiences with. Some concemed individuals, who
had the best concems of handicapped individuals at heart,
initially jumped out and said; ‘‘Folks; this is the legislation and

we have to do,” and gaveall the legislation right on

e in‘a two-hour session. 1 have a couple of friends

down the
up In the city of Chicago who were nearly thrown out of a
community college for doing that. The faciilty became very

hostile and reacted very negatively to that kind of approach. |

recommend  that you consider something else rather than

saturating them with the compliance aspect of why we have to
do what the federal government says.

The activities that seem to have worked,; at least in these

community colleges that | looked at, were experiential activities. -

For instance, one very successful inservice activity is a Handi-
capped Awareness Day — getting individuals in a lot of

situations where. they_function with simulated handicapping
conditions. -The inservice facilitator will come in and sandbag
your arms, push you in a wheelchair, tape your fingers together
ortle your hands back, and then ask you to perform about 20

erent vocational activities with that specific consfraint. You

ne the difficulties with these constraints when pgrform-
activity. So the idea is communicated to the vdcational
t these folks do have some problems that' must be

_The éxtra dimension that one facllltztor adds_s to bring in

adapﬂve devices for everyone of those contraints. The idea that
is impressed on these_participants is that not only do these
individuals have needs but that they can do many activities with

the addition of these devices: There are methods that will allow
handicapped individuals to succeed i[in vocational programs.

Another activity that has been very successful has been to
use a handicapped individual at your inservice programs. For

instance; there was an orthopedically impaired student who was
abouit to come into a machine shop program. The staff wanted
somebody in the community who was orthopedically impaired
and & successful machinist to come in and demonstrate. They
could not find an orthopedically handicapped person but found
a blind machinist instead. The whole faculty was totally against
this. idea of ‘bringing in an orthopedically impaired person, -
thinking about afl the negative things that might happen as a
result of this venture and not thinking about the positive things
that could be done:" )
Al this blind individual said was, “Lead me to the_lathe;
lead mie to the milling machiiie, or lead me to the bit, arid sbg\g
me where the stockis.”’ From what] understand this gentleman
put on a display that really boggled the participants in that class.
He chucked up his_materials, put the appropriate bit in the
lathe, and turmed it down to a specific dimension and did
various operations on it — and this man was totally sightless. As
lg 5
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school where _instruction was giverni on how to deal with the

needs of handicapped individuals in a shop environment. So I -

think that is something that you might want to_ consider. Again it
is a very practical experience that gets people involved in the

et e panbehuhesl e TS et

positive aspects of handicapping conditions. -

_* Another thing that has been very successful is.fo involve
the maintenaiice arnd grounds people; lab assistants and

paraprofessionals in your inservice acﬁvlties There have been a

number of devices that have been prodiiced locally for low
‘bucks rather than having to go out and order something that
was totally new. One community college got around the
elevator problem by simply’ having a lever device built by the
maintenance people to activate the elevator buttons, which
were too high to-be used by people in a wheelchair. The
modification for that would have been several thousand dollars,

but by using the maintenance people who had been involved in

* staff development activities; the problem was overcome: So do
not overlook that particular aspect of inservice activity.

- -Other things that have been used successfully are thirgs

that emphasize specific activities; such as Theater for the Deaf
and wheelchair basketball. How many of {jou have ever seen-a

wheelchair basketball game? This is beginning to be more and

more common, but the student input from that was just really

surprising and like I said, the main things that they were saying
to me was that they felt better about theriselves and that they
felt better toward their fellow students. So again I think you
might want to consider some of these activities, buit | encourage
you to pursue these activities on an incremental; low-key level.
It would be nice if we could change attitudes overnight but I ami
think very senously about the kinds of activities that you are
doing and the time-frame in which we are deliverlng them to

our faculty and staff:

. There are two additional things that we have to look at
when delivering programs and services to handicapped stu-

dents. One is the influence that organizations of handicapped
students can have on- policies and procedures within the
community colleges. Two of the colleges I visited that were
highly accessible were designed that way to a great extent
because of the thrust put forward by an organization of
handicapped students at the time the college was built. Moraiiie
Valley, outside of Chicago, is another one that was very highly
accessible back in the 70's; one of the reasons was that these
students got started with the college back atthe interim building,

the old metal shed that we see so many times at community
colleges. They had given a lot of input to insure that they could

have accessibility_to_the new structure prior to the time that
Section 504 hit. Really ! when  you come right down to it, we at

the_administrative level realize that the real power within the
institution. lies within the students’ hands. ‘

When the students recognize a need for a programi, as a
group, they %an communicate a service need. As individuals,
. however, - they are not only going to not tell us they need a
specific service; they may not even tell us about a program that
is needed or any other insight that they have unless they can get

. together-as-a -group and develop some of the social skills that
are so necessary to confront a bureaucracy such as a communi-
ty college. We might not have any difficulty with walking into

the Dean’s Office or the President's Office and telling people
how upset we are because we have many of these soclalizing

©

Fabac;, 39

s[dlls But as | said eadier “if we are going to do the job we are_
supposed to do we have to get out there and get that population
that is not part of the community college; the ones who might
have. those skills. . ’

That reminds me of one of my. major polnts which relates

to the ‘whole identification process. A major aspect of identifica-

fion is recruitment. Let me emphasize the importance of
instructor input on-identification. We can come up with agency

referrals ‘and other techniques during registration for student
self-identification, but there is one individual who is always

going to "be in touch with that student in terms of seeing his or
her needs. That is the instructor. | think that one of the best
things that we_can do in terms of finding ouf the student's needs
in that first day or two is to have some brief performance
sampling activity to see if that student can function with that
equipmient we are about to put before hirm. You as the

- instructors are the ones who are going to catch that and there

has to be a system for channeling that back into the identifica-

have seen some very highly successful activities conducted for
determining the needs of disadvantaged individuals. - With the

instructor’s assistanice; you can have a very .sophisticated

. identification $ystem, we can know about every handicap/that

every handicapped student has; and we can offer the ass
necessary.
Right now I think we have the cream of, the crop

schools that| visited claimed that somewhere between ¥z percent
and 2 peicent of the student body was handicapped. Our data

tells us that it should be somewhere around 12 percent. I do not
suppose that in any of the schools that [ visited it came to that
much this year. | do not think it is going to change until we get
out in the community. Tell your students in programs to go out
and tell the people what they have. An orthopedically impaired

" lady near St. Louts said; *‘l had no idea that | could succeed.” In

fact, agencies had told her, *‘Don’ t$o to community colleges
They have hard technical programs. You can’t manage it here:”
Somehow she got In and she. found out that she could succeed

there.”

. So we have to go through the tecrultment phase Another‘
phase that [ want to mention is the placement phase., [ think the

* placement phase is grossly overlocked: We_have to place the

individuals that emerge from our programs becaiise that is the
mark of the success in our programs Our funding is going to
depend on it.

- Before | close | want to mention two resources. Dr Tyndall

at the University of Wisconsin is putting together a handbook

for performing program modificationsfor vocational education.
-This is called A Handbook for Mo«

jing Curriculum _for the
Handicapped: The address for ordering this is: Wisconsin

Vocatiopal Studies Center, 964 Educational Sciences Building;

' 1025 West Johnson; Unlversttyolesconsin Madison, 53706.
‘The phone -number is {(608) 263-3415. If you have any

modifications that have worked for you; please call this group In
Wisconsin. This is going to help- us -tremendously. You can

obtain information régarding the Identification and Assessment -
Systern from the Publications” Clearing House in Macomb, -

Western lllinois Unlvexsity, Macomb; llinois.

__ Ithank you for your attention. If there is anything thaU can
do to give you additional information I would be glad to help.

v
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lwﬁﬁtmﬁlkaboutsqppmmforhmdicapped’

students in the post-

Mybﬂalitﬂépiegmphmdlcaﬂngme number_of handi-
capped students at our college-and their handicapping condi-

tions. You can see that we have a fairly general population of
" handicapped students. We do not really have a predominance

environment. First of all, 1 will

~of any one group, although other colleges may specialize in one
handicapped area. You will want.to look at yotit owr popiila-

tion in terms of how it is graphed because you are going to
changgyomsewﬁ;aoradaptyourmln proporﬂontothe

populations you are serving.

This change happens in one of two ways. One; ofcourse is

if you start getting large numbers in one of the hapdicapped

areasandmeoﬂ\eruiaﬁréintatoimgéﬂngonone
group for vocational action. For example, TSTI in Waco and

SdnﬂntonloCommunityCo]l‘gehaveproEnsha!nlngbﬁnd

mmﬁrm

more equitably. We have forry; for ﬂje placement center so thinf

or readet, an introductory:

they know the roles of the inte

formdmtwemsdmﬂ:&mtutor note-taketorlmztpretetlnﬁne
: .80 the interpreter knows the role of this individual
mdhowmgetmmchwlﬂ:us.Wehave of course; a very
detailed tiitor schediile and we know & Whoisdolngwhat
We_have applications for parking and, of course,
student information. lttsv@ryimporﬁntﬂiatyoupmv(deas

much information as you can.

lamgolngtolalkabwttenamstlmtleonsfdertobevey -

important for college counseling; If you are designated to work

Mﬁ:dbabled,smdinhonpmcampuso;lfyoumrefaﬂng

students to a college’ then these are_the services that you can
expect and activities that yoti might be involved in. ,

Area number one: Handicapped students’ programs on.

handicapped. students and recrultingnt. Identification for what
. reason? Youmay have questions fr schobol administrator:
- who are these nd how many do we

habé?Myquuﬂonn,fmwhthoyoqwgntmls
informaﬂbn?C’exﬁlnlythébmrmonyoumroughttobe
this information is if you intend to p:

. that thesé students can use or if you intend to help the students

have-access to a

purpose for this Information: It should be for the benefit of the
student. There are several ways to identify your handicapped .

program or service. There is no other real

popilation: Most students are not going to come to you, they
do not kiiow about your service, so you should use a lot of

" student and so on. The student needs to know wi

lnvo!ved in_identification_of -

"know about interpreter schedules so there aré

publk:ity You should contact agency people Texas Rehabilita-

tion Comimission, Commilssion for the Blind, Veterans' Admin-

istration, Department of Human Resources, whoever might be
referring shudents o you. Contact high school counselors and
( groups; for people who may want to be

mina to college. Ge

ng to 5, a feeling for who is sending these
smdentsorwhlchsmdentsarellkélytocome on their own. You

- will get students referred who are not particularly connected -

e who for one reason or another have

' 'ﬁmdoutcnﬁiesystem -

-other things we do for Idenﬂﬂcaﬁon besides the
e sald s thiat we advertise at registration and through

things | have sald is :
the media.. I think that recruitment Is very important. It is’
wmonly thought of in teris of other stidents but not

necessarily for handicapped students. Yet if you recruit then

you can plan in advance the services you will need, who.gou
will be serving; what they will need. You will offer a great deal
more effective setvices, if you actively recruit Then you are
golngtobeonppofw}\atyoucanprovldeandwhatoﬂ\er

. resources may be available. Speaking of resourtces, in our

program we have myself- a lab assistant who-is general tutor

coordinator and also fills in for tutors; two interpreters; and six

" other staff people who have. a varety of duties, including

mobility assistance; reader, and so on: So it is important to
muitandﬁenﬁﬁ;smdénts

. Number two iaprereglstraﬂon acﬂvmec A number of thln
that you can do before the student ever enrolls is meet/with
students; have the‘students come to the campus and
they-are Aqgtungjggo/clqspme vocational counseling)\and do’
some ratherintensive orientation to college. College is got high
school;’ there are. differences, more responsibilities jon lht;
at kind o

situation he Is getting into. This is true for any student but
 for disabled students. Another p tratfon activity

is actually planning: You want to do as much of this as you can:

* Number three is registration. We have to useregistraﬁBon
our students and itisa ankly. But

because we do use the mall registration | have a procedure for

by mail for all of our students and it is a mess, quite fr

| services for them, for instance;_transportation, We

- placing priotities on stiidents’ packets if we are tiying to arrange
" have a limited numbet of interpreters.and | am sure all of gou

times when we
warit to get priotities in registration for handicapped students. It

will save a lot of trouble later on. If, for example, you knew that.
& student was niot going to be able to function in a chemistry
class then | think you would be somewhat responsible for

making the effort to do something about It; Of course at

Pl — - -

5 A% :



mg!suation we pmvlde regisuauonmistnme We also do a lot
ng at this point and find many people. Wtﬂ our
best efforts they wait until the last minute: .

Number four is amanging necessary servloa and a
miechanism for follow-up. You need to identify in advarnce what
services the students might need. Do they need note takers; do
they need tutors;. readers, so on? It is at this polnt we actually
have to arrange for students to have services and we have to
have a request from the studerf indication that they want

. that service, and that they realize they are also going to have an

obligation. How many of you, for example; have provided note

takers for deaf sudents and had a case where a student thought;
“Oh; great; I have someone to take noﬁa - | do not have to
show up-for class.”” There has to be a follow-up mechanism

here. The student needs to know_that he or she has certain

responsibilities in the situation. If the student does not aifend -

class; then that Is it for services: So it is important to air these
things before you start providing services. The student needs to
know what you expect.

‘ _Of course you need a procedure for knowinthat your
service workers are providing satisfactory services. That might

- mean that a deaf student comes and says; “I cannot.work with .
that interpreter.” Then you mist make sofie sort of change. It

up the quality of the

meansthatyouhavetobeabletofoll
whether the students

services that you are delivering and
are benefiting. ,
- Number five is- ldentiﬂcation of equlpment and material

~ resources. Even though you may be under the studenit services
division of the occupational education division; or whatever;.

you are going to get a lot of requests from outside your area, so
be aware of what Is avallable. If you do not know, find out how

- you can get the information. You do have to keep on top of
these resotirces and have a lot, particularly materials resources

for facidty an‘cl;admlnlsu'ators to have access to:

thankless job in terms of getﬂng faculty to 7Barﬁdpate Usually it
is low priority for faculty, not that they are callous or do not
care. There are just a lot of other things going on. But there are
many great things you can provide in faculty awareness
activities: Not .only specific medical and psychological informa-
tion -about the handicapping condition and attitudes toward
handicaps and so on; but you want to show that there Is a
reason for all this -attention to Handicapped concems. For

example;” you want to provide information that shows that
handicapped people do get jobs, they are employed and it is

not just a game that we are playing to keep a few students off of
our back for a few years and that they do not have any future

-opportunities. You want to give a very podtive image. of the

. student and where he Is going and what the oppottunities are.

Also do some disability simulation activities. Faculty awareness

. can be part of your function.

" Number seven Is faculty consiltation. We had a partially

* sighted girl in chemistry class and the instructor was naturally a
little bit concemed about how she was going to do in the lab.
(So was 1, but I was not about to let on!) Naturally, faculty are

&

N
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going tb have qu&tions about how students wiﬂ perférm ln a

that situation we prbvided a tutor Who worked with the girl and
her lab partner for a few weeks until she knew her way around.

Number eight Is counseling activities. | do not mean to

. understate coursseling activities: 1 just feel that they are a part of

the overall program. | have a number of activities listed here

-under counseling: First, academic counseling. This is awfully
important. It is very unfair if a student comes to you and says, *1

want to go into some particular career,”” and you say; ‘‘Sure,
whatever you want to do.” You need to be able to assist the

student in identifying his or her abilities, what the possibility is of

being erfiployed, how to adapt to a particular prograim you are -

going into and so-on. Vocational counseling; of course; goes
along with academic counseling, values clarification, self- .
concept development; and goal setting. A good example of a
“package program is the PAST program, Personal Achievement
Skills Training, but there are other good ones as well. Youreally -

need to have some clarification of their values and theyneed to -

know how to solve problems, how to set goals and so on. These ,.x-
people have been Sh gp

consequences . of their actions and keep on going: So this Is a
vetylmporfantpartofservicéi s
_..__ Another very important part is' ‘assertiveness txainlng lam
sure all of you have had students who needed this kind of
counseling. Because of the nature of assertiveness training; the
way it usually is taught, it is perfect for working with handi-
capped students. It involves a lot of role playing and it involves

some very specific concepts for most people:- And finally, sex
ediication, ‘something that generally s not done. Many of our

students have needed this kind of counseling. Either people
have had lihited social contacts in their adolescence and did not

have the knowledge base that other students had or people had
been lnjuredosnd their physical therapists or doctors had not
spoken honestly and frankly, about this area. Thls is an
important counséllng activity also

Number nine is to be a resource to cooperative education
'and | placing people on your campus. You know the kinds. of
adaptztions that have to ‘be made for. handlcappéd stﬁdénbs

you to communicaté this information:

Number ten; in summary; is to facilitate acces&Do notbe a
complete barrier between the student and college. Foster

advocacy. It is desirable that the student do as much as can be
donie on his or her own, because if you are the one who alway$
goes to the administration; they will begin to wonder who_you
are talking. about Who are these people who need these ~
services? Who are the people who, in spite of all you are doing;

are still encountering obstacles? Encourage students to be &ir

- own advocates! .

- Those are the ten areas | l conslder lmponant ina program

of stipport services for handicapped : students at the communlty,
college

. eltered from this part of life and they donot *;"- .
have the skills to meet the world, to make decisions; and deliver ~ *
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COMPETENCY-BASED INSTRUCTION

AND THE HANDICAPPED STUDENT
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Postsscondity oclupationsl programs characteristically address student

nesds on an individual basts. Dr. Skinkle; a professor at Texas A&M University,

capacities for serving handicapped students in post-secondary occupational pro-

" ol ke o focusthis discussion on competency:baséd

occupational_programs in terms of what they are, whit we
might want them to be, and how we might operate them.

However, prior to elaborating i;ﬁ those three

I-want-to make & few disclaimers. First, competency-based

are not a panacea; they will not solve all of your -

{nstructional problems. In fact, if they do help to solve some

problems, they are probably going to create others, with respect
to the time needed to develop instructional materials, profes-

sional development of staff, careful monitoring of program

operations, recording students’ progress, and open-entry/open-

exit policies. :

Also, it is important to realize that niothing In competency-

based education is new. The dimensions of these programs
have simply beep packaged differently so that educators may

more_effectively

'fore, 1 do not advocate that.everyone ‘‘jump on a competency- -

based bandwagon.” However, | happen to believe that compe- .
tency-based Droqrams are par appropriate for vocation-.. .

al skill training. Other aspects of the academic curriculum may
or may not be adaptable to competency-based education; it is

the responsibility of the indfvidual educator to decide. Since 1 -

am most familiar with this form of curriculum as related  to the

skl training aspects of occupational education, my remarks

should be subjected to careful scrufiny when attempting to.

" In addition, It s essential to note that competency-based
are not just for the handicapped, or the special

" - acapt this Instructional technique to other sectors of education.

education_siident. On the other hand, competency-based .
» s are particularly effective for -

serving the unique and individualized needs. of handicapped

pmg'al'mijii;;crﬁbh professional educators to facilitate student
achlevement which -is often not possible when utilizing a
raditional curricular approach. . o )
 Findly, it is necessary to consider the term ‘special
education.” In this particular instance,’] do not want to use it as
& reference to ohly the disadvantaged and the handjcapped.

\ctually, it seems entirely appropriste to consider every indi-
vidual as a special student; in fact; as an administrator, program
coordinator, or curriculum specialist, it is Imperative that an

and special education students. In essence, it ‘seems_ such -

educator perceive each person as special. o
. Consequently, competency-based programs are particular-
Iy appropriate for skill training because they enable the
practitioner to more effectively serve individuals — _handi-
capped or otherwise. '
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et the needs of individual students. There-

COMPETENCY-BASED EDUCATION:
WHATIS IT? | N

. Competency-based occupstional Eﬁﬁiﬁé is ﬁﬁﬁiﬂly con-

. cemed with the specific activities which a person performs in a
. ‘given occupational role. These competencies are initially iden-
- tified and expressed in terms of what a person should be ableto .
- do-when employed In a specific job. The word *'do” is the

training aspect of it. (This is why it is sometimes suggeste that it
‘may. not be particularly appropriate for other sectors of the
are unique because the student engages i’ training which (a)
focuses on wi Te C
measured, and (b) is-evaluated to determine whether or not the .
w is developing the competencies necessary to be em-
ployable. '

*crifical aspect of competency-based education, at least the skill

| COMPETENCY.BASED EDUCATION:

PROGRAM COMPONENTS . .

A compatency-based vocational education program. s

_ initiated by developing an occupational description. To do this

properly, it is desirable to uise several resources: the Dictionary

of-Occupational Titles, journals, and task listings are available .

through cumiculum centers. Advisory committees are also very
important to competgncy-based vocational programs because
of et capacity 1) provide. Insightul, up-to-date, detaled
information for program ‘development {e.g. an_occupational
description) and_tmprovement. With & functioning advisory
committee; the pr mentioned resources, and a commit-
ted instructional staff, it s possible to develop a comprehensive;

a particular occupation within a reason-

realistic description of
able time frame. /. . ‘

nd, it is necessary to identify the specific competencies
ed with a particular occupation. This is accomplished by
enumerating . those -aspects ~of job performance which are
dbservable and measurable: After developing the initlal compe-
tency list, it is desirable to update it periodically (L.e. early), and ¢
to continue the involvement of the advisory committee with the
program. If this group meets four mes a year, one of the
mieetings should be devoted to reviewing the competency list to
see if there are new technological changes that need to be
incorporated within the curriculum. Once the competency list
has been developed,* at least for a perlod of time; related
competencies should be grouped together in order to realize
some structure and organization in terms of the possible

“skills which can be observed and
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sequence of instruction .and the relative difficulty of the
competencies 1o be developed. o
: Third, It is necessary to engage In program blocking; this is
. & visual representation of the training to be provided. (In order

to understand the concept of blocking, it might be helpfil to
think of competencies as “‘units of instructions.”’ } The process
begun by identifying which competencies need to be developed
 first by students (Le. what do they need to know first if they are
going to develop some of the more sophisticated competencies
later?) Generally, easier competencies are devek | initially,
with more difficult ones being developed later. This has
implications rving the handicapped because the training is

" usually sequerfced so that, when coupled with individualized
instruction, the student has the opportunity fo achieve his/her

o Aﬁéﬁl&ﬁﬁg apmgramoflnstmcﬂon; a list of tasks to be
. performed must be developed for each competency. This task
list identifies the entry-level skills that individuals should be able
" to perform once they move into occupational settings. Tasks are

the things -(the general work activities) that students must
perform to achieve a particular compeétency. They are.the actiial
- leamning experiences of the student. For instance, If a student is

enrolled in a welding program and one of the competencies to

At this_point, the occupational desciption’-has been

completed -and- the occupational competencies. have been

listed; the program has been blocked and task lists have been -

generated. During the latter phase, it was essential to determine
what the student needs “to do” and “to kiiow" with respect to
performing these tasks. Subsequently, attention is focused on
the general and specific'objectives of Instruction. General
objectives refer to the competencies being developed whereas
specific. objectives relate directly to- the tasks the studenss
‘perform in their leaming experiences. As might be expected, the
conditions; level of performance, and standard of acceptable

" peformance must be established for each program competency. -

-Once the objectives have been identified; decisions regard-

ing the technique(s) and extent of student evaluation must be-

made. Itis necessay to determine how to assess whether or not

students have achleved a particular level of occupational -

&?@P@!@h@;@@ often, educators proceed immediately with

) development of instructional materials without directing
suffictent attention to intent, -scope or process of evaluation

which is the ultimate measure of student achievement. Fortu- .

rately (or unfortunately — as the case may be), instructional

- staff"'members working with competency-based systems miust
know at the outset what criterfon standards of performanee: they

are gging to measure students against. For Instance; a poft-
seco%%zny student enrolled In a masonry program will have
achieved a satisfactory level of peformance with respect to a

particular competency if he or she is able to lay a minimum -

- number of bricks on a line within a given time period using
specific types of equipment. Once the level and conditions of
performance have been established, the évaluation mode and

process can be formalized with respect to the use of peformance
checkdists, -multiple-cholce exams, or other forms of measure-
‘ment. Also; once the standards of acceptable performance for
each competency have been determined, parameters are

defined specific to the methods of individualized Instruction and
the resource materials to be utilized. o
. _Pinally, the instrictional -staff along with program coor-

-+ dinators (supervisors) can begin developing materials which will -

be used by students In the learning process. The materials

PR

gjﬁdfcreuhwmm (it of Instriiction) are usually -,
referted to as packets or packs. The development of these packs

.'do once the'pack

‘Skinkle,

1 several steps, and therefore, demands a

substantial commitment of the administrators; supervisors; and

- instructional staff associated with a particular program. It is
absolutely essential that the teaching staff be actively involvedin
_ Preparing instructional materals for the competericy-based

em. If materials developed elsewhere are to beincorporated

within the program content, Instructors must spend substantial *

time evaluating the documents, resources; and student achieve-

ment measures to ensure that the materials have been adapted
to their unique competency-based program. It is only through

the active participation of the Instructional staff in dm:ig
the curricul um that a commitment to and subsequent uti zation

of materials can be expected.

" When preparing instructional packs, introductory materias
respective_competency to be-

are presented to define the respective C
developed. Next, the pack includes materials which inform the
student of the purpose for developing that competency. He or
she will learh why it is important ‘to. acquire_a

occu

outlined.

e students are informed of what they-will be abie to
has been completed successfully. Specific
performance objectives are then noted in terms of the leaming
activities students will be engaged in and the resources they will

In addition, it should be noted that & quality resource

center is critical to the implementation of a competency-based,
individualized system. Without the necessary resources, and
without access to these resources, the systemwﬂi fail: .
COMPETENCY-BASED EDUCATION: WHY?

Having previously provided a brief explanation of compe-
tency-based education and identified some of the basic pro-
gram components, it is desirable to consider/(1) why such
programs shouldbe implemented; and (2) why they should be
linked to individualized Instruction. .~ ., .

_ " Inthe traditional curriculum; the time allocated {8 develop-
ing a particular type of skill or academic knowledge base is
generally fixed; the content is also fixed. In addition,. If one
method/ of Instruction is being used for a class of thirty

individuals; there is the apparent assumption that everyone
leamns in the same way — there Is a fixed léarning style. As a

consequence, the educator directs the leaming environment as

though the students are a homogeneous group.

This approach to public education is contrary to résults of

research in educational psychology, but it is characteristic of the

state-of-the-art in classroom Instruction at this particular polnt in

time. However, the Implications of accepting this condition as .

unchangeable-are significant. If everything In the curriculum is
fixed {time, content, and Instructional technique), then the skill

attainment levels of the students are going to be varable. In
esserice, some students are going to perform better than others.
True, some students will still perform_better than others In
competency-based programs; but in the Iatter case, students will

achleve a higher level of knowledge and_skill relative to the
specific competencies which they are capable of developing.
When the entire competency-based vocational education

systern Is Individualized, the amount of time the student needs

to spend on a given competency is variable. The content within
a given area of instruction is also variable because certain types

of businesses and Industries (represented by membership on
the program advisory committee or as a contractor of specific

trallning to be provided by the school) desire certain students —
their employees — to cover certain content while others may

desire something else. This is not meant to imply that business

skill. The general performance objettives are then -
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and ihdustry stricly control vocational tralning. It means that
part-time students can be served by the system very effectively

by focusing their leaming experience 2 )
training program. The student still has the option of completing
the entire program if he or she desires todoso.
 This same system serves the variable learning styles of
individual students. It is reasonable under varying circum-
stances to use printed materials, non-printed (audio-visual)

between the leamer and instructor when develoj ping various

.- materials; peer group teaching, and/or one-to-one Interaction

. competency-based system is best characterized by a situation
" which has actually occurred. In a classroom situation a young .
Educable Mentally Retaided (EMR) student was working on a
lathe developing a certain skill and competency required of a
machinist; . at the same time; on the other side of the shop,
another- student, later identified as a college graduate, was
developing a different competency on a numerical control
machine. Through the flexibility of the competency-based
instructional system which had been individualized to the needs -
of each student, teachers are able to function as managers of

competencies. For example; it seems that the potential of the

the learning environment for students who have the potential 6f
(1) the EMR youth or (2) the graduate of a prestigious_higher

education institution. Certainly, it was never expected that the
EMR student would develop, all of the competencies which the

other student would; even with an unlimited amount of time;
but the potential was there for the former to achieve the highest

possible level of skill development of which he was capable.
Another justification for advocating the development of

competency-based education programs concems the concept
of articulation. Most eduicators would probably like, and hope,

to achieve effective articulation of their education programs; in
fact: competency-based programs facilitate the achievement of

this goal. How might this objective be realized? Considering the
example noted. above, it Is evident that people may enter a -
" program at varying levels of competence and continue until

they have apparently achieved their ultimate potential or they

_ desire'to leave the program to begin working in a particular job.
Under such conditions, it is possible to accept. high school

students regardiess of their ability level = before or after

graduation — and help them to develop competencies in a.
specific occupational area which will not only prepare them for
_the world of work but.aiso afford them the opportunity for
“further training via an Associate Degree program at & junior- .
Jcommunity. college or additional education -at a college - or
university. In_addition, it is possible to achieve horizontal

articulation: _For instance; a competency-based vocational pro-
gram can_ be the technical base of an Associate Degfee

" program, or it can serve as the means to illusirate the need for

developing certain ; basic_ educational skills in the areas of
reading; mathematical, and writing, which are generally impor-

- 'tant fo successful participation in an occupation. Also, with the

heavy empbhasis on evaluation, it Is possible for individuals who
already have certain competencies to. continue with their
tralning without having' to waste time by repeating leaming
experiences. The student :simply ‘‘tests out” of a particular

competency and moves on to another.’

"How does the competency-based vocational_education

system mesh with the entire curricular effort? Individuals in the
system may be secondary students or post-secondary students.

They may be handicapped; disadvantaged, or-they may be .

neither; but no one Is refused admission to a program of

occupational preparation. How is this possible? The important

factor Is potential. s there anyone who works with handicapped
students who is-willing to talk to such a student for a couple of
hours either individually or with others and; at the end of those
two hours, make a definite deécision regarding the ultimate

-
. ”
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experiences on cerfain aspects of the. )

potential of the individual? Would it be possible to know exactly
what that individual is goingito be able to achieve? Probably
not Fortunately, competency- d systems do not place levels
of expectation on students. They simply present the student

with a description of what they must do and know to develop
certaln competencies. The services, resources; and people to be
involved in the leaming process are also identified. Eventually, it

is hoped, the students -— who might be handicapped — will be

able to_ perform at such a level that they can become
economicall ally self-sufficient.

COMPETENCY-BASED EDUCATION: -

" OPERATIONS 3

_ Once the students have entered the system, they partici
pate In a pre-assessment diagnosis. Basically, this process
involves considerable testing. All individuals in the school -

system should be tested in order to determine how: their
characteristics, interests, and abilities colncide with those re-
quired of individuals employed in occupations for which_the
vocational program is preparatory training. Also, at this point,

vocational guidance is extremely Important. Competency-
based vocational education programs rely on effective guidance

because it is critical to identify the services that are needed by a
student to ensure the development of their full potential

__ During the third stage of program assessment, the individu-
al students would be required to meet with the instructional staff

to find out whether they realize what skills and competencjes -
are needed and what their future w

te like. This helps to determine wh

er or not the students

really have a commitment to that type of occupational training.

The indfviduals are also asked to carefully examine the entire o

competency list and note which-— if not all — competencies -

 they wish toidevelop: At times, students may wish to develop

only a portion of the competencies associated with & program
because they have only a limited amount of time to spend in
vocational education; possibly they simply do not have the
financial resources. Handicapped students may have similar
concerns; the quicker they become self-sufficient, the better. In

a competgncy-based program; the students can identify needed :

competencies, quickly develop them ‘effectively and get a job
with an expectation of- considerable success. Does that. mean -

the students are “‘out”’ of the system once they have left school?
In a competency-based program, stiidents may come back six
months later and continue their training on a full-time or part-
time basis; also, 'they may leave and re-enter the system as
many times as they feel necessary. ) .

- Finally; at different times; the students will-participate in
evaluations to determine how well they can perform certain
competencies. At these times, one of several things may -
happen. First of all, during an evaluation, the instructional staff
will diagnose how well the students can perform an occupation-

“related activity. The instructor may then determine it Is neces-
sary for the students to continue thelr training on’that compe-

tency. Or students may continue with the development of a new
competency. Or, at the end of a particular evaluation phase, it
may be time for the individuals to seek gmployment. Or, the
students may decide to continue with advanced training at

another institution: Whatever; the students — and others — are
reasonably assured of the students’ extant capabilities because

they have been observed and measured. In addition, there is
substantial information which the student and others can use to
plan and make decisions about the continuing growth and

development,of the'/lndlvldual_;_, - ’ : T
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CLASSROOM MANAGEMENT IN A

VOCATIONAL SETTING

} IDANAgEMmen t g lan he dcvolofoi for hlq Auto Mechanics
rmy provided Mr. Flm’- initial instructor training and teaching
hiWWﬁﬂ?ﬁfﬁWVﬂi CVAE, and T& |

especially vocational education for the handi-
aﬁp@dmmw:mtbymwmtwehma

program. About all we can teach the first year is a little

two-year
oo abombbﬁfétvh;w&ﬂdn@ safety, a few hand tools that gou .

“hiave.a hard time trying to teach these students to get along and
work with their fellow man, This+is one of the major things that

mmmmnlmmm.mrmmmvsﬂ

: {fg[qgammgolnghollewlthhecounsdbrwhobonmem
"~ committee who wants to get this student into a particular
: . program, and.the teacher who has to moﬂvatelhl;studentln
" order to get him order to ieam. We

ve to insure a sejection

. process for the program so that whena student is selected he or

 put into_one of these programs because there is & vacancy.

- maybe’ they are a_little

Maybe they have a discipline problem at -their home school or

- ‘find a place to_put them: Of course, in El Paso we have a unique

situation. We have a centrally- logated technical center to which

all of our students are bussed We are not a home school as
such. They are bussed into us for a three-hour block, then they
are bussed back to their home school.

__ . 1donot know about the other schools, but havlng thirteen
VEHprogmmlnElPaso we do have a problem with
nt of these students. Too many times we are trying to
put a round, student into a square hole. We must consider not
only the student’s desirés for a particular program, but his or her
ability to-function. ‘We go back to one of the requirements for

Vocational Education: of the: Handicapped, and that is a least:

restrictive enviroriment. If you put students in a particular

restricted thelr . environment.. You must ‘be. prepared to flo
something else. in Fl Paso we hiave a Singer-Graflex system that

program and they cannot learn or function, then you have -

- we use In testing these students prior to their,coming into our
program but it is only an-ald. Sometimes a student will check.

out very well, wlllquttogo, they send him andtwoweeks
later !hc student wants to rrove.

" This year they dmbpedasystémwhmtheybﬂngthe"
dghﬁmndnlndnyadcnlnto our program to actually watch us

f .
{

- before school started and w

hyperactive and they disrupt. the .
* Instruction-In a regular classroom atmosphere, so they have to *
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arie)q:hnauonofwhatmdo lﬂ\lnkt}ﬂsheipsﬂ'\estudent
make up his mind about what he wants. Too many times we are
putting.students where they do not belong. In order for the
teacher to function properly, he has to motivate students to

work and if they are in the wrong place. there is not much

‘ dmﬂ\ewhérwlﬂbcablétﬁmouvmmm

BRCRGRUUND -
lrmsemberbackhl%Qwhenlﬂmtsmtedtoteachln

Vocational Ediication for the Handicapped, we had one of the

first programs in the state of Texas that actually was labeled .

Handicapped
educable mentally remﬂ

four walls, a few work stations, but no @culum, rio- equlp— o
ment, no tools, | sald, “What d6 I»t*eigsh?" '
“Anyﬂ\lrig you want to teach!” . = :
_ At that time, they had never had an acttml cluss for the
VEH In the school system. To find someone who was fanMliar.
with i, who knew what to do; was very difficult. I came to work
onaMondaymomlngand theysald "Youwﬂlonlygetafew
slow leamers:™.; . ‘
1 said; “Weﬂ ‘that should not be too hard because | got
most of my Instructor training in the army whete we had a lot of

slow Jeamners. All we had to do was recycle them until they
reached the level we wanted.” -

‘There | was Monday inomlng sltﬂng in my _classroom,
wgltingfor my students, and here come 21 of them banging on

my door. [ do not know what the criteria was that they used to
select these students, but it must have been one body/one

-vacancy or vice versa. | almost walked out. It was the rriost o

. horrible feeling 1'ever had.

We did ot have ang éurnculum we did not have any
equipment. So 1 brought my own tools in, and started staying

- up untl midnight or later trying to write a curriculum to meet.

- these students’ needs. We worked on my mother-in-law'’s lawn™

mower, which we demolished in the first week but we dld get

_ofHoasiart

Since thenj have learned to love teachlng these students,

They are so easily molded if you go about it the right way. In El
Paso we smneciwlth two programs, one for boys, and one for

the girls. Today'we have 13 and they are all co-educational. |
have a gid In my General Mechanical Repair class. She is doing
real well. I think maybe if we would intermix the students,

Hili;, 45

. At that time | think they called them: - -
I was hired two or three: dayg‘ =4
s taken up to my classroonr ithad | . 7
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" We have become very large in E! Paso; we are serving 35Q . .

VEH counselor for the

" students a year. They have authorized a VEH r the

., frst:time this year.. Instead of utilizing a regular- vocational

Ty

counselor, Whormdhhhandsfuﬂ'mnowhaveourown
counselor..- )
Audience: Youhave 13VEHpmgmmsattheomtral
wdmk:alschool?
. Hill: Yes; ma'am. Wehavellatﬂ\ecenualtechnlaﬂ
schod’ ol and we. havet\mjnﬂ\eouﬂylng'”schodb.” e ‘
7;77%g1enwhenyumtylﬁngab¢ut350msdéns
program; you also have students who are
i d into the regul’ar’ vocational program? -
HﬂLYﬁAboutS%doﬁrstﬁdﬁiﬁwlﬂbemiéd

y re rving other students in vocatfomil
educggqpbadamﬁﬁsmdcms?
- Hall: Oh; yes_We h
we have a regular Tr:
a‘ﬂloﬁlédntﬂiecenﬂulschool;mough Theymﬂ\mghout
the achools.
" Audience: Hmumanysmdenuallbge&ambdng

"setved in vocational‘education?.

__ Hill: Well; at the Technical Center, wearetalldngabout

. S%Of'thebtﬂpopuhﬁonofﬂwschoddlsmb’eﬁgmm

king and things of that nature. Whenlsay350fofVEH
abne,mmyhavealotofswdenuwhooomlnandsiaywlﬂl
ustwomonﬁtsandmoveordwpiﬁdmgétmoﬁmuudunw

Audiencs: Ddyoufbélhtﬂnnumberoﬁlﬂ"lunlhﬂ\at
youhiVéqucthomﬁwneeds estudentxthat
med,vﬁciﬁondmmnﬁ? ]

- Hill: No, ma'aim. No'way, Aiid 1 we nped
lﬂunkweneedanwmof locality

programs;_ J we are
lntoﬁellmareptodudngﬂ\enud’entﬂwtbneeded.

Hlll Fiﬁeen
Andience: Pcrthreehourmﬁon?

Hill: Yes, sir. Eachofour13pmgmmsm15m:dénu
per ciass session, with an aide. In some instances; such as mine,
lhaveaSpanbh-spéaRlngaldewhocanmtapreﬂg[gnaoﬂ\at
we do not have a language barrier. 'l'lwathcrtuchmmable
to converse in’ Spanish so there Is no problem. . :

Wlm’tl&pcrd’anqutﬁeafcw?
Hill;-Yes. Wchadamoonmwmﬂmlmyw

We had the CETA director here and he told me the same thing.
1said you better 1alk to our director because they throw 15 and
mcﬂnmlﬁandl7mdcnwmourprogamatbti¢ﬂmeﬁnd
it i haid 10 function when you consider how much space you
should have for each student.-In most instances our shops are
* et up so that we have a classroom right inside of our working
mﬂﬁdi&nh&v’ébpﬁcﬁupﬂwchalnandnmthemln
order to have work space: -

- mﬂowdoyounhopmhmhawﬂmthcnto
. ”"’fhandphnfotapuﬁ:uhxmldcntlfmcyhawﬂx
sessions?

Hul: Weonlyhawlwothm-hourblocklo“nmmﬁon

Kidﬁiici. Each shop teacher'?

" Hill: Yes.
mi.Whendoteachmhaveﬁmetoplanand

coordinate?
Hill: When they go home at night. We have no; confer
ence period, we have.nio: preparation period. We do thatonour -

own. The teachers in the VEH program at El Paso have

‘ -dw.gssedﬂ\hprogramandhawmysmdemswehavelnour
- classes and we agree that we do not have the facllities for the

amouit of students. Thatiswhylszywenudmoreprogmms
Audiencs: DoyounwdmomVEHprogramsordoyou
need more different kinds of services? ‘

Hilt: Probably different types ofseMca We are looldng
at a lower type of student, mentally. Used to be that we would

run about 50% LD students; we are dropping; which means we
have to change our curriculum. We do not know what we are

E“'g:lhgmdo\ivlﬁ"ixheI:Dstudena.'l'l'ieym'égoingtobephased

this, but that 18 confectiire on my part. -

g mentmsﬂngthem

,,,,,,, n and we will only get the
ihikéltdﬂﬂttﬂt.lwashlldnngr Hull last night and he says

Vermont has come up with a solution where they furnish an
akle with the regular vocational program and then a student
with just a leaming disability can go into the regular vocational
ptbgmnqujyncﬁonbecauseﬁnéaidfebﬂ\mforﬂ\edmmnt -
leamer. 1 ed this to my boss about six years ago and he
a]gfggathlﬂ\mkﬂWtwouldbeastepmmedght
direction.

Audience: onouﬂ\mkuwtmemﬁandsunderme

'mwlﬁuilgmddlrmwnuldbeapondblesoumfdralda?

Hill: Very definitely: ﬁeynaytheymsupposedtoput
mnlO%dﬂ\emhﬂifmﬂwspecﬁleduuﬁonpmgam I think

meghawalotofmoneyleftoveiwhlchwuldbeuunzedfor

Asdience: | would like to make a commént here, back to
tlnaidcmﬁon If this is going to be a solution, we are
ggmg@ygdngmhavemrﬂseméqw&ﬂomfordda We

with the instruction and so forth.

Andiencs: | agree. If we are saying that we are going to
usa aides for special education students those aides are going to
have to know a lot about special education.

Hill: Some of the educational institutions have a program

for certification of aides now. | think the aides are going to_ have

to be certified fo make sure they meet certain_standards. -

justgdnghoplcksom&bodyoﬁﬂwsmt.'
and expect them to perform and they

s for VEH teachers, byt

7ldﬂn!iﬂ\¢wordlmuldllﬁemuseforaﬁmcuonalVEH

control your physical facilities and developme \ber two,
you have to control the curriculum development to meet the
needs of the student. And number three, you have to control

'~ if You do not program these students, they are not going to

learn: You cannot put them into a normal situation like you can
all the oﬂmstud’enbandcxpoctﬂwmtoleam

FACILITIES
In conirol of the phys{cal fndlmes 'I design my cl’amoom

Ly contention. about a_VEH teacher. . .-
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wlththeworkstmlonsaii
students at all times. Someofﬂzesestudentscanbeobir)e

frusuahed,somdowhatlcallproductionwklbdngprojxts
from the outside and then we actually work on them. The
students get frustrated; they might take a hammer to a piece of
émiipment,sodrey have to be under observation at all times.

ldevelopedmydisﬁoomsoﬂmtlrmtddhaveeasyaoeess
tomy tool room — these students have to have tools to work
with. iusezlotqfﬁgﬁsandpicturaon y walls, becaiise | am
’hastobelnsight. 1f one student

. \aslsaquesﬁonaboutoneptctureoroneﬁgntharlhaveonrire '

wall, | figure they are worthwhile. It also serves a second

purpose in that it reminds me of what I have to teach these
students. . There"are’ about 14 dﬁéent levels: at all ﬂma for

these students: :
Audience: Do you use a lotof hands-on experience ordo

’ "..,Qourelyarotonreadlngmateﬂals”

Hill: Almiost everything is a demonstration and a hands-on

learning situation. .
‘Audience: What type of testing do you do?

Hill: | only have two written._ tests. Most of these students .

cannot learn past the third or fourth grade levels. When. I have a
written test; | make it true-false or multiple choice. I display it on-
a screen ot an overhead projector and | read the giiestion to
them and I read the answers. This gives them a little time to
think about the question rather than to read all of the words. All

of the othet examinations or tests that I give the _students are

practical examinationss: 1_tefl the student, “Now.this is not.to-.

make you look dumb. | want to see how much you have

learned so that if you do not know enough about a parﬁcular
thing we can go ¢ and teach it again.”

‘The checklist that [ use to grade the level of competency | is -

- inmy mind. I'do not have itin wﬁﬁdg,l think some teachers do
" have, but [ do not. The examination is just to-doublecheck -

- myself becatise | know how-well that student performs in my : -

class. I'had to develop part of my classrooom for the handi-

- capped. Now when I talk about a classroom, I am not talking
about a classroom like this room. Myclassroomlsactuallyﬂ\e
workshop. | have done away with the tables and tablet-armed -

chairs; all we have are 16 chairs sitting in the middle of the floor.
After each lecture, we pick-up the chairs, put them away, and

then, we have that additional space. All of the Instruction. is
taking place right in the classroom. Then they are familiar with

- everything we are talking about. Whereas; if you had a separate
classroom, when theyooked around, all they would see would
be blank walls. [ broke an engine down, put it on plywood,; and
put it right up on the wall. When they-are sitting down and I-am

giving them instruction; they can see every part that I am talking
-aboat I also-use slides:

Audience: Do you think you would have much dlfﬂculty\é

" accommodating a blind student?. - A
HIlk: | do ot believe so. 1 wauld have,to have hands—on

instruction; but | do not think I would have to change my .

instruction that much. - -
Audiencs: What do you mean by handlcapped" B
Hill: That covers almost all handicapping conditions. We

have emotionally disturbed, educable mentally retarded; brain

damaged; and we do have the physically handicapped. | had a
multiple sclerosis student wheo had very little control in the left

hand and could hardly walk: They wapted me to teach himi
general mechanical-repair-and he did rekl well. On the outside
paﬂo where we start our machines (to avoid carbon monoxide
n oom) we have a little step up. 1 built a wooden ramp
out there ‘and it worked okpy, but to improve it I got some
cqperete and poired a ramip right there in that main building.
My prindpd almost had a fit!' Once it was down; though there

the 7Ndesolcmseeaﬂm9 )
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- was not mueh tie could say, and it helped the student. Now for

blind students; I think that 6nce they knew their way around;
there would not be any problem: Their serses are bétter than

ours.
In my tool room | have what we call a shadow board

systemn. | have designied my tool room so that at the beginning - -

of each period a student goes to the tool room; recelves a little
key ring with five tags, each with his ‘number on it. Anytime he

the toolman gives him the tool and hangs the tag right there on |
" the shadow board.- This way we have tool: control In eleven

years | have lost less than $50 worth of tools.

I also have what we call a duty board and the duties

change dally. | used to have it for a week. | was having -|

problems, though, because a student would go into the tool
room for  a -whole week and would forget all about the

equipmentherimsworldngonbyﬂmendofureweekSot

change the duties daily. One student is assigned in the tool -

room. | also have a shop foreman; a safetyofficer; fire marshall;
and two sweepers. The shop foreman’s job is to Insure that all
-these people do their job.

Audience: Are thése second-year students?

Hill: No, ma'am. When they come to us in the Beglnnlng

of the school year we have a littie orientation and then about .

three weeks of safety instructjon. We actually study fires and fire
hazards. Right in my classroom I build a gasoline fire. Then we
go through the demonstration of how to use the fire extinguish-

ers and students themseives use them: | go around to most of
~ the mni\sﬂandf put on'a fire demonstration. | have a thiriy-

> gallon.can that I take the lid off of and lay on the floor: Then'l
- /put a little cain of gas in it andedemonstrate what happens when
water — it just splashes all
“over everything. | go through this every year and it really helps
" them. I teach them how to use a ﬂre exﬂngulsher and how to
put out a ﬁne .

Hill ﬁbom five programis were operational during the

summer months; but there was a transportation problem.

because the district did nat have enough money to bus the

students. It was-the parents’ responsibility to get them to this

program and it did not work out too well. They could have let
the students gather at their home schools and then bus them

into us and it would have been much better :
. CURRICULUM ‘

To control your curdculum you are golng to have to. N

You are going to have to do this to build their ego; and to bujid
thelr selfconfidence. We ate trying to biilld a work attitiide into

these students. If they can find something that they can do and
do well, they are not going to mmd the work. You have to give

develop it so that each student has a sticcesshul completipn task.

them successful completion of tasks and increase the difficulty - :

of the task as they progress so that they can realize that they are
actually accomplishing somgthlng
THE STUDENT

* The third factor ls contmlllrLg the stidents. Lre?nember my

~ o

‘Idle hands breed the devil:"” To control

grandmother saying; "

the students, you have to keep them busy. It ta takes only one - -

student to dlsmpt a complete instructional program, as you all .
kriow: After all, they are sending students to your VEH program -

because the students _disrupted the regular-instructional pro-
gram. When gou give this student a job to do, then you have fo

insure that there is sufficient material ¢ on hand for thls student to |

complete that job.

You have to insure that each task or job that you give thls

.
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student has suffcient technical knowledge to challenge the

* they have leamed something, they want to go on to bigger and

- better things. You, have to design your instruction so that you
can challenge the students at every job. It gets to be quite a task.
You have to make sure that each student is aware of the
importance of the job that he or she Is given. If they feel that the
fob is not important in the total process, then they do not want

to do it. You have to make sure that the jobs seem important, -

no matter how trivial they-are. - - - .
1 have what I call a list of related activities. Students get
tired of dolivg one thing all the time-so we have to have some
related activities for_them to do; to keep them from getting
bored-and frustrated. | watch the students, | do not wait for
them 1o come to me._I may say;, “How_would you like to do
something else today?" or if they are getting bored L say, “Boy,

" gou go ahead and finish this job and tomorrow | will let you do -

something different.” E
Audience: Do you use any kind of reward system? . _
Hilk: No, ma'am. No special reward system. [ say, “If you

R

~-

normally do-durirf§ the process ‘of the general mechanical”

repair. By the end of one yéar most (75%) of my students are

able to take a small engine apart, put it back together, and make
it run. 1 think that is an_accomplishment 1 call it general

mechanical repalr, but we do have small appliance repair. | put
the appliance up on the workbench and we go through a

sequence to check the different parts out They come out pretty " ** -

Well, | think we hiave juist about run out of tirme, but I have

one more thing that | want to talk about. You see a lot of people
today designate their philosophy of their program with ac-

* ronyms. | have done that with my program and decided to call it

MORE. Why MORE? Because you have to give more of

yourselj to teach the VEH student and the VEH student must ~ -

|éam™gore In order to go to work The M, of course, is fqr

. Motivation. You are going to have to motivate students to leam.

You are golng to have to Organize gour classroom and your

curriculum to help these students. You are going to have to

" Relate to these students. If the students cannot relate to the - -

teacher, then they are not going to leam. You have to relate to

~ them In their own language. You have to build trust and let the

will complete this I will let you do something else tomorrow,” _ 0 1

becauise they will be bored only about one day: In every genﬁ

mechanical shop, you have a welding set. This fascinates these
students and they can take little pieces of welding rod and make
all kinds of characters and thirigs. They enjoy doinig that and this
is a related activity: ‘ : : '
 Audiencs: So your related activities are very much a part
of what you are after? ) - .
Hill: Definitely. It has to be something that you would

X

Py

N
- HOW TO ENCOURAGE SAFETY = . -
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' Safety is a popular concem 1 océupatianal programe. Lany Jeffus, with over . ..

students build trust in you in order to relate to them. The E is for
Evaluation. You have to evaluate your program. Is it meeting
the needs of your students? Are you going to have to change:
some of your instructional techniques to get the student to
jeam? And what aboit yourself? You have to evaluate yourself.

1 challenge all of you fo see in these stdents their mi'ny
possibilities, their great potential. 1 challenge you t g 5
students to grasp those possibilities.

_ R

ten years teaching experience and seven years indusiial welding experience,

spesks on how to handle safety considerations positively, helping deaf, visually, - : )
and/or mobility impaired students to understand “whys” as opposed to “why nots."" ¢

He also discusses safety adaptation and testing: .

_The initial infroduction between you and your potential
student is extremely important. f at all possible, when you have

handicapped students coming into your vocational program,
meet the student ahead of time. Spend some time with the

___students, get to know them. They have a lot of apprehensions

(ﬂ about what Is going to happen, what the class is going to be like.

Quite often; especially with the deaf students, they are isolated

from the regular student body, and if deaf students have not
been jn vocational programs, theyireally do not know what is

going’ on in your program. It is not as though they could sit
dowriwlﬁ\ a cup of coffee and a friend and say, “'Hey, tell me
about the welding program:” Nor can they pick up information
by standing near-someone in a crowd. They have to be told

1g or taught everything they leam. Students with other

. handicaps will have some of the same apprehensions.and

feelings, 5o the instructor ‘should meet with' these students
before the course starts. S
The first thing that.you should do in any program is

c’: F

establish some dround rules for safety. 1 ha)e written a text,

M4

Safety for_Welders, published by Delmar, and 1 use it in my

program. These short pamphlets or books are available from -

Delmar in a number of areas —'sheet metal and air conditioning

and several other areas — written strictly for safety.

- lalways try to use a positive approach to safety. In welding,
for example, if you tell a student that he should wear all-leather,
high-top shoes, and he comes in with a pair af high-topped
thongs, has he done what you told him to? He has; his shoes
are all-leather and high-topped. You did not tell him that they
had fo_have rounded toes and could ot have open sides:

.Students will do that to you; if you tell them exactly what you-
want. You might say, “Do _not wear sandals, do not wear

canvas shoes; do not wear open-toed shoes.” Then they will
come In with something you forgot to tell them not to wear. So
be pasitive; tell them everything that you want them to do. You
may feel it is common sense that in certaln situations gyou doa
certain thing; but if you have not told them what you expect,

55 ‘ S e
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" ‘new students will not know. A handicapped student who has

had-littie or no vocalional experience is even more apt to do

which you feel ix totally imational. But remember, to -

a lot of extra effort. It is easier to say, “Do not do this and do not
do that,” than it is to 389, ‘Do it this way."” Delmmar books are all

You can approach safety in a positive manner, but it takes

positive; I think there is only one negative statement in my book

and it was in one particular safety point: acetylene pressure is

never-used over 15 pounds. That Is absolute: Everything else in -

the book was written positively; it took a lot of time, a lot of

extra effort, but instructors need to do the same with their safety
qu:;,,;; ol Do ,,. o oo .
Now; after you have gone through the safety instruction

give your students a test. | have a one-hundred-question test:

that [ require my students to'take. They must get every question
correct, 100% accuracy. How often have we taken a test and

remembered only the answers we.got wrong? We forget who -

discovered America, but we know the date betause we missed
that question. Testing is a very good leamning situation and | use
the safety test-as a leaming tool. Stiidents take the test and if

they miss a question; they retake the test untll they have 100%
. accuracy. It helps the student. : :

tation that the student had all the answers cormrect. If at any fime

in the future & question on safety comes up and for some reason .

it winds up in court, you have something concrete that lawyers

can use: It will have the student's signature and the right .

answers. L |
“Did they tell you to wear high-topped shoes?”" -
‘Didyou take atest?”
“Yes, but [ cheated; 1 did not remember that.”
“Whose fault Is that, yours or theirs?”
Either way it Is an edge against accidents. As you are

. aware, -there are law suits coming up constantly against
institutions and teachers and\admlnis strators of programs.
~ - Include In idﬁi;,ﬂéihﬂbﬁguaﬂons what it feels like; smells
like; looks like; El'id,__~ ) 5 like Wh’ehf the process goes wrong.
You can tell when a it
know when the tool bit >t when the diil
* Is going to catch. Yourcan tell by the sound, you can tell by the

*is bogging-down by the sdund: You
 likely to break off, or when the drill bit

amount of smoke billowing off from the drill bit that it s starting
to overheat, and-something s going to happen. You can tﬁ{‘! by

the hissing sound of an acetylene torch when it is about to pop.
" Havk yjou ever taken a lathe, cranked it in and gotten a heavier

and heavier cut? dust Before it goes; you may feel some chatter

and vibration or a heavy definite increase in sensation. Tell your .

students that. Tell your students that they do not have to hear
something, they may be able to feel it. Tell blind students that
there is a certain smell of the oil as it starts to burn before the bit
. overheats. Tell them if they get a whiff of that to lighten up,
" reduce the -RPMs, change the speed; decrease the feed:
Likewise if you are feeding the drill bit too slowly, ou can geta
chatter. The Ch:t;g you have from feeding too fast is very fine:
Include sersory clues with all of your students, and speci fically
your students who havea handicap. ' '

. For those particular students, you may also crank the feed

. in just a litie too- heavily, and then let them feelt. Light the

acetylene torch incorrectly and let them hear it. Smoke a little ol
and let them smell it, so they know what it is; what it smells like.

You might tell them ahead of time, *“You are going to have this
strong smell of burning oll. Tell me when you smell it.” For

those of you who have worked with cars; you know what rear -

_ end grease smells like; you can recognize it In a second. Itis a

It s also good for liability purposes; it gives you docuien:

. Joffus, 49 .
it odor. It looks like oll, but there is no doubt if you -

put your finger in undemeath the car and smell it You can
identify it immediately as grease. But to a student it is- just

linking oll. Buming oil on a bit or smoking torches have very
dﬁﬂﬂgf smells. Tell your students about them. -
-v' Any shop changes to help students with their specific

“handicap or help them_to understand how to: do ‘something

where so much time and effort has been spent organizing things
and putting things together for students that it actually became

should be very limited. | have worked in rehabilitation centers

restrictive.  They were unemployable because it would have -
taken twice the area for that student to set up in as for any other
employee to set up in. If you have worked in industry; you have
heard that the safety equipment is what is going to get you. In a
lot of cases that Is-right. Too much safety equipment makés the
operator relax, become docile; or not pay attention, and then.

* something gets him. So do not try to overguard, overprotect,

and overisolate ‘problems. Do not change the work situation
beyond that of the regular worker more than you have to.

- _1 spent some time at the Perkins School for the Blind in
Watertown, Massachiuisetts: We were haviig students produce a

finished product in a sheltered workshop situation: I found that I
had to try myself what the students would experience, other-

wise | would not know exactly what the students would need. .
So do it yourself, with s’omeb’o’dy watching you. If it is the first -

time-you have had a deaf student into your machine shop; run
the lathe with earplugs. You are very uised to hearling the sound

of the motor groan as you start to cut. Look, instead; for what
you can see in that situation, .and then pass that along to the
student. . . ’ o -

- Keep to a minimum any devices that are needed, and

| make them as flexible as possible. In Watertown instead of extra

guards on the, blade; we had clamps on the table that the

student located. The-student put one hand against the clamp,;

pushed the wood to; that point arid never went beyont it. Had
he gone beyond that, he could have had an accident. The

clamps that we put on the table were minimal, did not interfere
with other workers, and so were ideal in that situation. Anything"

more elaborate would not be available in industry. You need to .
design that, flexibility and fréédom into your safety apparatus
and devices. L E, AP
__.- Be realistic. It Is easy for_ an instructor who has a
handicapped student for the first time to say, ‘‘Gosh, he has a
litde limp and what is going to happen? Is he going to come

* along with his cane and bump a student who will fall back and

knock another student into a machine; who will hurl something -
across the room and wipe out somebody else, who will. . .?”
and -on- and- on. -In- your mind. you can build up these

catastrophic disasters that might happen as soon as the student

- even walks through the door. ;They do .not happen. Handi-

capped students are.aware of their limitations. I am not saying. -
that they will not be hurt. | have had some students who have

been injured before; but realisticafly; have we not had able-
bodied students who have been injured in shop? What.s the

. difference? Ther¢ are certain restraints that you can set up; but -

you can only go 5o far. o :
- In welding, I have students that are bumt all the time from

small hot sparks that land on thelr arms. If you have welded or
worked with hot metal you know it is a constant hazard, So why

should we try to dress the handicapped stident in all-leather
clothes so he does not get bumed? Is he any different; really,

from the rest of the students? Does it hurt him any more or less
to have a hot spark beunce on him? If he is in a wheelchair and

has very poor circulation in his lower extremities; that may be a
problem: because sores can be extremely slow in healing; but

otherwise we should not overemphasize or overprotect. -

36
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Nor should we dwell on catastmphlc accldents or,dlsasters

that can happen. The welding shop Is probably the easlest place
in school to start something that -can complefely destroy the

shop and the school and most of the surrounding countryside.
An acetylene cylinder has enough explosive”capacity in one
cylinder to take most of this building#f the map. It happens
from time to time in businesses or companies but you never
hear much about it be¢ause_the people who are around it do
. not survive to tell the story. Some administrators become very
concermned ‘about this. Once | had an administrator at a
demonstration when | exploded a simall amount of acetylene

and oxygen in an eight:ounce_cup. He got up and left because
he had never been around this before and was a little too
nervous to stay.
Even with these ‘hazardous situations I have had vervrew
. problems The only handicap that | have found. extremely
_ restrictive in weldlng is blindness or partial sight Welding is a
visual process; 'very few sounds change in the actual welding. In
zs welding; you cannot tell when the torch is too close or too
r away by the sound: ‘

Audience: What about arc weldlng" '

_ deffus: The same: thjng §gug You can set up sore joints
for the visually impaired .student, but their employability
afterwards is questionable. Studenits with tunnel vision will have
no particular problem as long as they can see : enough to identify
that very sinall arc zoné. When welding you have tunnel vision
anyway; once you put a helmet on. Vision will be limited to the
size of a silver dollar of less, so these students are no more
restricted than.you are. But if they.are totally bllnd or have very .
poor vision, they will have problemns:.

For a long time there has been a story that weldlng hurts
your eyes. This is untrue. Infrared light may bum you, but you

‘have to hiold your hand in front of it for a long time to let it bum
you and it is very painful. The bright visible light, of course, is

v

not a problem because you have tinted lenses that will protect
vou. Ultraviolet light is the only harmful light, and it is out of the

light spectrum: .t may work its way through a helmet undetect-
ed whether you are sighted, partially sighted, or blind. 1t is out of

" the visual spectrum as well; no oné can see it. Ultraviolet light is
what causes sunbum. If you have that kind of bum in your eye,

it can. be extremely painful and | recommend that you go to a
doctor, an optoietrist, or an eye surgeon. Any quatlons"

. Audtence: | would be interested in hearing what attitude

changing techniques, staff development techniques, or a\

sociated experiences you have had in your area.

- Jeffus: The biggest thlng you can do to change attitudes is
to show case hlstorles of successful people in the trade areas.

Jeffue Yes Wehave an auto mechanlcs instructor who
sald “You canriot make it if you are blind. I-have had several -
partially sighted students or blind students in my class, and none
‘of them made it 1} cannot be done.” So | took him some articles
. that showed a blind Volkswagon ‘mechanic .in Watertown,
Massachusetts, who has won several awards from Volkswagon
for being a top mechanic; but who cannot see anythlng, no light
atal. -

) People generalize! *‘If onedeaf student cannot do it; all
. deaf students cannot do it"” Or they think that wheelchairs
determine the people in them: But even if they are all in
wheelchairs, they are not all the same people Everybody is a

little different.

A case hlstory of a success story 5a good way to change
attitudes. Still; a lot of times it may take a little push irom the

administration. The. administration may say, ‘‘You will take .

these people in; and you wlll work with them.” | have known

N

‘Jaocordlhg to your natural body movement.

teachers dtametrlcally opposed to it who have been forded to.
take in a_handicapped student. Students who had the apﬂtude

and ability and success changed the teachers’ minds.

One thlng you. have to be._careful with is an instructor who
feels sorry for the “‘poor child.” Often this teacher cannot step

back and say, “That is dangerous he can get-hurt, but he is
going to leamn it anyway.”
1-am: not saying that accidents wlll not happen, 1 am not’

saying that handicapped students are_going to be totally free
from hazards. Biit are they any more likely to have a problem

than any other student? You can read in teachers’ journals of
the same thing happening with these machines wlth ‘normal,
able-bodied students. -

Audience: | am a VEH teacher and TE?K reql.lb'es all
vocational teachers to admiinister a safety. course, give a test,

and have 100% correc} answers. Probably only three of my

stuidents car read and write, 5o | give the test orally. How can |

have any record of this if ﬁley cannot write?
Jeffus: 1 would not be worried about it unless I wereitaRen

to coutt. Then you need a copy of the test, so you might record

your _instructions. on _tape, have the students answer the a

questions on tape, and then keep it on file: You need to keep it
about five to seven years. Lawyers originally said five years, but

now they are coming back with as much as seven years. No one

can go past seven years to contest the records.
Audience: Have you seen any texts spedﬁcally directed at

teaching the special needs students in the shop area?

Jeffus: No. The market area in the past has been very

lirniited. Right now without a federal grant for support it would

be difficult to find a publisher for something like that. After going
through displays, however, and finding a number of things that

- are orlented ‘specifically to our populations, 1 would say that

someone colild now write a text, and have some success with it.
1t would be a.good idea.

Audience: Have you come up \ wlth any speclﬂc adapﬂve :

devlces for your welding program that you might want to pass .

ontous?
Jeffus:- Yes One problem ‘you have wlth a lot of the

handicapped fs hand stability: 1 have all my students;- both
handicapped and non-handicapped, hold a welding rod out at

arms length and watch its movement_ Everybody has kind of a
natural tremor, if you hold something as steady as you can, it

moves a little: A welding rod is very flexible and the end of it wlll
move, either ip and down, in a circle, a semicircle or however

© The other thing | have done is weld with-a small plegeﬁof
tungsten fromi a Tig welder on the side of a gas blowing torch: 1
had a partially sighted student wWho had a depth perception
probleni. He could see, but only ot of one eye at a time.. He
could not focus both eyes; so-he-had no depth perception.
What | did was weld a. piece of silver solder and a piece of
tungsten on the side of the toreh §p 4t extended just slightly
beyond the end: Now when he we eldsthe just’ uses that as a
reference point He touches it without getting too close.

Everytime he cormies around; he just bumps it; and that gives
him his height. That is something he can do anytirne, angwhere:

Because of his depth perception he has a hard time following a -

line running horizontal to his body. Perpendicular from his

‘body; however; there is no problem; because he can see-from

- that point whether he is either on or off the line. Now he sets up

,so that he welds straight toward you; not sideways. It was a

mirior. charige, which did riot change anything except improve

his perception. Giving them a reference polnt is important.
1 found that the student who had a problem following the

joint, could lay his hand down, leather apron and glove and

7 ;;i
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weld next to it without getting too hot or uncomfortable.: ltv
halped stabilize his position.and avoid some eroneocus move-
ments that he had.

for people whfoﬁcut poody

You can buy a set nmnnng :ha:goou cutting torch

; Audlcnc. Wﬁat do you do to relieve their apprehensions
andfeanaboutwhatgouonin the shop? Do you start with.

competency-bullding activiies; then move on to the more
gcnaalun!dlngopemﬁon;.otdbyouﬂtmﬂtmlntome

malnstream of activities tht away?

talk. lgoﬂ\mughawuroftheshopandshowﬂlemwhat
everything is and how it works, where the safety devices aré,
and about any |

handicapped students gou need to occasionally emphasize
hazards to get their attention. Once you have. their attention,

‘ you can go on from thm Handidipped students are apprehen- -

v

; downplaying the hazards. With non-.
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“ sive enough; you do not have to bulld apprehenslon to add to:
the safety margin, you need.to tone it down: .

- There are a lot of things that you could do for 9our able-
bgdﬁd students fo put in this little edge of apprehensidn. For
example; [ explode an acetylene cup to show how dangérous it
is. But I tell my handicapped students ahead of time what is

going to happen; what it is going to look like; what it is going to
sound like, and realistic facts about it. I tell my regular students,

“That was not an explosion, that was a pop: If the cylinder went
off, then you would have an explosion.” But I tell. my
handlcapped students; “Between you and that acetylene tank
in this shop, thcre are safety devices to assure you that it does .

the leaming process; do not be wonded, do not
be afraid of it.%ecame comfortable with it. There are thlngs. all
of which are 100% foolproof, between where you are standing
right now and the possibility of that thing exploding.” That
relleves them a lot. ] do.not stress this heavily with my able-

 bodied students because 1 like a little apprehension.

_Generally;, though, safety precautions for handlcapped
studenhts are not miuch different from those for the non-

handicapped. Handicapped students should not be catered to
so mich that they lose their employabillity. They just need to be.

steadied and reassured: If you give them support, they will give
you results. -

R TEACHING EMOTIONALLY

- - = - - L

BISTU§BEB STUDENTS -

HARRY. GOETTE, JOHN DEUPREE DALE VOORHES

o ln thie ntnmclv pncﬂal uuion. thnu cduulbn llbni ‘South Texas ngh
. School cover general characteristics of emotionally disturbed students, strategies

for helping students deal with these characteristics, and specific methods for

adapting class structiure, curricilum, and managing behavior. ‘l‘hcy also discuss

" specialized prognm- for Inndlcappad otndcntl
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‘Voorhiss: In our secondary special education school we -

serve the deaf, the visually impaired and some multthandi-

capped kids. All of the_ students come to us from) other
independent school districts on ’referfal through - the: ARD

process. We_are considered by these schools to be the least
restrictive  alternative environment for these students. Our

programs are regular special education and encompass most of
the handicapping conditions. We have a basic academic section

which takes about half the students’ day and then vocational

education for the handicapped which is the other half day. The-

of the stidents are in this instructional arrangement
but we do_have a self-contained unit on one camptis that

houses: students who need a fighter structure; and we have a -

_residential program_on one campus for; students who are
essentially emotionally disturbed. These students usually come

from the three-county area, ‘but some tome from otherm
across the state.

Rboun850r900four,itudmlsarelnﬂremoreseverely
retarded range and are housed in what we call the Training
.Center. ThestudentsatﬂteTmlnlngCenM@éﬁdpanofﬂ\e

dap ln votational and pre-vocaﬁonal oﬁentation and some are
working on contract, eaming money within the school
training program. Part of their day Is spent learning better daily
living skills; and part is spent learning basic academics. .
The topic we were asked to address was the emotionally °

disturbed: We found, in dealing with these students, that they
have several characteristics. As a group, ﬂmey cannot handle

stress weli They havea. tendency to “‘blow-up’ at you: They do

things that we consider unacceptzble You will ﬁnd most of

them have a very poor image of themselves; they just do not

feel good about_themselves. Many of them have come from
homes and environments that are very poor and -depriv
emotionally. They have short attention spans and cannot stay
on a single task for a long time, but we accommodate this by -

having shorter class pedods and diversified teaching. All of them

. are characterized by “‘acting out” behavior. They come in, slam -

doors; kick chairs and say four-letter words.
As a teacher, you have to target on behavior that concerns

- you the most. If they say a four-letter word; but they got there

5g
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on e and are halfway receptive, maybe that four letter word

is not important at the moment. You need to keep a priority for
. your instrisction. You caniiot do a total fix on these kids at one

fime. You have fo decide what you want fo do first and

extinguish the behavior that Is the least acceptable and then
reestablish priorities as the child progresses. - .°
. All of these kids are characterized by-hostility. Even if it is

niot showing up overtld; it is there. By the time we get them most

have had years of frustration and fallure. They are convinced

that adults are crazy and in many cases are right: Most have had

several years of very negative eduicational background and .

have been told; in a lot of ways; that they are not accepted and
are not okay. Also, they often operate in a different time frame.
These students need immediate gratification, and some de-
mand it You must deal with these students, either on your
terms or theirs; but you cannot ignore them. Another may be
withdrawn — sitting there like a time bomb. He is just as

"\, disturbed; arid maybe even more disturbed; so you need fo be

aware of the one who Just sits there with a bland expression.

" This child can be even more devastating thas the one who
slams the door, kicks the chair and says the four-letter word:
If punishment is called for it needs to be taken care of
.immediately. You cannot wait five minutes and then say
“because you slammed the door,” or “because you said the
four-letter word, this is what is going to happen.” You lose your

effectiveneéss. We need to be fair and very consistent as well.

Students need to know that when they walk in the door the -

same thing that was there yesterday is going to be there today.
That is probably the most important thing we can do within our
classrooms. — make sure that when students come back the
same set of principles are operative today as yesterday and the
day before. They cannot handle swift changes. They need a
very structured environment if :you expect them to avoid

undesirable behaviors, Most come from very disordered home
lives. They get up In the moming in a disordered environment

and they stay disordered unless you, provide order for them.
"~ Atthe same time you are providing stiucture, you have to

always remember to provide flexibility. If you-are right in the

middle of a vocational lesson and you can see the signs of stress .

\4@@;};@@:@@9@3 have to stop. The vocational lesson is not as
important as dealing with that stress. Sometimes in the middle

of a language class you have to quit because a child’s need is.

greater than what you are .trying to teach. This.is hard for

teachers. Too often; if you teach language arts or math or a
vocional class, what you teach seems to be the most
 finportant thingin the school. A child réjects that and may shake

ip your tree a little bit, s6 you need to stop and deal with needs -
as they arise. These children cannot deal with a delayed time -

frame. o e
. You need to have options within your classroom to deal
with behavior. You have to-be prepared and ready for. this

stiident. You cannot go straight to your extreme discipline —'
sending them to the principal. Once you have done that you -

_ have probably done the most you can do:
- So you need options. At this time Harry Goette will review
some actual classroom situatigns. and what you can do to
maintain control: T S
__Goette: | am a driver's educatigj,teacher and | have
worked in the classroom with these students for five years now.
I want to pass on-some:of the things that | have had success
with; and sometimes falled with. To_answer Dale’s question
about discipline, what we do first is try to prevent confrontations
with students. If we can prevent the problems we will never
have to try sending them to the principal. Second, we try to
handle those problems when they amrive. And then, we do go to

. the principal, but only asa last resort: That is very important.
. N i “-..3..'.,.3.’v i .

e
B ™ A

At
ey

they are going to get it either on their terms or on your terms. - -

When one starts yelling and misbehaving and you start yelling
back, are you dealing with the problem on his terms or yours?
He has got you. If he understands your terms and knows the
consequences, you can probably work on your terms — but not
all the time. We cannot help these students if we do not know
how. We will fumble around and might even hurt them. | want
to talk to you about trying to set up a classroom in a manner
that the student$ will accept, getting them into class, and

_ The miost important thing | can share with you is to bulld a

working with them to eliminate having to go to the principal.

close relationship with them. As we organize our classes we
need to communicate to the students that they are going to

make that class what It is going to be. If they cooperate it Is
golng to be a good class; if they do not, itis going to be a terrible
class: In a regular classroom setting most teachers give the best

students all the attention and then _eliminate those people who

{ really need attention. Emotionally disturbed students want

attention too, and. they are going to get it most ‘often by
misbehaving; but, if you want to give attention to them on your
terms you must be prepared; not only for your lesson, but for

them as people. And if you cannot handle them, forget the

lesson. : ) .

.. _Most of the time; with emotionally disturbed students, you
will find a student bouncing off the wall — but not always. One
may come in and say nothing. If so; that student has a lot of
problems. That Is the one who worries me the most. When they
come in my driver’s education class | must start right away
working to coritrol therm in the classroom situation: I must have
absolute control because I have to trust ther and they have to
triist me. After all sooner or later [ have tojump in the car with
them and if we do not trust each other then we might have an
accident. In five years I have not had an accident but | feel that
we have trusted each other. | have made them realize that this is

their class; they can make of it what they want.
" You also have to be positive. Many tirmes when a student

comes i, you say; “What is your name?” put it down in a book
and let him sit down. What should you do with that name? You -

should remember it right away._If I knew all of your names we
would have a lot better personal relationship: Begin to establish

that kind of relationship right away with students. Scolding them
the first time they come in will not do that: Sometimes you-have

to ignore some behavior for the sake of a good relationship with
your students. That i§ hard to_do when they are calling you
names, or slamming doors. If.you .are offended by their
language and you

Id them for it, how are you starting your

relationship with thg@h? Sometiries we find that their vocabu:-

lary Is inappropriate'or that their behavior is inappropriate. This
is-a defense mechanism. What Is the mechanism of the girl who

just sits there? Withdrawal. But this gives us two messages. One,

~ that'they are there, and two, that they are insecure.

1 feel that students want to leam and want to please the
teacher. We may have personality conflicts with students but we
have to treat them like everyone else and make them feel like
they are a part of the class. There are lots of ways to do this.
Let's say 1 ask a question. Aoy answers it incorrectly, but since

. I want to make him feel a part of the class I tell him that his is not

quite the answer that | am looking for but that he must be a real

smart student because he answered the question I had in mind -

to ask-next. Then | friake Up a question and say here is his

answer. That makes him feel real good about me and about
himself and abouit the class, too. o o
" Many times we do not take the time to make them part of

" the class. We do not rrieet them in the moming when they come

in the door. If it is just lip service they will see right through it —



You have to be sincere about what you say. I really feel that they
all want to please you. They .were not born emotionally
disturbed. Something got them that way because something
went wrong in_their lives. They resent that and so they take it
outon the teacher or take it out on themgelves. In the end, who
loses in all this? The students do — they always losé. Make sure
you do these things; you have to push yourself or gou just
forget. . . i ) o

_ Find out about the students. First find out their- names.
They love to be called by their names; they respond to that: Do

they like football, cars? Find something that you can falk about
— sorriething you can get going with them: e .

 Another technique | have found is.that you cannot make
too many demands on the student right away. If You say,
*Tomorrow you will be here, you will not be late; you will be in
your chair and you will work,” is that fair? Can they live up to
that? Probably not! We have got to get a relationship first. *You
came to.class today and I really like that. And it is good for you
too because you can succéed when you come to class. 1 want
you to succeed.” 1 think the students would consider that a little

more fair. What is more; it will bring them back. ..
‘We nieed those students in class; on time. That is what we
need so that is the first thing we talk to them about. Then I let

them tell me what they need, Sometimes they say they need to
get out of this school, that they cannot stand it. [-ask them to
give it a week. | say; “‘After a week if you decide this is not the
school for you then we will talk it over and see what we can
do.” 1 always give them a chance to-have some input, so that

they feel this is their class, this is their workbook; this is their
folder. It will all be successful if they are successful and 1 am
going to do everything in rfiy power to help them with it. I need
to communicaie this to them. = = o

You also need to set-down the things that you expect and
some of the things the studenis expect. These are pretty.flexible.
Most of the time you end uUp getting what you want but the

students are a part,of it. A lot of teachers do;not do that. They

going to the office.”” There is no_success in that. | have three
things that | want my studerits to do: be in class on time, stag.on
their task; and avoid interfering with the education of the other
students. Those are hard tasks for them. - :
But think about it. I [ tell them all these rules the.first day

that 1 have them will 1 be successful? Usually not. I therefore
" give them a grace period: I say; ‘‘Look; 1 will give you three

say, “Here is a list of my rules. If you break.my rules you are @

chances at coming to class on time. After you use up those three

thien I will do one of these things.”” Then I give them a list of
. things- that, 1 -will consider doing. If they know there is a

consequence for what they do then most of the time they will

not push too far. Bt if you never tell them that something is - -

. going to happen to them they are going to be short sighted.

~ And you must respond immediately. When they walk in
late the first day you walk right over and tell therr;, *‘Remember
what I told you yesterday. This is the first time you are late, and |
do not allow that." Surprisingly enough you will not have too
many times like that if you have to tell them right away. But they -
will not live up to your expectations if you do not have any or if
they do not know what they are. o
__. Now, do you really expect these students to_succeed?
Many. teachers do not, and they communicate that in the way
they deal with their students. You must have high expectations.
Now I am very careful about the goals that 1 set for them
because if they cannot obtain them they become frustrated,
they misbehave. | start .off by establishing a goal for the
students. For example, you might say, “We are going to work
very hard to build a bookshelf that you can take home to your
parents and show what good work you do. And I know you will

* .

L

, Please their parents, so t

like authority figures.

- one student any differe
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do a good job. Your parents will be so proud of you when they .
see that bookshelf!”” You will have a lot to do to get to that goal,
but first you have to set it up so they are always thinking about
that bookshelf and taking it home to their parents. I do not care
what kind of problems they have at home; they always want to
nother high motivational factor.
good working relationship with
ir buddy or theit best friend,"
¥ too. firm, because they do not
you have to be firm with gour
never change my rules and treat
from another .even though one

©  Once again;
the students. You can
and you cannot be too

rules and be consistent.

misbehaves _more than the.
consistericy | have put in $8ir lives and they need that structure:
You have to display thaf structure in the way that you handie

goes. your communication. ] o
~ " Another thing that is very important is positive reinforce-
ment for everything, even the simplest thing. When the last
student comes in, closes the door and sits down, what can you -

relnforce? Everything: “Well, 1 am glad to see you this moming

-them. If you treat one differently then they resent that and there

" and everybody Is here in class and we are ready to work. I really

appreciated your work yesterday. 1 was so impressed with it and
probably we can do even better today. And by the way, thank
you; Susie; for closing the door when you came in.” Make her
feel like she is really helping out there.
~ And what about negative reinforcement? One of the things
when dealing with studenis is to never yell, because if you do,
you have already lost the battle by your tone of voice. If I yell I
am already on the defensive. You must always keep a speaking
voice when you are confronted with a problem or you will make
it a bigger problem than it already 1s. My big guns come through
the other students. What a_weapon ‘peer group pressure is!
They tell a new student, “Hey, he is not going to allow
anything.” If a student is talking and does not seem to want to
stop, you ‘say, “We want to start the lesson and you are
interrupting the leaming of all these other students who want to
get their licenses.” The pressure is tremendous. As soon as you
ve students succeeding; then your other students want to join -
thavbafidwagon. s : ,
 Mow many of you really look at your student to see if his
eyes are bloodshot because he has been out all night drinking,
or to see that the last two or three days he has lost weight. You
might find out he has been out on the street and has not eaten
in three weeks: His mother kicked him out and he has been
living witlf some guy. You cannot solve all those problems in
your cl

oom but you can notice them because that is where
the behavior s coming from. These students do not hate you.

They just do not like what is happening to them. They resent
everything, and they respond by taking it out on you, or on.
themselves. This is basically the reason for their disturbance.
They want understanding, byt they also warit you to be fair and

consistent, without backin wn.

You need to consider your classroom instruction next. One
aspect is the way you present yourself. Do.not wear a coat and
tie to be successful. Do not hide behind the desk either. A
teacher who does that is in trouble because it holds the teacher
away from the students.- You want instead to move around

freely. Do not be afrald to touch them: Give them a pat on the

* back. Sometimes they will glow if you pat them on the back. Pat

. them on the head: They need that. Many times they do not get

that at home. If they get a haircut, mention it. That is the

. relationship that you need to be building all the time.

Then we need to think about our presentation to the class.
Attention span is your big problem. I try to shoot for 20 minutes
out of a 45 minute class. By the time you get in and get’

.
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zveryt "";’wtﬂed% andsct srything going — the way I usually
woﬂgﬂmtk—lwtﬂmthw%mhuwsaﬂlnonelump I also
try- to keep my presentation smooth but with chari

more than 10 minutes I change the format. Thatg!vesthem
time to relax again. Of course you cannot pause for a long time,

bntlfyouchangetosomeﬂnlngebellkeaptmnmﬁonofa
chart, or something on the board, you will give them a break.
Your class should be very, very organized; then many thlngs
can be presented.

Many leam by what t they see. This is somethlngyoq want

. to do. Youwanttonmkesureyouhevealotpfvlsnal‘ttungsi

rencles, filmstrips, films,

around. Use your media — les, fl , Ain

posters, anything that you can come up with that gives a lot of
visual présentation. Now you may be wondering where to come

up dilth all this? I could not purchase all of them. I had to make
transparencies. | had to order films. 1 had to get things that get

my presentation across but also keep their attention on what we

- are doing. | also have a workbook. If I do not have a film or-

transparency there is something in that workbook that. wlll 4

, reliforce the subject that I presented +hat day. -
In planning i your lessons, how mang of 9ou wdte educa-

tional plans? These are a lot of work but if you are a vocational

teacher and special education students are muainstreamed in’

your class you will be glad to- have- that done. We did all that

lesson planning, ordered all the materials; planned the activities;
had the transparencies made, all when we wrote the curriculumn.

My advice to administrators Is to have the teachers write their
cunriculum. If you write a curriculum yourself — and all of you

can;, you just need & little guidance — you will have no trouble .

teaching it because it is your lesson.
Remember their suiccess will not come from the class or the

information you give them. It will come from your relationship
with thermn. If you have a good relationship with them they will

break their necks to satisfy you. Many teachers do not realize
this and their hands are tied because of it -

~_Daupree: One thread that runs thmugh dealtng wlth these
students s Is that you can be organized but notrigid on abehavior
management level. -You have to know jpow to deal with

 different tendencies that might arise. As Harry ‘mentioned; one
thing that we have done to help our teachers get organized as
far as curriculum and instruction go; is that we have had the
teachers themselves write their curriculum guides. This is a good

opportunity forithe: teachers to come up with a lot of materials;
they will make their own transparencies, théy will order films

.. and filmstrips: It organizes
also breaks it down into teachable parts. A lot of times we shoot

over the heads of our students, so basically we wiite a task
" analysis of the trade, cabinet-making, general mechanics or

food service. We break it down into_the basic skills tha are
needed and then we break those skills down into beha oral

objectives
studensneedtohauethingsbrokendownmtovetysnmﬂpmt.
This all ties in very’well with individual education plans and

implementation plans. We use these guides. to pull out objec-
tives for the implementation of education plans.

So briefly; what I want to do is give you some examples of

objectives — very small teaching parts — because some.

our guides: This is one for food services. One objective written
in behavioral terms is to name the eight portioning tools used in

food service: On one side we have a list of suggested leaming
activities. We always shoot for as many activities as we can.to

help out students who have different leaming abilities. The
instructor usually has some kind of presentation. We have an
option of reading the textbook. Some students cannot read so
that would not be applicable to them. We also have a

ncy; and we have a test, that is, a student response

transpare
§heet. If students have not acaomplished the objecﬁves by Step

. After no - -

their instruction and'it sequencesiit. It -

‘Number 5 where they have a test, then 1 gou have more opﬂons

for them. We have cassettes that they can listen to, and we have

a buddy system where an advanced student can help them:

as a worksheet that is_either handed out or

With each o
made into €transparency so the student can see the tools and

their names and then we have a test for each one. In this case it

is a matching test. We try to make our tests as flexible as
possible because some students cannot read. We might have to

_ give a test orally: Thislsoneofmehakdatpi:rtsofwrlﬂnga

curriculum gulde — getting the test to actually measure what we

are trying to teach:

_ We also have what yc you ‘would call a related lesson. We.
have one here for a skill lesson in a service station, again written -

in behavioral terms: Be able to remove and check the air filter.
This is’a very simple task, but it is broken down so that the

student can have as many options as: possible.- The guide also
shows what is needed for each.option and has all the

transparencies. This has a transparenty for the different kinds of
air filters. On skill lessons,-usually the instractor will evaluate
performance and then on the answer sheet the ctiteria he uses

to evaluate the performance.
This objective is for general safety in cablnet making. We

~have eleven options here that students can go through. We

have filmstrips;. We have books.. We have films. We have a
worksheet. As you can see, we try to give as many options as
possible: -

We have several examples of curriculum guides. Also a
good source of information is the BEH handbook that is put out
by TEA. This has a lot of good information in it and we have
gotten some ideas from it ourselves. .
Now | would like to stop and answer any questions you

at your school" b

__ Answer: Basically, itis for emoﬁonally disturbed students.
We take students from a three-couinty area on priotity basis and
then if there is a space avallable we take students from other |
areas of Texas. We have a resldential unlt. wherg they can live

the whole year.

. _Audience: Is the driver’s educaﬂon program requh'ed or
do they have to pay? .

' Answer: Our schiool district does not require a fee: Most of
our students usually take it. Remember we are trying to reach
one major goal: to place them on the job and make them :
successful in the community. That is our whole purposeﬂyze
take students In; give them some vocational awareness; place
them on the job for training, and then give: them all the skills

they would need to be successful in society: It is sometimes very
difficult because it is hard to place these students on the job.

People in the community are_hesitant. Their age limits them
sometimes. Employers do not like to hire 15 and 16 years olds

too much.
Audience: How would you go about getting the people in
imunlty to accept the students inito jobs? ,
wer: We have a vocational counselor. who. goes to

“inc lndivl”" ] work stations or recruits those stations. He talks to the

mptoyers, explains to them the hiring procedures, and how
dents should be paid. With some of our students, we work

—with the Texas Rehabilitation Center: If the student is a client of -

theirs they will pay training fees to employers which is to the
emploger’s advantage. Part of our graduation requirement is six
months on the job; which ls a pretty big commitment for a
student s

Agdlegge ﬂggv tmmy students do you have?

Answer: In class [ would say the average is about 10 to 12.
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Monco Howmanyarelnyourpmgramlntheschool?f
Anewer: Three or four hundred counting both campuses.

Our students are referred to us from three counties; with 27
school districts. Some live in and some are day students who
are bussed in.

__Audience: | am curious about how y¢ you handle that many
students with respect to the least restrictive environment. How
do you-justify the- placement if the students are completely
separated? [ could see in that three-county area that you might
have 50 students that you said were really severe enough to

o need that restrictive a campus; but how do you deal with the

' least restrictive environment for 400 $tudents?
Answer: The referring school actually has to deal wlth thls

mqulm’ment. We do offer a better vocational opportunity. Our
VEH training programs are more comprehensive than rhost of
the campuses have.
éudlcnco What are the largest school districts that you
serve
' Answer: Probably "McAllen, Brownsville, and Hatlingen. .
‘Audience: In the large dlstrlcs do they also have VEH

programs? Or must they come to your school if they nieed VEH? | '
Answer: Some have VEH; some do not. Buta lot of times -

even in. VEH the students are having disciplinary problems so

that they cannot keep them:ih school. It was originally set up to
be an alternative school district and that is basically what it is. If
a student is in a local school district,but is misbehaving; having a
lot of problems, and therefore not going to school, is the local
school district serving him? No. If he will come to our school and
we .can keep _him then that becomes his' bﬂst restrictive

+local schoals: v
. Audience: Are you funded through all the cooperatlng
school districts?
Answer: No, we have regular funds We are an lndepen-
dent school dlstrlct.

for the residential students?

Answer: We have a psychologiSL a recreational theraplst-z

and a a nurse, and other necessary staff.
Audience: Are some of your students retarded?
Answer: Yes. We have a divided program to work with
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them in sgedal areas. The ,more merely ;etarded are in what

.we call a training center area; ' where they work on plece work or
on-site work.
Aiidliiii:i‘ Do you have retarded studenls ln dn\?er's ed"
Answor Usually only the mlldly retarded, but it really all

. depends on the student. Some adapt real well. The majority ‘of

my students have emotional problems.

- Audience: Are the students aware that they are golng toa
special education school?
- . Answer: Yes, they are aware of that since itis lsolggeg
away from their commanity. There s a big problem with_that
&lﬂn the community and with the other students. The students
told; ‘"You're going to that crazy school.” We have to work
with the self-concept of these students so that they say, “Idon’t

. care what anyone says; I'm.leaming_something here.”” They
have to feel that-we offer them something. In one instance we

v had a student who came through and the students were giving
him a hard timéand he said, “Well, I'm only golng to be there
for two. weel;s " And sure enough he misbehaved enough that
he could not stay.

Audience: | know what you are talking about. I work ata -

_ $tate hospltal; in a modified program which is actually- stricter
than it would be in a regular school program. But when my kids

- get out of the state hospital; they have three strikes. against
them: They do not only have to come up with Wluitever regular -
students can do, they have to do better.

Answer: That is what the employers sometimes expect.

The Texas Rehabilitation Commission will give the employer a
training fee but when-the student walks in for that on- the-job

tralnlng,

emplover says, “Here; tear down this engine.”

Well, wait a minute! The student is there to leam skills and ;

maybe not even thét parﬂcular sldll He may be just'a helper

community can be the probletn,
‘Audience: How long does your school last?

. Answer: The students are there from nlne to three We do
not start until fiine because transportation is a problem. Some
have a very long bus ride. If that student wants to get up at 5:30
or 6:00; ride that bus atl the way in, and- -come to that class on
time, then I better give it my 100%. - :

Our tirne is up. Thank you for belng here.
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- SPECIAL NEEDS STUDENTS
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- We will also

dane Frascis, program

assessment program at the Region XX Education Ser
coordinated four presentations on assessment at the statewide conference. The fipst, ~

is & general overview of vocational assessment as a guulti-disciplinary effort.

director for an axtansive and very siiccassful vocational

Service Center in San Antonio, -

Ko

First, | am golng to give a general overview of vocational
assessment, what it s, how it is done, why it is done. Then we- . -
will deal more with vocational assessment as it relates to the -

- classroom and some of the measurements that can be adminis-

tered in the classroom to determine present level of petformi-

ance. We are encouraging the schools to assume this responsi-
bility themselves, before they refer a student to the vocatonal
evaluation assessment. - B ,

- Then we will about some cuirriculum that can be

matthed up with criterion-referenced assessment. When stu- °

dents are referred to our Vocational Evaluation Center, a report
 Isgenerated. Once the report goes back to the schools, we have
found that there is a need for appropriate curricula to.place the
~ We will also be talking_about vocational interests and
interest inventories and we will discuss the following questions.

" ‘When Is the information valid? When Is the best time to do-an

‘_‘

. interest_inventory? What kinds of experiences are, needed

before doing an interest inventory and how can they be used as

~ a ool for planning, instructing or placing In
| progam? . '

vocational assessmerit together: what you want to measure,

a vocaﬂonai

T to pull all this information on'

" how to measure and interpret, and how to find out the things -

you want to find out We hope that you can take back the .
in order to go Into this process in

information’ that you need
___“No teacher,
b ks

e mode of living in which that education is to

‘. prepare M student” This is a quote from Ruskin. Is choosing

a career a game of chance? Let us stop and think about that for

just:a minute. There is a certain element of chance; an element

fruly promote the cause of education

of being in the right place at the right time. Perhaps for.a lot of -

us tt wass who we knew rather than what we knew. It might have .
even meant taking a job for which we were not fully qualified,

" for which we might not have all the necessary certification. But

' .that)ob; :

engugh corifidence to acquire t_hé skills necessary for

‘ be the case wfth a lot of handi-

- capped students. After going through a special education

. 9oing 1o be for me to

wer may ask, *'How much of an investment is it
to do the job that is expected of him? What is his
rate? How -

j? Can he follow directions?’”. Employers are
handicapped. So:1 think we need to
know specific, information about these students that we can

[

fast can_he work? Can he work.

TThis iinformation tells a great deal about the individual; his traits,

A

articulate both to vocational teachers and the employers, the
skills the student has, his strengths. [ suppose that s the premise

pon which | base the necessity for vocational assessment for
the handicapped student. - - i E
You can gather a lot of information in- vocational assess-
ment. And 1 do not think that it is discriminatory to do
vocational assessment for the handicapped. You are doing it to

choose training, to determine how this student learns. We need

to know what we can do to help this shident to better prepare -

" for the world of work: In looking at the student in a vocational

assessment, we are looking at an individual, we are looking at
the many things that make up®the individual — interests,
background, health, physical abilities, prior education; integrity,

emotions, hobbles: All these may be job-related and lead to
further employment possi bilities. His termperament anq 1!18

- home life; of course; would be related to work. And so «

his ambltions, socioeconomic status, expectations. What kind of -

 he want to lead? What experiences has he had?

and his characteristics. So we look at the total person, rather
than just pinpoint skills in isolation. Vocational assessment is
plv measuring motor coodination and

- manual dexbertty i isolation. There is more to it than Just how a

person functions. These are the iterns that | think we need to -
_.address in the vocational evaluation. - '

“Three laws have generated or caused vocational assess-
ment for the handicapped to be a requirement in the Policies

and Procedures Manual: P.l. 94-142, P.L. 94-482, and.

Section 504 of the Rehabilitation Act (P.L. 93-112). These

mandate that public schools provide vocational training for the
handicapped to the maximum extent possible. However, 1 do
not think these laws intended that afl handicapped students be
M ;’ lp vocaﬂom” 3CA ’l pﬂﬂaﬂﬁm nor l advocatlng thls- l thiﬂk

. there has to be a collection 'and a process for matching and

finding the appropriate piacement. The law says the student

must be placed in the least restrictive environment, and mustbe

given a freg and appropriate education. So I think we must '

determine the most appropriate placement and what strengths
these students have that ensure their ability to succeed before
placing them in a vicational program; we cannot set them up
for another failure. " S Lt
__ - I must say that although we are going 1o be talking about a
vocational program of a typical handicapped student, there is

1o typical handicapped student. Therefore 1 do ot think we

can look at any one method; I-do not think we can look at any
one test for every ry student - wish it were that simple; but it is not

_The better you know and understand the students, the better

you will be able to work with them: Vocational assessment is a -

multifaceted, multi-disciplinary, on-going: process. There s

A



gt;;mdyﬁ weglth of vocaﬂonally related lnformaﬂon about L v
handicapped students. They have been tested and retested and ~

some of this information can be m@m and .used. This is

probably the part of vocational assessment that should be used
as the Stage [1l assessment required and elaborated upon ln the

Policy and Procedures Manual.

- _ We are looking at preparing students tor the step beyond
high school, we want to prepare them for the world of work.

Every student in high school is ultimately going to enter the
world of work. There may be an interlude. for college, but

ultimately they will all go to work. We all have a goal to become
self-sufficient paxﬂd;iants of soclety. Functional competencies
become -a_very real
vocational assessment becomes a combined effort.

When the classroom teacher becomies involved in the
process, we call-this-Level 1. As we worked this year and had

students referred for vocational evaluation we did riot know
whether or not they had-some of these competencies. How do

you measure them if you do not have the lntomulﬂ
therefore required an intake form which gave the info

ation

that was already in the record. Most of this dealt with
psychomietrics, We developed a criterion-referenced test which

measured some of these things. We piloted it this year on about

100 students, lookinig at the basic functional skills that are -

prerequisite to any vocational endeavor. If the student does not
have a_positive work attitude, if the student canriot tell time,
maRe change, measure, use some of the functional things that
we use every day, then he is.going to have some difficulty in a

ular vocational program.: He -is going to-have even greater
difﬁcuity in a job: So in addition to the intake form.we require a
pre-vocational behavioral checklist from the:teacher who has

had this student. These are the things that need to be measured
as early as the eighth or ninth grade because these are skills that

can be addressed in the instructional program; these are the
things that can be e{hanged as the student goes on toward

~ vocational placemefit or job tralning

§ ready in the! records there is information that can be
ded in a vocational evaluation report. Physical information
lefinitely be related to the job the student can go into, the
kind of career. Family Information may definitely be related to

what the student is interested in doing. What are. the expecta-
tions of his parents? What information is he getting from them?

All of thls becomes a part of vocational assessment.

part of a vocatlonal assessment and _

o

?We.v

»

tict battery consisting of vocational intet

- available?” So we have acquired

" use of criterion-referenced tests as part of a vocational assess-
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The vocational evaluator might thefi contribute a diagnos-
assessment, a work
tolerance assessment, and performancd. The first thing we had
to look for in the Vocational Evaluation Center was what tests
are on the market. Belleve me, there are a lot of tests on the
market dealing with vocational assessment. We screened 95
tests looking for those that wotld be appropriate to administer

to handicapped youngsters who had minimal' concepts:

Being a classroom teacher, | feit that when an assessment
was finished it should bring about a change for the better. We

therefore related assessment to curriculum. | have acquired
over 120 curricula, from all over the country, and the Policies
and Procedures Manual says that the IEP must be developed
within the context of a defined curmiculum. At the secondary
level there really i$ no defined cumiculum. That leaves the
classroom teacher asking, “What(am I going to do? What is

these curricula; some in the
area of special vocational courses. As a part of the. dissemination
-we will probably print the names; addresses; and costs of each
curricalum: Some are very inexpensive, and others have been

therefore public domain:

‘We explored different work sample& and fests that were

: avallable -on _the market. We- are dealing with secondary

, students for whom we need‘ to ‘assess potential in regular

to give a test. . need to choose an instrument.” We keep all
these jnstruments. Wher the student first comes in and we have

the basic informatfon_on this student, we can pretty well tell
where to start, what kind of test is going to be appropriate. We

- are not'interested so much in what percentile a student reaches;
- . but rather with observations, how he learns and approaches the
~ task. These are pieces of information we can give back to

. people in the schools: These are the things that teachers need to
know - in order to. teach this youngster, to help this youngster.

. These are the things that will bring a change for the better.

In the following session; Mr. Toleman will elaborate 3n the.

ment. e is no mystic about these tests and ‘almost anyone
¢an develoR and use such instruments. This is that part of a
vocational asse

and relates
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-VOCATIONAL CONSIDERATIONS

IN VOCATIONAL ASSESSMENT
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pnnquloltc to any
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rcfetcmedhsi.dabuobmmeasuru.mdoﬂxerﬂ\lngsﬂ\at
would relate back to thé curriculum process that goes on in the

~ school. We are very fortunate to have my two assistants talking
~ about the riitty-gritty kinds of things, because they are in it every

‘who have used the instruments, and probably can
s about any question that you can ask at this point in
Tom Toleman Is going to tatk this session and answer
questiohs giving you some information from things thatwe have

lamed:i-ietmsavaﬂedback and pss

d in business and psycholo-

'l'olmln When we stamd doing vocational evaluauons -

wdhwmedﬁ&éﬁéﬁheﬁhgsﬂmtwedﬁdnotm

wouldbedolngworli-samples. testing specific

We thought we

ﬂiﬂhandmmhhgﬂ\mu with specific jobs; we had this idea

o!dolnbvezy.hhtuﬂng thli)gsuﬁmyodngstmtohelpjhem'
_ Then we discovered three

things we had not planned on
nnasnlng.OmolthmMmFrandsh&é" ) discussed at
. some length; pre-vocational skills.- We found out, for exampl
that we would have youngsters-who were in thelr second yez
- of construction trades who still could not use a ruler to S
- count money, - tell  time, read. a calendar, orﬂllout}ob

appncauoﬂfanB.The;idldnotknowmuchaboutanew

: Clll'l'ERlONoREFERﬂ‘CEDTES‘l‘S R

e Be?oreig)myﬁnﬂ\er,lmuldlikebaddrwmeiconceg ‘
. Criterion-referenced t ve

ofcﬂmdonrefm

the gentlemen -who are involved-with the -
" out what sixth
_graders should be able to measure to within half an inch, then

asacomulhntwithmeschooldlstrktandasa :

referencedtests howevenTobeglnwlth everycﬂteﬂon

referenced test is normed. It has to be. If you have a particular

skifl that you are going to measure for sixth graders, how do you.

know that skill is appropriate for sixth graders rather than eighth

graders? You know because it has been on a nom-

referenced basis, where researchers go Into the field and find

lers across the country can do. They say sixth

set up ‘a criterion-referenced test to determine whether the

smdcntcanai:mll?doﬂil‘smnsﬂ!eﬂntuseofnomed

ped 1
useﬂ:eynotonlgtddwhatastu ent

o has achieved eight objectives.
yebi. Is that good or bad? Have gou taught the student enough?

77777 j;tﬁnobjetﬁva?bnaagam,ﬂmnmn
ber of these objectives that a student can acquire during the
year g!venﬂ\enunbetlnﬁ\eqhssandhg\gmgghwﬂ
iglndLﬁnaone-ﬁo—ombasis

eiﬁil
how to teach the fasks included on the fests. -

Ha yonmu@thhhtoomuch?ﬂasaschoolsomewhereelsef

’

. The third polnit. is’ that cmuon;jreﬁiéh@ g@a@ ijg .
1 3 _tests thal measure something of no




mean in h’r’g’e groups. We use thern with indlviduals maybe two

at a time; and maybe even one at a time. They are screening
Jdevices because they are not used in depth. Even though they
may be criterion-referenced, there are not a lot of measures of
. each. particular skill. On a given test there may be only one
" problem in making change; that Is a screening test. If there were
30 problems in making change you could say it was more in
depth.
.- - When we. ﬁlst got started we designed a lot of little
teacher-made tests; simple . handout sheets. One on making
change has different items like: ‘‘Make change from a nickel —

if you spent two cents; how much change would you get back
from a nickel? If you spent 50 cents, how much change would

.you get from a dollar?”’ A tinie-telling test has pictures of clocks
and right underneath each clock asks what time is -indicated.

Calendar tests ask. students to'name what happens in different

months — wheri Christmas is, when Easter is, when Thanksgiv- -

ing is, when school starts, and when school ends. Those that
deal with equivalents are very much like ordinary classroom
tests. They are not any different and we do not get much more.
favorable responses to them than a lot of people do in the
classroom. A test dealing with money concepts actually shows

what the student knows about :the use of money — what a

gallon of gasoline costs, what a pair of shoes costs; what gross

pay is, what net pay is, what deductions are. These all relate to
the money they earn when ghey go to work. The test might ask;
“What is FICA, what is a badget, what are some things that go
into the making of a budget, what are the necessities of life?”
We get this in variouis ways at the Vocational Evaluation

Center, possibly through interviews if a student cannot read or
does not write well. If a student cannot write, but can read to the

level of comprehension then we will' take exams' for him_ or
_accept incorrect spelling — we do not give spelling tests. The

mode of administration must be such that we are measuring
nowledge, rather than test-taking ability. :

JOB APPLICATION WORK SAMPLES
A job. application work samplé we: call a personal da@

the individuals recognize, like DOB (date of birth), and what

response to put in that place. Once agair; we do notgrade them
on spelling, but on whether they kriow the appropiiate thing to

put in each place. ThZ lower-functioning students sometimes
just give up when they first look at it, so we will sit down and
discuss it with them: *“DOB means date of birth Look; here on
the application it comes right after your age.'

.. We have made up a good number of these tests Sorrie
tests are made with the assistance of a diagnostician in our area

for the assessment of auditory and verbal skills: This type. is
meant to be done by a teacher or someone who knows the
student well and knows how the student responds in school. Itis
similar to a behavioral checklist, dealing with a specific area of
skills. In measurement work samples students are provided with
a ruler and they simply measure thie length of the line. Now
keep in mind: that there is a differende between being able to
measure-the line and being able to record the correct length.

We often find that a student can meas}re but does not know

- .how to write fractions or mixed numbers. You need to.

remembeér what it is you are measuring. As a.carpentér when

- somebody says, " want youto go cut mea board that is six feet

two and a half inches long,” if he-can measure; mark, and cuiy»

‘that board; then it does not matter whether he knows how to -
write that down or not; he can still function in that capacity. If he

_’can measure the distance between two studs and tell the person

" thatis cutting the board that it needs to be sixteen and Y4 inches,
whether he can write it or not, he can communicate the
informaﬂon So you can measure different things.

-

sheet. Its only purpose is to find.out which of the stimulus items —

v of us, the more chnnels we use for Zi
' quickly the task is learned. If you give disadvantaged students aj

€8
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GROUP SCREENING TEST '

. We designed a screening test to be administered to
handicapped students in a group setting to facilitate the transfer
of this type of evaluation to the school personnel themselves.
e test covers many things. It covers ime-telling, for example,

time oqucepts, word relattonships_{like smallest, largest; most
and least rd opposites. This test is read and only where
we -are me: g reading ability is the student gradéd on

reading ability. For sign recognition students have to be able to .
Rno@ the meaning of the sign, for example; ‘“No Smoking.”
The stimulus that we give them is to put the number six next to
the sign-that means not to smoke. They :do not have to write

angthing as long as they can make a number six: So you are

dealing here with sight yecognition. The test has seme equiva-

lents; some geometric figures; and our first attempts to get at
work-related attitudes. We administered about 100 of these in

one school district and will probably be admiinistefthg about 30
more. The results will be furnished to the school and will also be

used for the burpose of further reﬁnemeht of the instrument.

AUDIO SCREENING TESTS
_There is another one that is useful for screening ltis called

_ the Fundamental Achievement Series. It has two parts, verbal

and numerical. It-is administered by audio tape=im-the lab. If

sit down with a pair of earphones or. we can put four students
around a table and et them listen to the tape. Thisis a screening
device and it measures the use of language,; such as sign
recognition; key word recognlﬂon as well as mathematical
concepts, such as figuring up a check in a restaurant, fiquring
gross ‘and net pay; determining earnings for so many hours

worked, and using charts and graphs to some extent. We hai)e

some gifferent tests that screen these :
1 would like to bneﬂy ‘mention one more  to you that we

- .. start off with. This is also administered with audio fape. We find .
* it to be Important in deciding what else we are going

‘use. It is =
called the Oral Directions Test, p Rut out by Personnel Tests for 4
Industry, It is administered on tapegand all.it requires is fof the
students to make marks according. Yo, ‘increasingly lengtfiy® A
increasingly complex oral directiegs. This is. done ~Jithi

knowing how well they can do this b’ ot Vse when we get started

on work samples and other tests, wgfvaat to knoW the bestway
to give that student instructions so éahls optir i
‘level. On most of the werk samplgftests; partjcularly the VIEWS

tests; there is a demonstration and there is a practice time; so
ican determine d%ent levels of instruction required in order fon

that particular skill. Obviously; as with most
put the better and more

the student to g

demonstration and a llttle practlce with feedback they will léam
even faster. :

LEVEL OF AWARENESS PP
The second : area of assessment needs to be dealt with from

several levels. We will tell you' some things today and create

- what might be called a cognitive’ levgl of awareness: That is how :

we started out in the evaluation Business purselves, we; had
somme cognitive levels of awareness. But as wg got and began »
using experience we gained another level iof awareness. As-
Marc Gold pointed out yesterday; in industry we put an
individual on-a task until he-does it perfectly and then we wili let

that_individual train other people to do jt: This is the ultimate
level of awareness. Repeated experience is called motor

leaming; kinesthetic learning, or owning the information. That is
where we slip up with a lot of students in school. We assunfe
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7 different "In the third place, he is doing so
to him more relevant. And finally, becat

- behaved for the most part. We have had re
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they know it because for us it is automatic, for us it-has been

overleamned. Anybody knows how to measure a line. If you can

count to three you can measure a three-ineh line, right? Wrong. -
The levels of awareness are the same as the levels of

learning. There are no good instruments to measure awareness. -

We attempt to do it through an interview. Some of the interest.
tests tend to get at something about awareness, and some of

them do it on an extremely cognitive level. In other words, they
will say; *‘How much do you know about being an electrician?”’

That is totally useless. If you do not know anything about
belng-an electrician, you do not know how much you know

about it. When we first started doing vocational evaluations and
somebody asked, “How much do you know about doing

vocational evaluations?”’ we did not have the least idea. The

further we go, the more convinced we are that we do not know

much because if gets more and more complex all the time.
PERSONALITY FACTORS - -~ = .
The third thing is personality factors and we have ot

figuired out any way of measuring these either. What you can do
is measure whether the students know (aré cognitively aware
of) the correct thing in.a given situation. Is it correct to drink on

makes more money than you do?

~the job? Is it okay to take things from your employer because he

" Attest that tres to get at some of these attitudes is PAYES
4Program for Assessing Youth Employment Skills). It consists of

- three consumable books. The format is very simple; look at a -

picture; select a response, A, B, or C. It measures some very
good areas; job-related behaviors is one of them.

" But all it measures is the cognitive awareness of job-related

* behaviors. It gives you b guarantee that If the students mark;

“It 1s important to be on time every day,’; that they will actually
berat work on tifme every day, It gives you ‘no guarantee that if
to steal fromegheir boss that they will

om stealing. We attergpt to get at this to some degree
o :*B%foﬂ' checklist, such as, 'Does he come to
ime? ¥ e frequently tardy? Is he frequently absent?"’
2 same student into the Vbtéﬂ‘cj;j" ‘evaluation 1ab and
sre are different. In the first place; he is in.a new

it In‘ the second place, he'l§ doing something

Bvironmen
ing that appears
| I we use a lot of
positive reinforcement; students. in the evalijation lab. are well

rrals which say, -

“Gosh; we hope you are going to be able to

" going to be the students’ behavior by evaluating what they doin. -

the academic setting e
‘We cannot truthfully say, either, that the behavior that)s

motivated by the newness and the interests of the Evaluatiofi™y

Center is going to carry over for the rest of his life in the working
setting, where he gets up and works eight hours and goes home
tired at night and gets up and goes tc work over and over again.

We cannot predict what his behavior is going to be and thereis

* no instrument made that will

This bririgs us fo another personality factor and an ifem in

regard to Project Discovery and the nature of the pictures. The

" self-concept_ of the special hieeds students deteriorates not

because of cartoon formats but because the consequences of
their behavior are different than the consequences of the

behavior of their peers. As Marc Gold pointed out, if they

cannot leamn appropriate behavior how the heck did they leam
inappropriate behavior? Because we taught it to them; we as
parents, we as teachers. If you are going to constantly reward a

student for doing an inadequate job simply because he needs.

.

praise, you_are also going to teach him behaviors that are
destructive to him when he goes out into the real.world. Now
this assumes, of coufse, that the consequences for your regular
studerits are appropriate. Your special education students
should have the same consequences because if they do not;.
you are telling them immediately that you. do_not- expect as
much of them and therefore you are nat going to get as much
from them: : : 7

. AsMr. Sanford was explaining a test to a young man who
came in for a vocational evaluation, he told him, *‘Keep in mind

that it is not important whether you really know anything about
the job or not. What we want to know is whether you think you

them.” L . ;
‘And the young man -answered, “‘Oh, you want me to
pretend 1 am normal!”’ ' _
‘That is what we need to pretend for alf of them.
_ We measure the knowledge of proper behavior and find

would enjoy doing that. Just pretend that you can do any of .

“that a lot of the special education stidents have a good

knowledge. This Is one of the areas you measure while you are
teaching. We talk about these tests for everyday living skills, but -
the best way to measure these is while you are teaching them.
. lwas called oiit to a school district that we serve to discuss
a young man whose behavior was very inappropriate. After we
got through discussing the young man, one of the teachers in .-
office duplicating mentioned something. Her - duplicating
machiries have a tendency to jam up and tis an inky; messyjob
to get them unjammed. The teacher told me, "I have two girls
that just sit down when the machines jam.up; and tell me they .
won't clean them. What am | supposed to do?” -
~ Well, first you have to find out what your options are, so |
asked her, “What would you do if you were running a print
shop and hiring some employees to do that and they sat down
and told you to do it yourself if you wanted it unjammed?” -
Her response was instantaneous. Everyone knows what 1.
would do.” o ’
- Biit we teach the special education students that it is okay

to-sit down and refuse to do it. Then we send them out-with a
VAC and say, “'Put this student to ‘work; but only until ¢he

* machine jams the first ime.”” That is what we do when we

tnlerate it. . i N .
_|f the consequienices are not appropriate we have set the

student up. We -have taught her afailing: behavior. My
recommendation — fire her. Pit her out of the class. You will
have to do it only once. Examine what you will have done for
the others as well, because when you do something like that
you are not just teaching Mary that shg-cannot get away with it,

you are teaching everyone in the class Those who are still there - -
have gained a modicum of self-respect because they know they
have the appropriate behavior. o
 ;Those are the areas with'which we have difficulty. We do
not have the students long @énough to measure them ade-
quately, but we_do our best job; I would say; on the pre-

vocational skills. We are spending a lot of time on that particular

area. The others remain in limbo. There are materlals, at least at
our Service Center, available for teaching some level of

vocational awareness. Vocational awareness, for example, can

.be enhanced by siich things as the Project Discovery materials

where they can actually get their hands In the iiortar. But keep

this in mind also that when you use any of these work samples -

in a nice air conditioned room, which is dry-when it is raining
outside; if this young person does a job with building-a*
brick wall; it does not mean he_or she will survive in 120°

_temperature, climbing high ladders, camrying a.lot of bricks.

These work samples just do not measure all of the contingen-

- €7
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, dis The ﬂnal lqvel of awareness does not come,unﬂl that

youngster is out in the field doing it under real conditions:

_ Your students are going to change thelr interests, what they
like and do not like. What weé! measure today will be gone

¥
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tomorrow and something else may have taken its place So this _
Is an on-golng process and the rore you measijfe:it, and the
more you teach to it, the faster it changes. | guess ‘@thls case, a
change is what we call doing a good job. ¢ ,";” -

[y

| INTEREST INVENTORIES IN
VOCATIONAL ASSESSMENT
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In this third session on vocatlonal assessment, Hu ancl- assistant ’l'om

Sanford discusses interest and career awareness; addressing the use of interest

inventories.

B 77,}

_ When 9ou wieasure an interest, what are you measunng'?
Basically an Interest is something that attracts you. Why would
you want to measure an interest? Interests change all the time
and nobody ever keeps the first job they started. For students in

school, though; we find that.it is useful to measure their
interests. Frequently these students come to us and we evaluate

* them and they have been what you might call “burned out” on
-school. They have had a lot of failures, they do not like anything

that is going on; and they lack maetivation. What can you do?
Interest assessmierit can sometiries help uis discover things that

might motivate the student. You might get an indication of what
materials and activities to use. That is one reason for assess-
ment. .

Arother thing thgt you can use interest meastirement for i

to identify if you want to place the student in a program where
he is going to leam more aboiit the wotld of work, where he is

going to get _into_ career exploration activities. An interest
assessment caWhelp you decide where to begin. You are not
*going to take a a student who shows a high degree of interest in
office work start him with occupational explorations in the
.field of art. ¥pu are going to start him where his interests are.
- -Interest assessment_can also somefimes help us differ-
entiate ‘between what ‘we call active interests and passive
interests. For example, with most high school boys we ask,

“What do you want to do""
_ They say, “l want to be a mecbanlc "

Ninety percent of the boys respond that way. A lot of times.

their interest in_ mechanics is_because they are. learning liow to
drive a car or have some older friends' who have cars. They .

want to have a car and want to_be able to drive so they are :

interested in being a mechanic. But often this Interest amounts

to reading hot rod magazines. When you put,them through an.

auto mechanics program and they get grease Up to their elbows

and thelr kriuckles bruised; then they say; “If you think I am -

going to do this for eight houzs a day for the rest bf my life you
are crazy!”

- Butlf when he does get in there; he says; Boy this is for
me; | really enjoy it,” that is an active interest If he just likes to
read about it and look at pictum then that Is. a passive interest.

Some interest inventones can heJa us_make a d!stinction.

between them. Of course an interest inventory can help in the
dedsion -making process up to a placement in a vocational

“program or on thejob. Those are some reasons Why we want to
measure interest. - * .

. Now, when should we do this? When Is the best time tp
take handlcapged _students and give them an Interest assess- -
ment? The answer to that is whenever you think it is appro-

priate. We assess the interests of all the students that are

referred to us-regardless of their age. They should be measured-
whenever it is deemed appropriate. |1 think you need to start
assessing interesfs in elementary schdol. We think that interests
need to be measured more than once. You can take a student, *
. assess an interest, find out where Els interests are; put him

'through some occupational explorz{ﬁon but then he might

" change those interests. The best way to assess interest is in an

on-going_sense. The way to do the assessment is to give the
student the experience. Put her in there, + actually let her do

' some of the job tasks; then do some oursellng “How did you

like this?”" “Would you like to do this as a ‘full time job?” Get

some feedback and keep records:

We started by using interest tes that involved havlng the

student respond to pictures. Wegound immediately that a lot of

~ students that we got did not recognize what the person in the

pictiires was doing. So you need to ‘watch for that if you are

" geing to use the test, especially. picture:interest tests.

_There are also a lot of tests thaf require reading and that is
g iother problem. When we took P student who had a very

7 ?limited range of knowledge about different jobs and a fairly

liyﬂted ‘occupational knowledge, wé found that after assessment
, we ended up with unintelligible results. If the student does not
" know anything about the kind of job that he might be interested
"in-and_does not know about jobs as a whole, what are you

measuring when you'measure occupational interest? Sorrie of

- .these tests can get at that very problém through a projective

sense. Even if a student does nof lmow exactly whiat jobs are
represengecj in two pictures, chopsing one ‘over another does
_ mean something Interests are really based on experience and
SO Wermnyst allow students to have experience relative to the °

world of work: f SR &

€8 SR
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Another problem in the use of interest measures is that
sometimes a student shows a high interest in construction
trades; but after being in that program for a couple of weeks the
student says, “‘Man, | didn’t know all this stuff.” They want to
get out;but by then it is too late. That is why interest inventories
given at one point in time should not be used to make
programming decisions. You have to_look at_everything else
contingetit on the stident and all the other available data to see
if your ‘measurement is valid. I o
-_--Ingrms of format, there are basically two formats for an

ntory — one with pictures and one that requires
reading. . The ones that require reading are usually of two
different-kinds. One gives you a list of job titles and you decide
whether you like one a lot, a little, dislike it a little, or cannot

stand it. You can see the problem if the student does not know

what a job title is. The other kind requires reading descriptions

of activities. The instructions stress responding to this activity as
part of a full-time job and has the same answers: like a lot, a
little; etc. o o ) T

. The first instrument | want to talk §§§9t,3ﬁ?,‘?,th?§,‘féémres
reading ~— It is called the Comprehenéve Career Assessment
Scale. This gets at-awdeness as well as interest. It has a book
that goes Zv\th'lt that. job titles, which can be read to non-
reédeﬁ 1f this particiilar test, the student responds to a seven-
potntiscale from “lifie’a lot”’ to “‘do not like adot’’ and from
“familiar” fo “not fasniliar.”” For each one of these job titles he is?

actually telling you whether he is familiar with it; and whether hdi”
likes it a lot. That testis hand scored. One problem with it is that
some handicapped students do not respond well to ranking.
They do not even know what ranking means. You give them a
seven-point scale and they do not understand what to do with -
it.. - . . . .
The Gelist Picture Interest ln\?érii'dw& of you may be
familiar with. It has some advantages and'some disadvantages.
it is relatively quick to give; does not require very much reading

* and'does have pictures. The student catf.réspond to this without

having to read. The test just asks things Jike, which would you
rather do? This inventory does have: separate forms for males
and females. All of the Interest-inventories with separate
male/female versions are all shorter'fot the._fernales. | do not
know why that is; it makes them too nagow. In the-Geist Picture
Interest Inventory, students mark Wi&at’,th re interested in
and then the examiner goes through-and-¢ounits up how many
circles for each area and gets a total, Some areas, like-drama
have only two pictiires in the whole 3t Students cann

to show the depth of their interest with onfy two selectigggzAre
you going to take a student in a prograr based on her réspdfise -
to two pictures; both of which also telate fo other-areas? ¥ .
~ ftic malq version has eleven areas and the female version
has. twelve- The female verslon -int:éudes, personal service. -

45 not_included in the ;-
& get to express interestin -
pérsonal sereice on thisparticuld ave great
norrhs, howdyft. The inventor
quiglc, '.-;nd,;geqsihﬂms very littl

consider It elen though It doc
o k&iﬁ:l:?f%bther inventog
t

ektensively researched, is
7You mightftant to
ihe problems.’ ¢
%5 out with all kinds of

Proiild read to a studigt beeduse it has 280 |

you tould put it on tape, It has job descript
Wllike to daithjdfas part of a full-time job?

reet business clienis and direct them'to”

thé proper office. gcomes & little bit of the problem with
 gf chreer awarendOVIS Is sgored with a.corfviggter anc
comes with 2'printott. The pﬂntqr_xls't_hat we have seenil
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o ten pages long with all kinds of information: information 6n

occupational plans, the bestdiked subject in school, what type
of program yjou want to be in, what your plans for after school
are; whether you: are interested in going into a vocational

programm, and what your choice would be: This is the informa-
tion the interest survey comes out with. o
~ The Ohio Vocational Interest Sufvey is widely used in
rehabilitation centers. It does produce a lot of information.
Unfortunately, if you have a student who cannot read or does
riot kinow miuch about the world of work; you do not know what
you are really measuring. ., S
Ancther inventory is talled the Picture Interest Exploration

Survey or. PIES: This interest inventory is on slides and has a
tape. Rather than people at work, this shows hands at work.

‘They did not want to have any sexual bias in the interest

inventory 5o all that is shiown is hands — éven though you can

tell which are the girls’ hands. Unfortunately, it is hard to kriow .-
hands are d lete the
test the student circles tlie numbers of the slides that show what -

at times exactly what those hands are doing. To ¢

he would like doing. Slides come up every-three seconds. We
th nice pictures and because it would be a

good tool for doing introductory career awareness activities, We
go through the whole set of slides and talk about what those
people are doing, then give the interest inventory. It:has 156
slidesin all and covers 13 vocational areas, -
- Another one we-use fairly often is put out by the AAMD

people. This is another picture interest inventory, again with a

separate version for male and female. This female version has -

only 40 sets of pictures while the male version has 55. The
interest areas are different as well. For girls they have laundry
service; light industrial, clerical, personal service, food service,
patient care, horticulture and housekeeping. The boys have
automotive;. building trades, clerical, animal care, food service,

patient care, horticulture and housekeeping: The-boys have
automotive, building trades, clerical, animal care, food service,

patient care, horticulture; janitorial, personal service; laundry
service, and materials handling. The test is designed for use with

" menitally retarded students, and it has norms for high school
.students and adults as well. i

Anottier irtventory, the COPS; is put out by the Education

Industrial Testing Service in California. It goes along with

something called the CAPS; the Career Ability Placement

Survey, and the COPES, the Career Orientation Placement

Evaluation and Survey. This is another one: that -requires

reading and has a job activities section. The student marks on
the answer sheet a capital ‘L’ if she likes it-a lot, a little *'I" if she

likes it sommewhat, a big-“D’" if she does not like it and a little *‘d"

. for dislikes a little. This is self-administered by the student, also

self-scoréd and comes out with a composite interest score. The
student can use the career guide and look up where her
interests are and what kind.of jobs are available. This has both

career assessment, interest assessment, and career explpration-

built in; If [ had a career orientation class and had students who

could read, this would probahly be my cholce for matertals to

suppgrt that curmculum and to help with counseling and

gquid¢nce-fegardingtareer.ifterests. But we do not use this for

handi igé fiost of the major problems
AT %t@mdmg.
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-side of the board first When they get to the ofher end they are

ber one ard. fill that

left_with activities they do not like, something liké"egnptying a

they just put that at number 10. So this test requlires a lot of
couniseling and individual attention. One of theinteresting ways

" . to use this is to give the student a lot of help, ‘g0 through the

picture-book one at a time and explain; read the captions, and

then have him choose where to puf it on the board. Do the

~ whole first 50 that way, give him the second stack, let him do it

* independently and then compare the results: That can give you
8 handle on career awareness. . -
.___Some other materials from the University of Michigan are
good for coordinating and instructing. These materials analyze a
task that is being taught in a-vocational program-and give the

resource teacher a lesson plan to teach supporfing skills for that
particular task. The resource teacher takes three-by-five cards;

writes the task on those, gives them to the vocational teacher,

- and says, “OK, | want you to arrange these in the order that you
plan to teach.” . ; .
& -The vocational teacher goes to her materals, decides
which are the basic skilis that a ¢ do thi
what will help the student know

what will at he needs help-in. It is a
good syster: it looks complicated at first but-diice you figure it

out it is pretty straight-forward. These materials also have an
assessment of enabling skilis which are all coded into specific
vocational programs.-Auto mechanics; for example; has certain
‘very basic enabling skills: able to stand, able to walk withoit
bumping into the table; and so forth. That system correlates all

those enabling skills to the specific program; so it might be
something worth Investigating. By the way, it might take you all
vear to see the presence_or absence of the parti skill in the
student. The enabling skills survey is designed to be done at the

 ninth or tenth grade level before the student enters, but it can be
used after placement. "
,,,,,,,@5&*@1&%‘{@{@, tool - for vocational assessment of
interests or for exploration of interests gets more specific about
the world of work: This is the- Vocational Igterest, Experience;

+ and Skill Assessment. The format seems a little too complicated
for handicapped students even if they can read. But it would be

excellent for use in a regular career exploration class. It goes

through how a job is listed, job classifications, and cluisters off .

occupations. But again, for handicapped students this might be
inapgrpg{law: .

Another one is the Vocational Interest and Sophistication .

Assessment designed for mentally retarded students. This one is ,

 a little_bit different. Prior to the interest assessmient you go
through and do a :sophistication assessment. You show the

studena picture and say, “‘OK; what is the person called who is

working In this picture?”’ If they do not say, “‘A mechanic,” then

you say, “This person is called &' mechanicc What does a

mechanic do besides change tires?”’ And you have a whole

series of questions that you ask them: Then you tell themn how

they need to respond to the questions, what the test 1s all about
T . .

>
Y
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ent needs to do the task and -
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and how to go through it. Then you do ahead and show the
I . LI LIl
- -Another one with separate versions for male and femnale is
the Vocational Preference Invenitory. There are lots of tests on
the market that people might want to order because they have

 vocational in the title. This is one that has vocational in the title
but we do not really see how it rélates to what we are trying to

- do with the students.:The individual responds by circling a *“Y”
on the answer sheet for yes and an “N'* for no; but has the
option of .not circling anything. Most of our students would
leave everything blank because most just do not know what the
occupations are. :

- The lasttest | want to talk about is the Wide Range Interest
Opinion Test. This is the one that we use most frequently in our

operation._It is a picture interest Inventory and requires no - °

reading. Unlike the Geist, it has a large selection; 150 sets of
pictures: And unlike the vther ones it has a broader range of

. difficulty. It goes from simple basic operations to technical and.

high level operations. [ en
responds in terms of his tendency to choose pictures associated

with high-statts; high-income jobs: If you are going to use this

ne scale shows where the stiident

you have to make sure that handicapped students understand -

the directions. The answer sheet can be hand scored using a
stencil or you can send it off. The students mark-which pictures

they like the most and which they like the least There is no
pattern, no rhyme or reason to a Iot of these responses.-If you

have a high positive interest in any area you also have to have

. Negative Interest in all the areas that correspond — but the

" student does not know which areas those ate. So no_one can

really manipulate the test. The test ends up with 18 interest
scores; both occupational and recreational, and six that are
called opinion ard attitude scales. There is a chosen skill level
and amibition scale and sex stereotype scale.

~. __This test is very long, though. You need to give studenis’

" breaks because they are going to start marking anything just to
- @et it over with. We usually give parts of the test; let them do

something'else; then come back to the-test: it does take a long -

information that you do not know what it all means;

time. The only other problem with it is that you can get so much.

You cannot just give a test and make decisions based on
one Interest inventory only, or on what you know about the
student. You have to_allow them the opportunity to expand
their knowledge of the world of work and have further

assgssments-available for them. We are always asking students
qufstions about what they like to do. As a matter of fact, they
have a whole interview -on just what they would like to do:

What do you do in your spare time? What courses do you like?
What jobs do you think you might like to do? What job do you

" not want to do? So we ask them a lot of questions and find o6t

as much as we can.-And finally, one of our major recommenda:

tions is to use assessment to increase career awareness: We find
that there is generally a very low level of that. Students are not

-being taught that, or if they are they are not learning it: So we

v

need to combine it, as much as possible, with interest inven- <

tories. ;

v
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INTERPRETING VOCATIONAL
ASSESSMENT . =~
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' Thie final seseion o vocational assessment will feature Mr. Sanford and fir. -
& Toleman anewering relevant questions; including what is to be measured, how to
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" Toleman: | am going to talk about two things: What do ) tell him, “If you do a good job on par{ of it you do not have to

you want to measure through a vocational evaluation, and how  do the rest of it” That worked! =~ = ‘

do you go mbout interpreting all the data? In vocational - So what motivates the student becomes very important

evaluation we wind up with a thick folder, full of numbers and Let's say the. student wants to go into auto mechanics, but he

@gﬂ understand what all is involved. He is going to

. observations and drafts and scales and then, to writé a repbrt,  does not
it all out.on the table and study it very carefully. It - have o leayn sdme hew words; he may have to be able to spell

we | ¢ ne DI€ stuay It very caretully. li ] ' le to spe s
takes three_days fot it just to jell After all, we have an intake and do somme mathematical calculations that he cannot do nows® -

form fiom the schiool that tellsts éverything that ever happened  andt e may have to change some béhaviors. Very often our -
; school. We have a behavior check list, a pre- recotimeridations will be something like; “‘Admission to the
g, scores flom dexterity tests, work samples, _regular aufb mechanics-class for next year could be made .
continigent ispon Johnny leaming these particular pre-requisites.
: > be adjusted to some degree so thatthe -
atthe .

" vocational

plus all the observations that have been made by us. And from
that we write a report back to $he school and say here are some .,
ideas for this student. You can see why it Is good to decide  ; &
. beforehand what to measure: . - "
 So what do you want to measure? The first thing Is where : ¢
the students are “functioning”" right niow. What can he:or she.~
do pow? Which pre-vocational skills: are present, which are
Iacking? Which behaviors on the work samples are appropriate, : . >/
which are nof? If you do niot know where theg are starting from, . _and holb thes
you carnot know where they are going and you cannot say - . g
how to get them - there. So jhat is the first stage — where are - n . he probably cannot learyi bgo
they? You use various tests to determine thls. . . lfshie cannot d¢ basic anithmeti¢, the odds are;she is not going
" Then there are two thints that are very closely related thai - to set the world on fire in algebra. So, what g can leam n this
Goui want o measufe: what the students want and what  sensels related o the skills that they have st the present time. I
- motivates them. You get this partly through an interview. You they have good'dextettty skills the odds are thay are going to do
might as; the: student, “What would you like to do? What falrly wefl in mechanics. If they do not have good dexteridy sidlls
courses would you like to take? What kinds of wotk'would yoy.. the odds are that they are not going to do as well in mechanics -
. ke to do? What does your father do? What does yourmother thoutsome help. . Ll L
’ do? Do you know anybody else who does thes things?” _How they leam relates back to what we talked 4bout a little -
“" Then you 7 dve e & Intere ln\]entbwlb get soma eatljer I assessing the instruction and the experiences that will
e O et want baded on what the know about  benefit them. In other words, what Is the nature of the power
te world.at this point In time. What motivates them is also.. that will best serve this individual student? Can they leam from
important, }mm has much to do with interest. For example, listening to_me standing up here talking? No pictures on the
. some stidents perform. better when wa give them lots of warm, . scréen, nio handouts, nothing visual, just me talking? Will they
fuzzy strokes, and say, “That“was a'good job, you did that  leam better if | puta picture up here and a diagram and poit 1o

well.”” We never:tell a student that they took an easy test. We "5’ ‘F‘k?,“!‘“ they learn better if 1 demonstrate first; and then
give them part of one and say, “We are going to give you a part let them repeat the task and reinforce the behavior? Hiww

otiifihat he is leaming, the reports that lie m
) he may be looking up inthg
fy,.all relate fo auto mechanighy’’ In«

o %

now that Is harder and you_may not do as well.” Or, “Youdid - they leam? Can they sit still long enough to go through arjaudic -
s0 well we are going to have to find some harder tests for you.” visual program $o that it is cohestve and inclusive enough to
We keep up the challenge: Sometimed this works, sometimes it really teach something? . . -
does not. We have had pretfy good fuck using it, but;there Is _ And not only how do they leam but, do they retain better if
ajways that student whp just does nat want to do anything. Very they leam in a certain way? We have already said earler that
" often when y&;&iﬁ “doing Inservice 'work with groups of when we leam -something motorically or kinesthetically, we
. teachers they will ask you, ““‘What do you do with the student remembeér it longer. Not too long ago I got on a bicycle for the
-~ xg@,@;@%@ﬁ@?!@ﬂﬂﬁé?'—WG have completed first time in 25 years. | did niot do that well, but I did better than
- 70 gvaluations. One student did not like anything we had the first time I leAmed it. The same thing applies to roller skates
1o offer st was not in any hurry to do ary of it, could pot be and typing. So If we are going to permit them to take the
motivatiid o speed up or become more active, or anything else. carburetor apart four times and put It back together agdh, they
The only thing we found that would motivate the student was to will leamn it and retain it longfr. Some students may pick liﬁi.lb
54, Francis, Sanford, Toleman o C g = K "? ’
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" simply -by- watching you do it We can leam through work

samples: But how do we learn what we have measured? That is
where it gets a little sticky, because before you can interpret

what you have measured you have to decide how to measure it.

You may recall talking about the vocational skills -— did we

require the students to read the item and respond to the item in .

-Wwriting or did we read-the -ltetn and- accept a .verbal or

behavioral response? These are all different. We have to decide

how and what we measure before we can make the interpreta-

- fon. On.our pre-vocational screening test we had to make & -

distinction between the récognition of the words and the ability
to produce a response. This is similar to the difference between
. receptive and gxpressive vocabulary. If you say, “What kind of
vocabulary does this student have?’ the answer depends on
what you measured it with. Did she have toiprodiice a definition

a5 you'do on the Wechsler, or did she have to create something; -

infegrate; synthesize? Or did she simply have to recognize the

~definition as in the case of 6iiir g;iﬁcﬂbrigl signs’ list?

_ Then, when you are dealirig with scho6ls you also have-the
problem of what the school can do. We cafnot sayh*‘Put him in
his kind of program,” if that kind of program'ls not available.

So the interpretation of this dat depgnds on many things.

__ We are doing some work at the present time with dexterity
tests. They have been used in vocational assesstnents for years
but some of the norms are 30 years old and are based on very
small groups of people. They do not really relate to high school
students in general and not-at all to special education students.
So we are doing a norming study. It is relatively easy t3 establish
good norms but the variance is very small. Most of the students

cluster very closely around a measure of central tendency. We

' also have found that there are somme other uses for these tests

besides just seeing how many. pegs you can poke in a hole in
thirty seconds; things like hiow the shident learns motor skills, or
fine motor.control, or eye/hand coordination. '

a pair of tweezers, pick up a little pin; and put it in a hole. Then
you take the same tweezers, pick up a little collar, and put it
over the pin that you-put In the hole. This s finger coordination;
the student needs finger dexterity to do it. But we héve found
that if we time students on the first three rows, then time them

_* again on.the;second three, and agairron the third thres; we can

" Yet a rather crude leaming curve. We can find out if they are

getting .better or if they are getting worse or if fatigue or
- . boredomi is setting in. That is pretty miiich the same thing as

giving it to them today and again tomorrow and again the next
day; which we do not have time for.

We tried this on severglof the tests, and we got some pretty

‘good Iridications s

behavioral _observations can actually be quantified and

measured. Yoy can make a stategnent about a student such as,

‘At present time he does not have very good dexterity skills, bt
he is @,'W@’Pﬁ;;!@@@ﬁ old and there are indications that these
--Skills are developmentally based on ordinary life experiences.
"Thiere Is also eviderice that training could improve these skills,”
There is the other factor that when you are dealing with a

nice objective measure like that, the difference in performance

Is really remarkable between a student who has done nothing

more than fix his own bicycle and*one who has never picked up
& wrench in_ his life: But on some Instrimerits you are not just
‘measuring the use of tools, you are also measuring how good
the student is at foliowing Instructions and how good at
retalning instructions. On that test you get a’long series of verbal

instructions without demonstrations before the student even
picks up a wrench to get started. ;
7 What does a test measure? It does not just meadure manual

J-
"

give you an example: With the Crawford Small Pats, ijou take -

that some of these things that we call ¥

3

»

* " 'We also watch to see that a low motivation factor does not
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dexterity or eye/hand coordination. When they ieii_ you it

measures something like that they mean that for an “n"" of 100 -

or1000 they expect all of the other vartables to cancel vat. The
score will depend upon how miich manual dexterity the entire °
group has because the group that has got a whole bunch of it
will do better on the test than the group that does.not. For

groups; the other variables cancel out; but for an individual they
do not and this Is importaiit to watch for.

cancel out the entire test. Really, for these tests; you are
measuring your own ability to motivate. And remember as well

that just because the title of the test says vocational this does not
mean. it measurés somiething vocational, Just because the'title -

says dexterity does not mean that is all it measures. The title
may have very little to do with the test and with what the test
measures. o . . '

__. The thing to keep in mind is that we are not measuring
groups; wé are measuring individuals and the varance in any .
individual’s score depends-upon-where he is-and where you are

at the time of the assessment. | am pretty sure that I do not do:
quite as well on my measurements and observations: on

‘Monday as [ do 6n Wednesday or when my wife is ill or wheri 1

have a flat tire on the way to work- Probably. we all run into
these problems. We get in a hurry. So our own behavior is’also
being measured. S
I will now turn the program aver to Mr. Sariford. .
; Sanford: The next part-of this presentation is on work
samples. Unfortunately thergds no way to tell you everything
that you need to know abo rk sammiples. Jiist what is a work
sample? It is a simulated job task. People who have developed
these things have gone out and looked at the world of work and
identified - tasks that are comman across occupations ' arnd

developed samples of those tasks. Generally, the work samples

‘are correlated with: worker trait arrangements that are In the

Dictionary of Occupational Titles, so you cangive a work
sample to a student, say he did well on this, and perhaps he can
go out and do that job. o o -

..-Altof these work samples have some instructional material
with them and some have a specific training phase where the
student is given training ahd instruction until he achieves
astery at the task. ‘Only then is he put into the next phase, the

Jproduction phase. Here he is given a specified number. of

repetitions of that task to do 50 you can 'look at his behavior,
work methods, motor skills, and production time to’5§how
lorig it takes him to do it and how efficiently he gets. it dare. -

_Because of this;:work samples as a whole are very good

attribute. You can put a student in a situation where you can
observe him over a fairly long period of time and you can get all -

. means for making observations. We find that this is their best

- kinds of -indications of how he is going to behave on a job

through putting him in a work sample.

_ " Keéep in mind that when we do work samples we are 4 a
nice air candjtioned building; it is not raining, it is not hot or
cold; it is clean; well lighted. You all know the world of work
frequently does not have those things going for it. So anytime
you are using a work sample you have to keep in mind that it
may not necessarily reflect the environment of the job..
~ Work samples can give an indication of a student's ability
to maintain work stamina and his speed of work. It can also give
an indication of the quality of the work that the student does. A
lot of times gon can get an Indication of how students react to
failure when they make a mistake on a work sample. Some of
them will say, *‘Oops, | messéd up,” and go back and fix it.
Gthiers will say, “Oh, | made a mistake, big deal” and not
correct it. ‘ ‘

?L can compare students’ performance on work samples

T
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io a variely of relerénice goups. Most of the, norming data on-
work samptes s, aa{very good; the norm groups were too small
and very specific (iven-so most of them usually have some

heoretical studies of the amount of physical motion within the
task. We can add all-that up  and see how that compares to

- somebody who is trained or to the average entry level person.
So we can determine where a student stands in relation to either

a trained worker; somebody who has been doing the same kind -

time and is good at it, or to an average entry
level worker. This is meaningful data if we are looking at placirfg
a student in a job situation. L
~ Another thing that we use work samples for is interest or
motivation, since we have a variety_of samples and we can

of job for a long-time and

allow students to select. We say, “Well, we have all these things -
here that you might like to do. What would_you like fo try?"

This is one way that we can get into some of the interests other

than the interest inventories and the interviews. o
.- As| said, there are a lot.of these systems on the market.
The main thing to remember is that there is no one system that
is going to meet all your needs. We are visited by salesmen who
say; “Boy, have we got the system for you. Just $70,000 and
you have everything you will ever,need.” We have found that
none of them are adequate to rdeet all the needs that we see in
2 | that the best approach is

to select certain_parts, ofie

complete units; and somé*af
that are not 50 we can- &
Our_sample is a9
ent and Training Program. This assessment systern has
- parts with work samples, employability " attitudes, job
like an Interest inventory and skijls assess-

J: We generally get the ones

ponent that we want.

matching {which is 2 tory ai
ment), and living skills. While. this system Is ‘not designed

specifically for handicapped shidents, it has receniijie

- " by handicapped student centers and vélidafﬁbh% con
out Itls angﬂlé}ﬁé@l& based system. Basicafiy g
student on tik task. He has an answer sheet and, wher
a cartridge in, it will give:a description and thlen ask
questign. The machine : jestion is af}
and the student- punches a button for it to continde¥ An
evaluator is nat necessary once a student starts, but that is not -
necessarily a strength. We like to watch students when they.are
working on these rather than have them watchigd by an audio>

] S ct%evaliiéié a lot of

J visual machine. But with' thjs systenYou

students with a minimal nufber of evaluatygs.

' . Let me go through the basi i
’ some figurés. Job Matching has

- componénts and give you

-hing has+& : A student looks at
the picture and on her answer sheetwarkll the responses that
indicate her interest levek: What she islcoking at fromcher
experience level and what she” knows- about it. The anmwer

. sheets, after they are marked, are processed by a computer.-So
J if you get into this system you are tied to ongoing computor
costs and mailing costs because you have to mall it all-to New
7 Jersey. If you'want a quick tum-around time you are going to
; be spending a lot of money: So for the Job Matchipg, the basic
cost.of the hardware for up to 200 students is going to be about
$2,000. Software costs for the computer processing Is $6.25 per
. student, For work sampleg. the average price is $725.each. For
4 the'employabi ) attidd¥the basic equipr
'.;‘,.aboutSISOU- 600 with a $6.50-per T
L& %], jving Skills is about $1400 and $4.50 computer fee. So you are
looking at a large investment. The.round figure that we were
given for getting this set up and evaluating a lot of students was
$70,000. SR ’
_ Now, another set of work samiples is published by the
- Jewish Employment and Vocational Service {JEVS). They have
N 28 work samples that correlate to 10 worker trait groups.

ey
P
. B

"

)

ERIC

Aruitoxt provided by Eic:

- - stop. By the way,

ustern. Some are sold as .

g Comprehgnsive Occupational

1.5 basis for making a living and being independent.

It stop until the question is affuizags

;1600 with a $6.50-per-student computer fee: = -

 Another set of samples, the VIEWS, was designed for
mentally retarded populations. For $6400 you get 16 work
samples. We fouind that when we started using the VIEWS, we

were_dealing basically with mildly handicapped students, and

Another set of

the VIEWS was too easy for them. We could not get at the kind
lgfﬁbehavioral observations we wanted to make. We wanted to

see what happens to students when they come up_ against
something that is difficult for them and most of these were too
easy. They are great for a student with an 1Q around 50,
because you can get some really good observations. The best
thing about the VIEWS Is that you have to train the person to
mastery; if is extremely important to

retarded student can leamn to dg

' a task. .
_ .Another set is called théEQDQg?j)d”Vo'c’aﬁorial _Capacity
Scale, developed at the McDonald Training Center in Florida 1t
evaluates such things as work habits, physical capacity, general
health, and social maturity. Manual skills in this work evaluation

system are evaluated by only the assembly portion of the work
sample. Arithmetic scales are evaluated by the WRAT. Motiva-
 tion is derived from having a student do the disc-assembly task

which has 100 discs with 500 nuts and bolts and washers and
'you see how long the student will work af that before wanting to
{ they do not sell you this test, they just tell you
how to make it. -~ 1 o o
- The set also includes, e Wells Concrete Directions Test,
which is a good test if youheed te know how a student follows
diréctions. It involves a set of directional orders to see whether
the student can follow directions or not. The McDonald
Vocational Capacity Scale was designed to predict a client's
potential within the sheltered workshop setting. We are mostly
conicerned with the milder handicaps because when those
students get out of high schoal they do not have any services
available to them. We want to get them training and functional

skills so that when they leave high school they will have some

 Another system, also deslgned for a sheltered workshop

S pofiulation, is the McCarron-Dial Work Evaluation System. It

" was'originally designed to predict, after a gear's ime, where a
client would be within a sheltered workshop. This systerp will
cost about $1500, and training Is required to administer it. ‘They

have been developing and working on the use of some of théir
‘instruments_within the McCarron-Dial _system to use with
learning _disabled _students. The McCarron-Dial does not
address the interests or specific ability and aptitudes related to

find out how a mentally -

=

vocational programs or jobs. But it does appear to be excellent

for what it was designed to do:.

Arnother sgstem is the Singer-Graflex systermi. This is an

evaluation system that is probably most appropriately used as

an evaluation gnd exploration system combined. This test uses
big carrels that are self-contained; with all the equipment and
materials that you need to go through the evaluation and
exploration activities. It is designed for students aged 17 to 30

and has an audio-visual format with a Singer-Graflex filmstrip -

viewer and cassette plager. The student or client listens,ghrough
headphones and is given the instructions on how to do the tasks
involved. Programmed into the cassette are points at which the

student is supposed to stop and signal the evaluator to come

erage price Is $725.each. For . 4y and check her work. We think it works well for career
the basic equipment is going to.cost - . p

.+ exploration but as an evaluation tool it takes too long. Some of

thiose things take a day or a day and a half to complete. They
are also quite expensive, running abouf $1200 each.

~ Another system which is not really a work saniple system
but is something that is on the market is a Tool-Tech -Today. Itis
more of a training program than an assessment program, 5o if
you want to use It as an assessment tool the evaluator needs to
be there pretty. much of the time watching how the student is
responding to the instructions on the audio-visual machine and

b

a .



he ls handi!ng lhc tools and equipment ‘lhat the system
involves. It tises and is designied to teach all the basic hand tools

. that you might encounter in various occupations. It is also pretty
expensive. Cbuﬂersaremnrﬂngaround3575eachandthe'

'programlsabout$500

- assessmienit program? @) |
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VQCATIONAL ASSESSMENT
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Thae are_some of the work sample sets that we have
Iooked into and used. Just remember that they will not predk:t

s anythlng for certain; they all have limitations:

DESIGN AND BEGIN THE PROGRAM

,,Mms pemsan PAMH!H: A

4

!

'uublishing the otmctun .chodulc and ptocedum for the nmlment ﬁmgnm

Mr. Pciiﬁiiii and Ms. Al ptouldc pointers and suggestions regarding the >\
systematic design and lﬁpl‘ﬁiﬁﬂﬁli of a program of vocational assessment for

handicapped students. Topics include setting program goals, deciding methods to
meest goals, surveying dii market for cost-sffective products. training the staff, and ~

N
INTRODUCTION -
o Pm lnﬂltssqwonwewantmgve youasystematic

1 toward developing a vocational assessment program

.Q(bgi'aﬁis,butmwlﬂhymmlentﬂ\e
materlaltowardpost‘semmhxyusweﬂ
Let me quicldyiﬁnpmzm Wervlewofsomeofﬁie

in gour school. A number of things we say will be oriented

sub)éds and questiogis w v@ggﬁozry to deal with. jl)Whagg;
vocational assessmentZ42) Wihist are you measuring when you”™
abou wsaﬁhgat? (3) What are some,of

assessmpent ppgam’ﬂow dd.ygu

vocational assessment prograim? Whal:
about your students and the people yo

you decide what It is that gou want to ﬂnd out? (5) What are i

methods and procedures to use in vocational assessment?
We-will try to mention some specific instruments, but our

focus is going to be on giving you a brcad overview and
then gi¥llg you some resources where you can find more

, information. We will look at some of the procedures — report
writing, | testing time, number of students — and at the
question o 0 does this and where:

First of all, where did vocational assessment come from" ln '

the deprwdon times agencies were dealing with people with
problems. Folks were streaming in from Europe; especially
disadvantaged people and people with handicaps. Agencies like
the Jewish Vocational Service and others were dealing especial-
ly with these folks: The agencies felt these people were
intelligent, were able to leam, -but the testing instuments used
to prescribe training programs for them were lnadeqmité In
many cases, language skills were so low agencié® had di ulty
just getting information; Around 1936 some agencies, especially’

" in New York, began developing some hands-on asse

ent
instruments, whk:h came to be called work um;ﬁ%;k

‘o

h

'*‘; "". a vocatfonal‘ N
det “gngoals’ for your
dos ;:; “Sheltered workshops In the 50' and 60's started springing up

.

samplés are simply a sample of work in which you have
standardized - coitditions like in other testing or assessment
situations: a number of years, they developed a whole
series of work samples that keyed into jobs in the New. York
Metropolitan area: They were the first people to réa‘lly get
involved in this,

Around the 16505 or 605 as people with dlsablllt!es

began getting more and more attention, we started looking
even closer at how to better assess them.- Schools in the 50's

. .and 60's began to deal with special education students; people

that they had excluded previously. The Vocational Education

“-Act of 1963; for the first time; emphasized these individuals.
"“The Rehabilitation Act emphaﬂzed people with more severe

(disabilities; especially mental handicaps; more than in the past.

" all over the place. More disabled people, more severely

disabled people, started being trained. People simply said, “We
think they can lear something, but we do not know what and

we do not know how to tell:”

. So persons involved in evaluaﬂnghandlcqﬁsed individuals
developed work-evaluation systems. These systems were then

marketed and include many like the Tower, JEV's, Singer, etc:
Vocational evaluation, even to thls day, has been primarily

associated with vocational rehabilitation and; to a-lesser degree;
with Manpower prograims. However, in the next five years, you
are going to see vocational education and special education
‘schools get involved in the assessiient of ' handicapped students

sorne historical context. Pam Hill will now deal with the klnds of
things we are talking about measuring and assessing when we

~ say vocational evaluation or vocaﬂonal asgessment.

w

ol

‘WHAT Is VOCATIONM: RSSESSMENT?

H1ll: The definition that we like to use for vocational

] ment s a glob&l assessment thatmﬁsuycs many different areas.

¥
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Q.

" specific jobs does the student have? .

Work skills: has the student ever worked before and

» . what skills does the student have? ]

. Work behaviors: what behaviors need concentration?
Safety skills: does the student have basic safety skills?
Physical skilis: does the student have the necessary
physical ability for the job? o : 7

- Leaming style and motivational cues: what is the
student's best leaming style? What motivates the

@ s W

student?
R L S
8. Career awareness: is the student aware of the different

B occuf”' paﬂons? o
9. Functional education skills: what are the student's
B basir isic reading, méﬂi'; and language skills?- \
10. Independent living skills: can the student get to'and
R from’jworﬁ; how does the student manage time off
wotk? - 7 ‘

11. Jolpsceking skills: does the student know how to

~ interview for a job; fill out ah appllc:aﬁéh;,;'_é&.?
~ When wé think of vocational assessmient, therefore, itls a
global reas

ment in that we measure in all of these areas. The

results of testing in all of these areas then gives us a basis for

designing an appropriate vocational education program for the ™y 1,310yt the student's school ears. This distinction may help

- - - Peterson: 2 n 1eC d
relasted to vocational _training might become prerequisites.
Independent living skills can very easily run concurrently with
vocational skill training situations. Eook at assessment not just

as those things we think of as vocational skills, but as supporting -

skills to be able to make it once you are on a job.

" Hill: Before you begin testing, gather all the information
and testing reports which have previoiisly bgen dore on the

student. Some information that is listed below’you will already
have before you begin any testing; for instante, psychological,
medical, and physical reports. You may have azyery good
physical- therapist's report that gives you WﬁMm the

student's manual skills, dexterity;’ strength, etc. You, as a
vocational evaluator, are going to be able to interpret what that
therapist says into whether or not that student can be trained in
a-vocational area that requires that he camry, for example, 50
pounds of weight from here to_there. Therefore, yoy may not
need to evaluate each one of areas, if you have existing
data that you can interpret an&apply to vocational situations.
ADMINISTRATIVE MODELS ,

- Pstarson: A tive models describe ways to or-
essment program. We are assum-

ing there_Is going to be a person doing some: specialized -

_ vocational assessment in each of these administrative mﬁdéiﬁﬁ

" {1) One imodel Is what you might call Teacher In-Class
_Assessment. This model occurs in the special education class-
#room where thére is some special testing by the special

education teacher.

(2) Comprehensive School Based Assessment usually

occurs in an assessmefit center within a school.- A Vocational
Assessment Specialist would provide special testing (interest,
work samples;, etc)) in an assessment center — often a
classroom. A student cafild also bé involved In job and

Thie areas mrentioned above that are specifically

\

classroom tryouts: All of the vocational assess ssessment does not
ce: have to be confined to just that vocational assess-
ment center. :

er. e AR
(3) Another ‘model invojves cooperative pfograms with

. -

other agencies or schools. Schools can pool their resources, =

especially In rural areas, wigh schools or other agencies:

rehabilitation programs, CETA programs, community colleges
and others._Good comprehensive vocational assessment -is
expensive. There Is fio way to get around that It seefrg to be
cost effective_in that it is a way to get pevple-who might
otherwise end up on welfare rolls Into a correct tigining area
and eventually into,the labor market, Pooling of resources with
other agencies tught Tp. be_serously consigered to help
distribute costsWad improve services. We know the administra-

_ tive problems with that, but it is possible: It has been done.

. Hill: You hear the term “vocational gualuation” and you

hear the ferm ‘‘vocational assessment.’ Wor public schools,
when trying to train students vocationally, it'is my personal
preference that we use the term ‘‘vocational assessment.” !
define vocational evaluation as testing the student in several
different areas and then wniting a report that has X number of
recommendations. ‘After the evaluation is leted and the
report is sent out, then that is usiially the end ot the evaluation

service. To me that seems like a dead end service. Vocational.2> “

assessment; however, is a continuous process of assessing the
student's strengths and weaknesses at the beginning and during -
a vocational program. This continuous process is what [ would

- like school districts to develop. They can evaluate the student's

and from then on continuously. This precedes a continuous
vocational - individualized education —plan. to be followed

vocational strenigths and weaknesses as early as kindergarten

you in coming up with your own model for vocational
assessment. Ll N
~ Peterson: (4) Another administratfve model involves
utilization of an Education Service Center (ESC) to provide

vocational assessment for schools in their region. .
(5) One model called the Itinerant Supervising Vocational.

‘Evaluator employs a person who has Masters Degree training in

vocational assessment of handicapped. students. Within a

- geographical area, the Vocational Evaluator works with special

educators or vocational educators — whoever has the responsi-
bility for doing the vocational assessment — in several schools

in a_region. The Evaluator helps local school personnel to
develop a testing program. and develop work samples based

upon their local vocationat programs. The Vocational Evaluator

provides continuing inservice and staff development support for
Vocational Assessment Specialists in the local schools: This

model is being tried out this year as a pilot project.

PLANNING PROCESS o -
How do you start planning a vocational assessment

‘program? First you need a school task force for administrative
support. This school task force should have on it some involved

eduéators; special educators; and preferably; somebody from
the local area or a consultant from the outside who has been
involved in setting up a vocational assessment program. Look at ?
the literature that describes vocational assessment. Find out
about it. Do_not buy $30,000. worth of equipment without
kiowing anything about it just because it looks neat and the
salesperson says it will solve all Your problems iri vocational

assessment. Visit other programs that have a comprehensive
vocational assessment program.- Some of’ the rehabiliation
programs have vocational evaluation. They are going to be
using some of the techniques and methodologies that you wil
want to do in your program. :

'] -



G all those Individuals together and make a plan to

' implement the assessment.. Start out with something that is

e

_that a student m

manageable and will glve you what 0l need right now in terms

of information: Look at making the program as comprehensive

as you can over a period of several years.
SE‘ITING GOKI.S Fﬂl 7VUCATIONKL ASSESSMENT

77777 s for a program? You will want to
fiorr {1) the ¢ s of who it

Byonwarmomes. md(Z)Pseemraricecmeﬁaofﬂ;evaﬂom
. nments. , N

™ I ,,,I, _ _ _ -
place to start ls dlsabllma categoria and that sort of thlng You
can_get some informmation- about what - ghe general - socio-

econamic status is of these people: The instruments you use are
going to change depending upon the subtarget populations.
Maybe some of these things seem ebvious to you but the

reason we are emphasizing these is because we have seen

people start setting up vocational assessment programs and the” )

ﬂrstﬂilngméydbtschoosémeﬁ: aqgstrategies saying,

“Gee, that is a neat-looking work sample systern. That oughtto

solve all our needs in vocational assessment.” |

- Hilt: mlsgetslntovlewtngmnentsasastalrstep-

edure. When you_evaluate eighttmwders you know they

tional | programs within your school system and you simply \ want
to:find out into which programs they mightbest be placed. At
this level of assessment, you want to find -otit gener ;
skills; work habits; and career awareness. However, in doing
assessiment programs for students at the tenth grade level, you

will want to dola more indepth assessment that will ‘pinpoint
Specific vocational jobs based on the stiident's strengths and

weaknesses; because the student will soon be Ieavlng the school -

setting and, we hope, getting a job -

ust first answer the
guestion — ‘*‘en the various goal
environments _for which a student couid be recommended.
These may incliide: regular vocational j programs, CVAE or VEH

programs, )ob placement; the VAC program; rehabilitation
workshops, etc

Petenon ‘In each of these areas; you need to know the
specific entrance criteria. Jobs are a little riiore complicated so
we_use the-Dictionary of Occupational Titles and community
surveys and information like .that For vocational prograris,
however, 1 found that often the entrance criteria are not written

down: However when a vocational. teacher_or a vocational

cotinselor participates in the- ARD - meeting: they use - specific

criteria in looking at a student. They know about him and in
thinking about that program ‘may be able to say, “No, hé does

not fit,” or *Yes; he does.” The criteria that is being used must
be made explicitt What are the minimal skills needed -for

entrance? I think the best way to get this information is to go'to
the vocational teacher becausg he is the one that is going to be
teaching the student. He kn%;% ‘what he is going to be willing to
deal with. Talk to him. Say, “What Is the minimal reading level
\have to ehter and be successful fn your

course?’

Suppose he sayi, “Fourth grade

- Ask if the student with aivaliable help could get by with less

) t}\anthd

The teacher may say, ‘ers hﬁeﬁ progaply cou1d If ‘you
could get somebody to tutor him; he could probably get by with
just sight words.”

That Is what gou need to know. You have a general criteria
and you have some minimal criteria based upon the assumption

that gou are going to have supporﬂve services. ‘.‘

:
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- Onee you know that information, then you. can decide

- based upon your assessment whether the student ought to

enter the class. If you do not know the criteria for getting into

* the program, how can you ever rnaké a decision whether or not
he ought to be in there?

- Hilt: 1 -would like to see programs break their entrance

criteﬂa into three major areas: (1) physical skills; (2) educational
. skills, and (3) vocational skills. I would like to see the teacher

_ Idenﬁfytheveryminimalsldibnecasarytogetmoaciasroom y
We are not trying to eliminate any student from vocational

education. We are trying to give you_.a model for designing a -
vocational assessment program based on three fundamentals.

'One is who do youwant to assess? For which group of students
are you wanting to find vocational information? Two is what

options do_ you. have in placihg that student in a vocational

rogram opﬂcms" Three is what is the minimal entrance criteria
programis? That is the model for your vocational
§ment program. Once we answer those three questions,

we. can-then look at individual vocational questions about the
- students and then know which assessment tools to buy.

METHODS

Peterson: Now I want to give you an Sverview of the

methodologles that have been -used in a comprehensive
assessment program. These include psychomeltric tests; pencil
and paper tests; achievement tests; diﬁomltestsinsetondary

schools that the diagniostician has already given. You do not

need to repeat those, but you can use that information for
vocatiopally related assessments. You may, howgver, use some
vocatiohal interests tests that are paper and pencil: that your:

diagnostician woiild not use. Dexterity coordination tests are

also used. We have used those for a long fime_and I think all
vocational counselors are familiar with them. However, many
are outdated and most do not have a Y, norms based upon
handicapped students. 1 like to have Worms based on the -

population I am testing; as well as norms based on people in
industry:
‘Work samples are the meth

y that pﬂmaﬂly dfsﬁn- .
gyjshegygogﬁor}gl assessment or ‘@8tational evaluatién
other kinds of assessments: Work samples combine a pracﬂéal

approach — that the way to find out if: somebody can do

something is to try teaching them to do it and see lf they can —
with somie of the statistical and procedural r
. standardized testing. Work samples are des
jobs
, To develop a work sample you must ﬁrst oa task analysls
Look at which tasks are used most often on a job and in_the
classroom .and determine which are the mpst important. Then
develop a hands-on activity, a sample of work for that particular
‘occupation: Try to use samples of all the most important skills
that are used in a job — physical skills; educational skills; use_of
tools: Once you do that;. develop astandardized procedure for
giving the test and develop some norms. Get some norms on
people in the industry if you can. Then get some norms on
handicapped students. | would like to- get some norms on

loped:t based upon

- beginning vocational students; not special needs students; just

who was not. See if that test showed any distinction between
those two. If it did, then you are lucky,-and your test can help
pick up on some subtle characteristics. Develop your norm base
and develop some procedures for assessing the student’s skill,
how the student leamns, howrthe student approaches the task,
and how.to best teach the. task_to the'student. You canfiot
quantify that very easily, but you can see it. You need to have a

procedure for recording information that cannot be quantified
in_horm-based tests.

- beglnining vocational stiidents and see who was successful and
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~ Audience: Is thereany way to pinpoint a vocational area
in which a vocational student may be successful? -

_ Peterson: Yes, that is possible. However, the broader you
make the assessment, the more comprehensive and sophis-
ticated your assessiment is going to have to be. Yoy are

probably going to have to pinpoint something the first year and
work toward making-it more comj as you progress.
~ Of the work sample systems, COATS probably Is the most
comprehensive. Of cotirse, the more broad and comprehensive
you get, the less specific information you get. Sorie trade-offs
~ Of the two types of work samples, commercial samples
_ probably have a-more sophisticated normative standardizing

an advantage. The disadvantage Is. that they are not keved

specifically for your local programs. You can develop your own .

work sample to be more applicable:
Audience: A student is supposed to have the assessment
into the vocational program, so it seems like the
reqular teadhers and the AdSource teachers should be develop-
ing some of these skills. But it i not implemented at the local
. district — they give everybody one blanket test. )
. HﬂlTElw’e methods are just examples of how you might
do vocational assessments; you can use any combination of
these, o just 'one, depending upon the kind of information you

want about that particular student. '

RESOURCES ON VOCATIONAL ASSESSMENT
_ Peterson: Let me just quickly mention some resources.
The Materials Development Center at the University of Wiscon-

sin has a Sample Work Manual Clearinghouse where people

WHAT THE LEARNING DISABLED

procegure than you could achieve in a local situation, so that is -

 solidifying a program to give you a ¢

from around the country who have developed standardized

work samples have sent their manuals. If gou write there, fora
very small fee, they will send you a catalog of names. If you see
one you are interested in, you can get a copy of the procedures
and mmanual for that work sample that you could copy. These
can help you develop yotir own work samples: You do not have
to start totally from scratch. One textbook has been written on
vocational ediication by Walt Pruitt. The book is oriented more

towards rehabilitation; but it is useful as a detailed introduction
to vocational evaluation or assessment: Two booklets put out

by the Materials Development Center compare four evaluation

systems. These have surmmary information you can compare:
While these are not going to answer all your questions, they are
a good jplace to begin. Once you look at these reviews of
commercial work samples, and ask the people in local programs
who use some of them, ou can better understand their answers

and be in a better position to purchase work sample systems

that will be useful to you: :

 Thie Vocational Evaluation Work Adjustment Association is
an association of professionals who are involved in work
adjustment behaviors as well as vocational evaluation. They put
out a good: quarterly journal that deals with both subjects.
Another resource is a training program in vocational evaluation
‘of handicapped persons. North Texas State University at the
Center for Rehabilitation Studies has a Master's Degree pro-
gram in Vocational Education. They are in. the process of

1 to ¢ choice between a Master's
Degree in rehabilitation, special education; or vocational educa-

*tion that will allow an emphasis Jﬁrjjl?fdnal assessment. You

can take courses specifically designe round this content for

training vocational educators. : - s
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SPUDENT CAN DO VOCATIONALL

RAYHENKE

_________

,i . " ‘

She

Fo - Raymond O. Henke, Associate Professor at the University of Texas Health

Science Center_at Dallas, is' a psychologist specializing in leaming language

disablilities. In this session Mr. Henke stresses the need for good diagnostics that . e
describe student’s abilities and weaknesses in regard .to what they can do-
vocationally. Henke also explains how_neuropsychological inderstaniding of the

_ student’s abilities can'bs very useful in preventing over-employment or under-

*  employment of the leaming disabled student. . ) ;

~—
other words, there_ are_neuropsychological problems. Now
Yneiiropsychological problems” means there is a problem in
how the cerebral cortex functions.

_ This moming | hope to give enough information to whet
yoiir appetites at least, then look at some ways that might be
helpful in working with leaming disabled (LD) student}. 1 wil
iot get into a long definition of what LD is because tha  would

Ctake another hour, but I #ould like to say where | am coming *
from, If gou read the literature of people out of neuropsycholo-
av; you willsee that an average intelligence is what is usually

. expected from an LD student, an intelligence at least- above
mentally retarded ranges. Also, there is some significant deficit
in their leam and there are usually sensory motor deficits. In

s

*”

~ Whe looking at LD students and placing them vocational-
ly, | believe that-good diagnostics help us, and yet 1do not want
. Us to stay within the diagnostic game. | believe we can look at
seven clear aspects of learning disabllities. T

__The brain and central nervous system. We mustflook
at the brain and how It fiirictions or &t the central nervous

system: There are two brain systems, the lower brain systems,
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often referred to as the old brain, and the higher cortical -

systems, involving the cerebral cortex. It is within the cerebral =

cortex that these activities occur.

How does this person approach leaming? Is that leaming of a
diveg#@ént-convergent nature? What about memory functions?
Are they short-term, long-term; are there functions for verbal
cognitive or for visual spatial? it
___ Sensory. How does this person leam? Is. the visual
modality effective, the auditory effective; or the kinesthetic?
And then, more importantly, how- do those three’ learning
. modalities cooperate ? How can’ that student get
rgormation via various leaming modalities, and then process it

s& that some body of knowledge can be established? 1 will fiot
get far #ito neuropsychiology or neurcanatomy, bt what we are
talking about are parietal Jobe functions: They can be tested
best with'haptic approaches, or_tactial approaches. Many
. learning -disabled youngsters see well; utilize their eyes quite
well, hear quite well, and even do well kinesthetically, or

haptically, but when you put all of those together into pne
whole functioning, then they have deficits. That is wherefthe
literature talks about the parietal-occipital area of the b

not functioning: And that, unfortunately, does not seemi to ﬁ
itself to much mediation. , ,
__Motor. If you look very closely at leaming disabled

children; many have yery subtle motor deficits, whether-fine or

gross. S L
. Persistent control. When you look at vocational aspects

and start predicting what people can do, persistent control
becomes most important. Persistent control is the ability to

* modulate fine motor movements evenly; slowly, or smoothly: A
lot of jobs require that. Assembly tasks, abilities to modulate any
kind of machinery, handle a panel board; run a lift, all these
activities require persistent control. We test it 3ith things like

heel-toe walks, finger-nose-finger movements, ymoving a rod

Iy with behavioral problems. And this is_important toytest for:

McCarron ape-Dial, particularly, have indicated that irfpulsivity

bec omes Imprtant when you look for vocational abilities.
Muscle power. The next factor that | would like to draw

your attention to s muscle power. We know that the way the

muscles interact with the nervous system is dependent both on

lower brain systems and higher brain systems: Lower brain
systems seem ' to control more of the gross motor activities.- The

muscle power within these bands; however, is often related to
how well the motor band of the cortex finctions.  If stiudents
have -anything dystunctional to the left side of the brain; for
instance, their right side of the body will typically be depressed
muscularly. -Often _they- also have some difficulty in verbal
cognitive i
functional a8 we would like. That will reduce muscle power to
yrangement for work is if one side of the

erformance than the other side. These

the right side. The b
body has a 10% bettésperfor

people are right handed. Left-handed people have only about
5% differential. If these are much lower we usually get lower
functioning muscularly on both sides. L

- For several years 1 did some work in the Dallas ISD with
their drop-out prograim in cooperation with the Texas Rehabili-

tation Commission. In their youth services project we would get
~these big kids; looking very, very strong, and we would say, “I
riow what is wrong with this guy; he is a bully an::l does not

learn.” _
But when we gave them a hand dynometer, they only

pressed 35 kilos with their right hand; rather than the 60 kilos

styles. Then we must look at. leaming sTyi&i; -

, meaning that the left side of the brain is not as

-

" who have deficits of a d

. leamning disability, has a hi

they should have pressed. They looked over-Indulged, biit this
was often because of how their central nervous system was

functioning. That .Is why the. New York Physical Medicine
Rehabilitation Program found that if their therapists could build
muscle power within their brain injured clients, the clients could .
also gain certain verbal cognitive funcions. So if you have LD
students you might see lower muscle power and that has to be a
consideration when you look at abilitiés vocationally. You might

want to test coordination as well. ' . -

Balance: The next factor Is balance. Many youngsters

,,,,,, velgpmental nature will be less able to
hold their body in"position.” Neurologists measure that in many
ways; like standing on one_foot with* eyes open; eyes clased; ,
walking, heel-toe walks and many more Ways. We knbw that
when there is a sensory-neural hearing loss; balande decreases:
In fact, there is a project going on right now, where we are
looking at those youngsters who _cannot stand on.one foot at all
when they close their eyes. Try standing on your tight foot, then
on your left foot, stand for up to 30 seconds; then switch to your
right foot, and close gour eyes. This will be hard for you, but if
you had any sensory-neuro hearing loss it would be almost
impossible: LD _students typically have more problems with
balance than the usual population, and this needs to be

considered when we look at what might be their abilities to

behave'in the world of work. o
__ Dexterity. Here I am talking about bimanual dexterity,

which is being able to use both hands simultaneously in the

performance of a single task. This requires one side of the body

" youngsters who_have leaming problems do not-have good
communication between one side of the brain and the other

- working in cooperation with the other side of the body. Many

and that causes their learning to be less. Bimanual dexterity
[\eeds to be tested both in the gross areas and in the fine areas; - -

some places test this with nut and bolt éssembues;@m' her
instruments are largely of a neuropsychological nature. =

. As we look for diagnostics, 1 hope we will look at three -
factors: the placement, the verbal-cognitive; the visual-spatial

factor. Wechsler tests for all thirge. The 1Q alorie does riot help
that much, but if you-look-at the various subtestd of the
Wechsler, you will get a better understanding of what these
youngsters are able to do. The Academic Achievement measure

is part of the verbal-cognitive factor. The schools typically do
quite well on this factor, in my- opinion. The Woodcock-
Johnson and other more sophisticated measures aré probably
giving us more information than what the- WRAT does, but do
.not throw away the WRAT: It i still one of the best diagnostic
tools we have: It is just not a gdod prescriptive tool.

___Emotional. Emotions inpolve our_personalities: The
youngster that has a.learriing djsability, or has some signs of a

learning- er risk of having emotional
personality problems: And wg must face it, study after study
says social abilities count mos{@n the job. Anybody who works

with a mental health load¥hd tries to get them emploved

- really gets frustrated. Sc-the emotional and personal skills need

to be assessed. How does emotional disturbance show itsalf?
We will talk about some answers to that question, symptoms
such as depression, withdrawal, impuise control; and anxdety.
These will halp us look at hqw we might place students
vocationally. ) i N e
_When we understand as many of the traits as we can of a

child; from.testing, ‘teacher reports, parents’ reports, observa-

tion, histr(f kst all-of it, 1 think we have to leam as much as we
can about that person’s emotions. We need to identify whether
the student’s traits are negative, positive, or just neutral, and
then look at jobs to see what traits can be matched to which
jobs. That becomes the goal. :

-

78 -



72, Henke ,
JOB ANALYSIS ‘

. {do not think we can talk about placing these students until
- we stuudy jobs very thoroughly within the community. How do
you study jobs? You decide what intellectual functioning seems
to be required. What language functioning, what thinking, what
memory is required? Is it memory for visual-spatial tasks or
memory for verbal-cognitive information? What motor control
is necessary? What fine dexterity is required? What gross
‘stamina, what balaiice, what ability fo handle stress is required?
What about behavior control? What about the ability to receive
many things at one time through various leaming modalities
and process them for understanding? = .. - S

1 Will neyer forget one LD student that we worked with.
She finally got placed at a small parts assembly place in the

Garland area, and she did so wéll in her first week there that

they decided she should be elevated to another position. In this -
-other position, she was cleaning with some toxic chermicals. She
" had poor visual motor perception, and when she yrked there
the first day, she dropped the parts into thase highly toxic
chemicals. They splattered on her; and consequently; she was
fired: She had been elevated to ajob far.which she did not have
the right abilities. That is why we have to do some ugﬁﬂ )
.- - ¥ v
- Ve nal cou iedolng that job match] besig
unfortunately, I think we are moving away from that: Maybe we
_ think our hands get too dirty, gbecause it.requires us to

understand people more concretely, because it means getting

matching. } S e
Vocational counseling should

- out there and knowing what Texas Instruments does and what

that hand packager does over in Garland. It means seeing what
skills are needed and then goingback to look atour youngsters,
and making a match. - _ :
.. LD studenits are very capable in some areds. One teacher
told me about a student whose orientation was bad, whose
handwriting was terrible;, who could not do math problems, but
 still scored in the 130’s for his verbal’1Q. This youngster could
* 18]l a story like you have never heard and hé is only 12 years

. And what is the usual thing that we get caught into? We
assume that anybody who can write a story that ~well can
certainly learn how to spell, so he must be lazy. Kick him in_his
 rear end and he will work. DO that and it is like asking an 80-
> year-old man to jump 20 feet. This is difficult for. parents to
understand. In fact, some._studies indicate that it Is easier to
teach parents to ®djust to their MR child than to’an LD child.
Emplovers think it may be.even better for'them to hire a typlcal .
MR student than to hire an LD student, because the MR student
is lower in every area of leaming. With thie LD student there is
that unpredictable variabllity:> ] :

.1 saw a youngster who had some leaming problems,
" probably in his right her.isphere, who was given a job as a
dishwasher, He had a lot of aspirations, he had good.verbal
cognitive abilityshe wanted to be more than a dishwasher, so

you could predict from that placement that he would be
unimpressgd and unhappy ad he would break a lot of dishes. |
have nothing against putting people into jobs to’ learn social,
personal, work-adjustment skills, but this student was placed in
a job that should have been for a menitally retarded student. He
cotild not do the job from either an emotional standpoint or
from a motor standpoint. The hyperactive LD student who
cannot modulate five motor movefgents slowly or smoothly has
no ability to operate a control pand, especially if there is any
modulation that has to be accomplished. S
~ So or task is to assess those student traits; analyze the job
factors; match those traits and factors, and then begin some job
try-out. You must understand the youngster very well, and you
. have to understand the world of work very well; you have to see .

whiat that job requires, from a cognitive, visual-spatial, motor;
emotional and personality standpoint. ’

that youingster who
his hands, can work
opefate on those percy
- and by visual cuds. We
- practice. _ L
_ The youngster who HaS.ef
learn best when you explalp, 40 talk, grie?
good Teceptive. language 16 teach. There_is YNl
telling a prospective employer, “When you want 153
Johnny, tell him what you want, show him whet he cpn rez
explain_it,-give him an opportunity to ask JuesHoly
When thé ydungster who is having difficulfies inirig
 auditory area does not understand, do not worry Rhow T
how, deonstrate, have him do it while you watch, give him
*more supervision than_what you ‘would wsually give.” - ‘
That kind 6H'ri§j1it;tjgﬁ is helpful t& employers. There are
ways that we can circumvent deficits, and teach to strengths, but

must rol
o,

e ply

v

£, - &

% that assumes that we know what the strengths are.

APPROPRIATE EMPLOYMENT

+ | already talked about this, but 1 would like to just say it
clearly: take care not to-overemploy or underemploy the LD
student. These students can do more than MR students.- Now |
really w;r:t,td stress that. | believe that VACs as a group are very

. understiding of that, and yet as we create jobs within a
community, the jobs that are often available are_for the lower
level functioning: %e are very pleased- that- business and .

- industry allow us to have training sites. At the same time 1 think
we want to be careful that we do not give the impression to the
LD students that these jobs are all they are capable of. We want
to also bring. in other jobs or clearly point out that, this is the
training site. - e
. The LD student cannot be advanced beyond his or. her
sbilities by the usual progression on the jobiand that is
unfortunate. You want to see people move up_as much as they

can, but some of these just do not have the abilities. We studied
a case this moming. This individual wants to be a mechanic,
and because of vocational training he has tite ability to be a
mechanic. But after he works for a company ﬁw@ years and the
company says he is doing well, and is ready to supervise other
employees, then he is.out of his league. “Old Jim,” they say. .
“As long as he was a mechanic out there, he did a good job.
Then we put him in charge of some people and I it all -
went to his head. That is when he started to foul out” -

- I would like to see people grow, but we have to understand
as well that there are limitations, especially if they move into .
another job area that now requires abilities that the individual - . -

cannot easily or even predictably gain.
A CASE STUDY : S
With this | wouild like to present an actual case; we will just

name hinf'Phillip. Phillip was a tall black boy, very attractives ="
sixteen years old, a drop-out from the tenth grade; and labeleli - _ -
learning disabled. He was sent to a project 1 worked with for
some assessment and possible placement afterwartls. I would .

- like to go through his assessment step by step. Usually we start -+ -
with the'Wechsler, and I kifow for that kind of population the .

A

Wechsler's usefulness is very dublous. But for. him, first of all, =~ -
we saw a full scale 1Q ty’picazlssxpf 75, performance IQ 75, verbal '
IQ 78, so we knew he was not in the mentally retarded range.
Then we looked at those subtests to see if we could see any -
i




y

dilferences There was no dlffcrence parﬂculady in verbal and
performance, so then we looked at the highs on the subtests.
.He: soored#ﬁgher on similarities which meant he seemed to
have what’is necessary for abstract thinking. There was also
more - verbal cognitive strength than what the 75 IQ score

seemgi to indicate: Arithmetic was about tl'gg same as vocabu-
lary. There was digit span dropping to a degree indicating some

_memory deficits. Information wa's low; he did rot t.inderstand
“miuch about his world. o
In performance he had goqd plcture compleﬂon,‘he could

really tell what parts were missing. Some literature says_this
indicates he has good street skills,»and that began to tell us

something. He did well on picture arrangement, or simultane-

ous synthesis. Given these scores, he can probably do better
when you talk to him than when you show him visually. His
visual leaming modality ‘seemed to be at least moderately
" deficient. We could not teach him that well through visual

approaches; we might do better with audnory approaches. His
memoty was pretty good, so once he leamed something
" visually, he could hold it,-and use it quite well: What did that

" ‘mean dor teaching? it means teaching it over and over, making

. sure the decoding occurs; and that the receptive phase is well

presented, because once you bréak through, he will probably
hold onto it.

_As for academic achievement levels he read on the fourth
grade level, spelled at the 2. 5 grade level, and did arithmetic at
the 3.2 grade level. Those are all quite depressed_scores: For
vocalional technical training (becoming a mechanic or some-
thing of that nature); since he will have to read manuals and
pass some kind of an exam, he will probably have a very hard

me. Still, he can read words and phrases; he can read danger
§1gns he can read simple instructions, he .can. certa:nly color

ode, he can use symbols, and he can add and subtract and

probably do simple multiplication and division: He:has difficiil-

» ties, however, in anything that requires spelling.

We also did the Haptic Visual Discrimination Test, which

looks_at associational strengths. He scored a full standard
<

a
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what he has been expliciﬂy taught to -do,_ but he will have
problems making indeperident judgments.

. Asfor his muscle performance, he does meiavhat betterin.
modulating fine motor moverents, which Tneans he may have

some. corbtrol over his emotional behavior performance: His
rnuscle er is good, and he has got good stamina. Balance is
down sgo‘: needs to work in‘a well lighted room. Bimanual
dexterity is also down. -

. What does this all say about jobs?. 1t 1ooks like he can do
physically demanding tasks but ot tasks: that require impulse

control. He will be somewhat obedient and submissive — not .

overly, $o, bt he'is controllable, His balance is going to be less,

so he may need t® be careful around moving machinery and

things of that nature. His bimanual dexterity will be better with - -

finer things than with grosser things. ,
Let’s look at his emotional functioning. When we. |ooRed at

an emoﬁonal observational inventory from the McCarron-Dial
Systermn, we could see that he was doing-better than other LD

students, His anxiety was less than the mean; as was depres-

sion/Withdrawal He gets along with people fairly well, alttiough

this has a comparatively lower score. He also feels pretty
about himself. So his emotional coping is one of his strengths.

All this went onto a total; profile page.
[-am pleased to announce that now, two ,or,three yeaxs

later; he’is working at Love Field: He cleans aircraft and has
above average job ratings. The concem now is that he not be

overly placed. If some big promolion is considered; it might be
well to do sortie reassessrrient.

.. Audience: Can you ask employers to contact you before
they make a promotion? Surely after three years you are not still
doing follow up on_him, .

" Henke: No, I do not thin,k we could lnstead in_our

- general counseling with employexs we let them know- this 7

deviation below the mean for associational strengths Hecando

would be a probleri.
1 have left little time for quesﬁons and lam sony about ﬂmat

My main point; in summasy, is that you need to match stengths
with jobs. You need to see what areas the LD stident is strong -
in and then go for a job that will use that stfength

P,
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" FROM THE WORLD OF SCHOOL TO

THE WORLD OF WORK e(

 Althoighhandicapped stdents are more and more often finding the vocational
. . traininy that theéy need, all too often the transition from the training to the working ~

world remains a problem. Sue Rogers, an agriculture teacher at Stephen F. Austin

o . Junior High; has seen this transition work successfully. After giving heg insights and :

’ some tips Tor_helping students make the transition, she took participants to the
Texas AZM Turf Faris to spsak with a previous student, now* successfully

'cmpl_'(wﬁ; and his employer. 2

.
T . - -

. =

. )

- [ have been asked to come and let you know what we are the Way our programs are set up. Studets go from year to year
frying to do with our program at Stephen F7Austin. [ must admit and day to day in the same tlasses, with the same people. They
‘that as a vocational teacher, 1 can. become very frustrated have'known each’other since they. started school. They never
teaching these kids, but not b v moves ey
that the way our program is e where the cho
going or how | am: helping the *get there. At the eighth and With this arrangement we are getting them away from school,

" ninth grade level students go into the food seruces cluster, and we are giving them responsibility, and’they are learning that -
so when our students are placed on the job, all ge into food they must accomplish something: if tHey are going to get

. services. What then is the purpose of the building maintenance anything out of life. Another advantage s that our students can
or the horticuiltiire program if every student goes into éookingor - finally leam what money is and where it comes from. They thinf

ecause they cannot learn. Itisjust - meet any new p ple unless somebody new moves in. They
{ do not see where they are never see the other students in the school except in the halls.

~

S ishes? So, { asked them to let me start placing some of that if you need money you get it from Mama.
;e T haive the contacts with pece in horticuture, soletme You seé"tfat we will have no trouble justiying e B ¢
».  fndapiscefor them. = . Lo learning experience. They are going to have the responspblity of

“This year | had a lucky break. [ took my class on a field trip accomplishing something, they are going to have to be there
it to the A&M Tarf Farm. and discovered that Leon Howard,  every day, they are going to be on time. They are also going'to

: . xger- out there, is very Interested in handicapped have to keep up with their work in any classes s that they miss.
L £ dents. He asked me if I thought we could work out some way " We lare usiig this as a motivational tool and for teactiing .

t our students to work during the schooTyear, and perhaps  _ thiem responsibility. Also, if we can get them on this job and get

even keep them part-time over the summer. Do you see what | them to see that It is important to work hard at'it, then we have
mean by lucky? R - ' the opportunity to keep them placed there. Most of our ninth
o Respanding to this | have put togetber a unit on wqrking graders will be turning 16 very shortly; so the summer after their
- ‘ialttimauld be applied 1o any other  ninth grade classes, they can already be on the job and they will
odwark or-anything. For already be earning: Many of our students here in Bryan, l‘ they

Fabout four hoursaday. My~ are lucky and_they are_good students and there is a_job
own class is g them out of two hours of available. can start working in the tenth grade. Most of them

own class is two hours longing | t2b of  aval onar ork ha
e ation, castps 55 Well, We are going to have to must wait until eleventh grade when they can work half a day

" work out something else for the mainstreamed students so they  and then in the twelfth grade they can work all day. So through
can get out of some other class time and still be.in the program. this program we are giving them an introduction to working and

We plan to put them out for three weeks on this unit and, for .  we are motivating them more toward coming to school. After
state Jegislators, we need to show how this is a Jeaming, - é% they do not comé to.school they cannot go to work and if
experience for-fhem_—— - o ts cth % do not go to wdrk, they do not get their money. *,

. Onie of the other problems that we came up with was * " Audience: lf you are golng to let them. work in the

whether they should work for-money. That is what they will sumimer after the ninth grade, are you going to let them work

+ work for when they get out and get jobs and they need to realize after school or during school In the tenth gradeX

* tight now that this Is part of faking care of themselves. But _Rogers: That depeiids or the counselor. itth

workingjfor_money brought up a problem. The employer ~ and they are good students; if they are not discipline proX

carnbt pay them because they are underaged, and furthermore and if they have kgpt up in their studies, they can go to Wor

they are working through school hours. So the employer Is half a day in the tenth grade; and the eleverith, and then all day
going to makea donation t6 our horticulture club, and we will in the twelfth. We have one student out at the A&M Turf Farm
reimburse these studénts from that. .~~~ now who started working half a day, and Is working half a day
. One reason | feel this program is so worthwhile is because . again this year. He has done a-good job and has been given a
the students out of their regular environment. Our ot &f responsibility. | cannot believe the difference in this boy.

' ; * .He I8 a leaming disabled student and was a severe discipline

(#students have been golng to classes all day long for years. They 4 lea

are bored; they are ‘with the same people;all day, there is probtem when he came to Stephe F. Austin. When 1 took my
" friction, there are pifoblgms. A lot of these problems are due to class out to the farm for the tayy this year, he asked his
-74, Rogers . o DS o3 A -'é) ®
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\employer lf he could be. the tour guide and hé' dld a fantastlc

job: He will be out there today to show us around when we go:

. lwas gotng to mention another problem that the vocational
director -has brought me. One is justifying taking them out of
school to put them on the job: | have justified this by making it a
unit and drawing up all the learning experiences they- will get

-out of it_What we are trying to do is get these students

[l

vocationally oriented. You want them-to go out on a job, but
then you say that they cannot because they need their school
work.*Well, the special education teacher stood behind me and
said that they are in school tor leam to get a job and keep it.
Without that support | am riot sufe we would have been able to
do this.

We are going out to the Tu!f Farm today where you will

Unfortunately my students are not there yet because the owners -

of the Turf Farm have get to.come up with the financing to

complete the arrangements. We are waiting for them to get the .
trees for us to work on. Béfore we go, does anyone have any *
-questions?

Audience: Is this Turf Farm connected with A&M Univer-
sity, or is it a private enterprlsé’

‘ Rogers: It is a private enterprise.
Audience: [s this just a three-week unit that the ninth

grade goes through oné time? L

Rogers: Wiell; it will be for mg: program but mlne is just a

pllot ‘program. If it works for my program, then we can see
about opening it up to all the other programs: Perhaps both

‘-
L

 building maintenance and homemaking will have a unit where

they place their students, though not necessarily for three
weeks. We are going to try it for three weeks working a little

over half a day. We will provide the transportation; and [ will
have to have them back at schiool in tifme for dismissal. -

Audience: Are all of your students4n special education?

_ Rogers: All of them are in special education, except one
boy who qualified because he has dyslexia. He is interested in

horticulture but the course is all special education,-so he took

‘advantage of his dyslexia to take that course.

Audience: There are riv; regular students ln horticulture?

Kudlence What jobs clo you usually ﬁnd for them in the.

‘Bryan/College Station area"

__ Rogers: As.l said; unfortunately, mostly in food service
right now.
Audience: From horticulture straight to food.services"

Rogers: No, they go throtigh food services after they leave
my program. So whén they come out of there; they are placed
in the restaurants and cafete

. Audlence: Are they gétung opportunities fé jobs in
horticulture? -

- - Rogers:- Tes 7they are. We have four worldrﬁ in horticul-

ture now. A lot of this is because | have gone to.the employers
and [ have asked them to call Bryan High to let them know that

they arg interested. I know that they are really swamped at the
High School; Bryan has a lot of special education students, and
they have a lot_they have to place. Sa I can understand that
they use the easiest placement and that Is in the restaurants and
cafeterias.' But | hope that [ can get mine started; so that-when
they get ready to go to work there will be that job opportunity:

Aundience: | do not understand thé structure at Stephen F.
Austin Wh}gnde level students do yow have?

" class, but [ w

. / y o e
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- _Rogers: At Stephe é Austln we have eighth and ninth

.grade levels. | have orLsEighth grade class and gne ninth grade

have thosé students only one time. The next year

they will take Building Mamtenance or Officé Duplication; both
VEH oour§é§ . ,r

e Rogeri They go through two at Stephen F Austin and '

g Do theyhave to take all of the clusters evenif
fing mainténance first and want to stay with it?
: '%1!, if we have a good Student who s really
“definite about what hé wants; then he has a good chance of
being put into the regular shop classes at Bryan High.

R Audlencgf Okay, they spend-three weeks out at theerrl

Farm,Whatdo you do with them for theyrest of the school year?

Rogen We learn the skills that ey would have to have
- working. in & greenhouse or a nurpery. We do landscape

maintenance and some landscaping:\l have started writing &

curriculuma but there Is no guideline anywhere that T know of.
- Our program in Bryan is the oldest one in Texas; and people
call us to get our currculum, but there real]y is not one. We go

meét a lot of people, and that helps us gét some placed

Audience: There are a lot of places fn larger areas, that
contract yard work out or want their landscaping done.

- H,Rogen There are two bl;sinesses here in Bryan rlght
now.

} ﬁudlence 1 was able 10 place a youngster en a job like
that, at the St. James Company in Houston, and he had no

background in horticulture; but he liked to do this. He:got his
training at home. I

% Rogers: That is what we have nin Into here ln the Bryan
area. If they really know what they want, then it is pretty much
up to them to find the job. Our placement people do not really
have the chance t6 place these students; even'if they think that
is where they belong. They are really tied in by a lot of ether
things: But the people who are wanting somebody feel an’
obligation to put somebody in there:

_ Audlence: Angtime you see a school yard where the

sidewalks are unedged, and the shrubbery needs- timming; it

looks to me like that would be a good place to start i and say;
“Do you want my students to tlean-up your school yard?”

k’lt is fantasﬁc that

" There are a lot of possibilities for it; |
you have this chance with the, stu
washing dlshes

through our program and they go sormewhere élse and I never
see any results that come from what [, did with them. R
_ Audience: Do you have saleable products from your
greenhouse? :

Rogers: Yes, we do, but we can only sell them to teachers
or parents or other students, or if somebedy Is driving by and -

- they want to stop and come in: But we cannot advertise at all.

Audience: Is it only plants or do you make plant holders
or macrame br anjything?
Rogers: We do macrame and most]y plants ln the spring

we do a lot of vegetable seedlings. We have one big crop of
poinsettias for Christimas usually, and we have foliage plants all

. the tlme We have unlts on Iandscape malntenance where we

. month or so. If one f the teachers has just gotten a new house;
and theysay, “Conic in and tell me what | need to do; what 4
plants [ need to get, and where I need to put them,” we Mllgo'

8o . | ‘o



;

[

7 particular student.

7. parents. We call them and ask nd see what tl
" student does at work. We do nigt want them to be ashamed
. ~.because they do not unde:staridﬂiéii children’s work.

%@i{ reasoning behind having the
‘réach more students and present a wider
/140 branch out from that If there_js

P4tk interesfed in, they are expectogd to tell

s b

HIRE THE H

w

v

" wide open, for s to make

_need to do to get these kids
* applied to any field; if you can
.. with you. T

ANDICAPPED

% students do riot know what they want. If you

8 ;,4.77777‘::7""”"”:7:’1 . - S oo £ R
Does angbody else Wby any questions? Okay, now what |
#iam 16 do s take you outt we will meet

ant 19 do is-take you 3 the Turf Farm Where
amsitwho has given us this'opportunity. He has left the door
schedule changes or whatever we
s to work. And like | sald, it could be

find an employer willing to work

- .

Y

‘ ,_@ . qualifications on

© . ctudents and the
R . . ‘65. °

- presentation he gives his insights into
reasons for the success and

years. On the training side he has worked

s - e o
What insight into the employmerit of handica

give to vocational educators? Bobby Platt is one of th

ped atudenta would an employer
of those rare individials who has -

both sides of the training/employment fence. On the employment”.; -

side, he has béen manager and co-owner of Siiiiiii[ciBﬁiiBiQ' in Fort Worth for aix . .

for over ten years in education. In this

finding employment for handicapped

fatlure of handicapped students on the

-

1 hiade several things that we are going to kick around. 1

think for you .as school teachers working with handicapped

the end result should be a successful job

students where >
the most important things is to find out what

placement, one of
is involved in the

> ent. - .. . o
. [can relate this back to the food service business. Suppose
{ ask what & bus boysdoes. All the things you think of revolve
around th same principles of working around the tables. Bus
boys cany dishes; they-empty ash trags, wipe tables; and so
forth. But really they do_a lot more: ours even make the cole
slaw. Who would think of that as being a common responsibility
of bus boys? We will get back to thatlater, I think you are going
to hpve to- know what the job duties

student Is going to need. -

- A student may corge 1o an employer withoit the VAC or

washing dishes because he tiiinks the student cari do that work.
‘When I put a student washing dishes, it s a step up from the bus
boy. During the week nights we have our own or train b
boys to become dishwashérs, and they havé'a trial run. After
- dishwashing, they work on a cutting board™ When they get to
" -the gutting bgg@are making $4:50 an hour. The man on
‘my/ cutting _now works on- Mogday, ' Tuesday, and
ay nights. He is a senior In_high schodf and is-doing a
Aous boy. He moved from

| jotr We started him ouf as,

. there to the dish washer and onup. * -

., We also make a consclentious eff t'to get together with ~ -
them to come and see what the

7

' - —

particular job you are looking at for a

are and what skills this

iy order to train bus

' counselor to place:him. Thie employer may put that student -

" jobs_are -almost_totally

We are going o look at three people, one ve:

- Wea very successful,
one very unsuccessfiil, and the other one in the process of going

.- either way. .

The st s dack, 1 think he i going to make-a good

ermployee and ajgood student in school. I hope so. Jack is 16.
When Jdck firsi£ame, he came on his own

had more abflity than he really did. I started him out as a

and I thought that he

 dishwasher and found that 1 either had to fire him or move him

out intc something he cduld do; such as being a bys boy. Our.
bus boy quit and sqJack g, aniather start. But | want you to
kiow some of his dufiesF Jack-works four nights a week. His
different on our j nights. -On
have other jobs that Jack Is solely

Wednesday and Sunday we h h that «
responsible for. Fol example;” he picks beans. It sounds like

" nothing, but picking beans is important. Two years ago it cost us
- $192 when our bus boy did not pick beans properly and a rock

" When you make slaw you have got to

- handuls of coloring (carrots m

‘broke a customer’s tooth-We-are a selfowned place and we

s - N e e T SN S 3 .
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‘have added on a lot of rooms; and one of Jack’s jobsis cledning

ur warehouse where we keep our extra Coke containers and .
thiat sort of thing. He also makes slaw on ‘Wednesday night
. m e got to know Fiow much a pint is.
Yoii have got to kniow how many four handfuls are; how mitch
two.thirds of a bowlis; and hojw much one-half gallon of pickles
r nd-half gallon of. vinegar, and four

f coloriiig (carm ) and salt’and pepper. When
Jack first started he reversed it every wWeek, one-half gallon of
oil, oné pint of pickles. It was temrible — like eating flavored
motor oil: We have that:down now. The,only thing we are still
working on Is that he$wants to put too much coloring and salt

Little things like this can be solved by kniowing'in advance what

&ind of training is needed for this student. All of this’

kind ng-is sounds
is; but it is important. :

small; and it

> ‘%
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" "day and he works six days a week: He schedules everythi

ghhe list this long. If I had somebody like. yourself to |

"of beans, 1. can guarantee that you will not get a r

’ thl
.'wﬁat is required of the student. Ask thé employer instead.

To get Into another area, last Chlstrhas we coc
3,000 turkeys and hama: When the turkeys ware bmughtln%ve
.or-30 a day cooking

i,metal

méMth the weight on it,.and sort them t
turiieys shmla cooTe lt was a«veiv

Wa have two ice rhaehlq% aid we-ampty eachméj* ety
‘“ -Where there Is-a ng

hlgh! lnhoabimThislaunotherjob of his. In'the dlnhgroonywe
seat about 100 people. There-
‘brings the dishes it is all by hand. He empties garbage cans: He

changes rolls of paper, mops the dinlng room, cleans the walk- -

in. He cleans the shelves and puts everything: back in place: This

may not sound like,mufch, butjt is. There are 400 Ibs, of brisket

and other things that he is responsible for moving and putﬂng. 't noon meal nguF 2 o'clock.

back up: _
} lnaplm:ea"éld-oms wehavetomkeaveryéonceﬂed

effort to keep- It as clean as possible. Even when it is at its

cleanest it does not look like much: But we take
place; the health reports weget are all very good.
-l really do not-know how-Jack is going to do. The blggest
problem we are havlng _with_him_is transportation. He Is old
enough and he has a driver's education class.- He has even

i

passed his written test. But, at the present tirne; he has taken his
driver’s test eight times. He is getting discguraged. | said, *'Why

don’t you get your dad t
practice:driving.” » :
- - Hesald, “l am gemrj’”
and forth to take the

but he is still very shy. He is proud of his.work. if he pick- : pot
arantee .init

.becausedackdoesagoodjob

Whatlsdackgoingtobedohgﬁvepearsfromnow? His
abilities are limited to a certain extent, but | want to-look qp the

bright side. We think about his job as picking beans, cleaning
_shelves, mopping the floors, washing trash cans,. Jic make

non in
training him things would be lots better. What | am saying is that

we sometimes take for granted that we khoiu the job duties of a *

. position.

Everg empleyer has a unlque s1tuation Our buslness ls

uniqye because we are so old. We peel potatoes by Rand; we

onion rings by hand; we make slaw by hand. We pick our-
own beans. Everythind we do is done right there. Everythingwe’
sell, we prepmvgmseives ‘But I could write a list of things a bus -

}mﬁsﬂtoﬁ do 8nd 1 think- any employer could do the same
He_could give you a list of iterns of things the student

be able to do. Do riot be confused fnto thinking you k kndéw

~We fooked at Jack. We do“not know what is going to

happen_to him: Well,-another. handicapped man has been at

" reason I hire the handicapped.

Sammy'’s longer than I have. He is 34 years old and has beena .. -

dishwasher for 12 years. Now if there had been a special

_ education program at his school, he would have:been in-it; but

he probably does the best job of any dishwasher anywhere. In
the last 12 yea e has missed only two days. Thatlsonegood

. We pay Willy $239.50 a jeck. That is $12;¢
salary. He gets a bonus every péarof $300: He hag

every year, and he is worth it. He also gets to e

fing: If

B any of us went in to Willy.and said, “We are kind of behind,

could you"help me do something?”’ he would not be ableto

mfe the rest of the day. He opemtes at maximum now, but

e

j at one time. Jackhadhotakeéich_-

There-are no carts and 30 when he

care of our

out and let you get some .

F '.need drlvlng«back v
& Willy. has a string ‘of job duties for evé He knows
___ Jackisa good kid; not that different from any other kid. He g v day .
- will attempt to do any Jéb that we  give him. He was extremely
shy, though. You would not believe the progress he has made; - ..
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= wha! he does he‘does wbli ﬁg other employees know this. He -
) ﬁub’&om r than: &9 of themn. K ;
' hete is a lgt of hatmony among the employees because
;msody does the job they are respansible for doing. There is °
- mgond worlung relatit.i ship. We are an integrated milx; we have
I%\iv'ns “whifes. It is like a mixed family.
wyh appmtlawd became the other guys have been on jobs
r u-dishwasher every week. They know that as
emploveu they ve to wash dishes If the dishwasher does
not show up | for work: In thgpack there is good harmony. with
Willy and now dJack getﬂhginthisgtoup He is still it the
dining room, but lie;ig&priing out of his shyness now. Willy eats

kfast for all of us, too. Then he eats &
It does not cost him anything and

" he gets whatever he wants except candy or beer.

1 figure $da day on meals is his equivalent. Over a year
that is $1,248. We also pay $20 a month on his insurance. That
is $240. If we figure that up; it does nbt look too bad for a
salary Of course, he has to work six days a week, but he gets a

-something unfqrcseen happérig if you come up 10 yeais from
now he will stifl be there: I honestly'believe that. For employers
i o thisis one thing thatis good. He has been absent two  days in 12

. yars. He.was probably sick. If you have' a group df people lfke '
“this filling a spot whére you would usually have a onée-a~month .

-~ tumover, this is important,
‘exactly what to.do, he s programiied out. You might see him
sit down-for, 30 minutes, but you do not have to worry about
‘him doing his job. | wish you could meet Willy. He is a
‘ tremendous guy. He has a job that he is going to be doing for
_thé rest of his llfe,sbﬁt hie does a.good job at it. He is probably
e ‘going o be _happy and he has fewer worries than a lot of us
) because he fives well within the means of his lifestyle:

The last;%mg employegls the opposlte of Wﬂiy, he is
e-came: from a-food service program in Fort

1

.6‘9_9

“* Worth. It might have been some kind of adult program or

- federal program. He was aboit 22.- His responsibility was to do

French fries; onion rings; potato salad; and cole slaw: Harold
@ got'so far behind the first night that he was hopelessly confused.

He began to pick up with practice but then the ultimate disaster
in Harold's life happened, He had a flat coming to work
Wednesday He did not show up until Friday. He did not call or
anything. So wezget out a game plan for Harold. Harold's big.
problem was not having the skills to tell us when something

~ went wrong. Two rionths later something happened to his car
" on-the freeway and for four days he &H not show up for work. .
and that dag he came in like there was nothing wrong. %5 I had
to-let him go. He-¢id. not know-what to do when he had car

trouble: Harold gét no support at homie: Parents want special
" education students to get paid more than other students. We,

call mom and dad-and say we have something that will be a,
benefit to you, your child afd to us. He 15 not just washlng

_wdishes. He is learning to get here on time; leaming whatto doif . :
) he cannot get there. If we could have, had someone like youto - _

‘workwith him, we could have made a list of things to do when
somethlng went wrong with the car. . :
We have looked at three people, one that dld nqtrworrk out,

- one that really has worked out and one that may work out. We
hire handicapped people if they can help us make money. We
fire them if they cannot help us make money. Any employer will
do that They want someone they can train. They want you to
send them someone with sklls; prir v with social skills. They
have to get along with people. They have to take criticism,
constructive cdtidsm We have a book and whenever we hire. .

_ &
' 'RZ
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somebody we type in their name, social skills, what date we
hired them and what we hired-them for. Whenever we fire

them, we do the same thing: their name, why we |
and the date. Whij do you think most of them get.

'

42 I the . ¥

Inst eight years, | think | counted 46 people thatl have, fited. -

 Why do you think ¢
they did not shiow up: Out of those 46 there
o Who were fired begause they could‘fiot do the
job: One of them came in to work the register and could not
even make change. That is one situation that VACs can

with. If you knowthe student cannot do it, tell us. We W
out anyway. Your
new-fangled computerized cash register, but he does need
know how to make change. . T

working with-or
were only two

il find

%

THE

INVISIBLE

LA

" a

student might not know how to operate this -
to,

W »u think gight out of ten of the ones fired were firéd? _ '
‘Either they could {not_get along with' the people they were .

r
>

v -

BARRIER

¥y
outy ’"ﬁ’
. know that=Yo r

~ chance to 'see success in a different view than you have ever
"¢ coen before: If volllere a VAC; you will sex

-

" Let me try to round it up. Why we hire the handicapped —

they have got to be. of benefit to us and-our company. They

have got to be able to make us‘some money. You can give .

them thie skills that they geed, you can give them social skills,

and you can give them
give you somme job ,
and give it to the;students. Say, “This
Leam about the ob: Find out exactly what
different;’ih every business.
* So looking at all these

Ral job- skills. Ask your emploger to
rite them down. Take that list back
“This is what yqu will need.”’
it entalls. Every job is
o

L el

900d..You have failures; I-think you need to let the employers
' also have a chance for.guccess. You have a

e see_the success at the
end of the road -  successful job placement.
*

[
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Bob Alcorn brings his own

presentation of the experiences of deaf people, both in education and employment. .t
. Mr. Alcorn is currently Technical Language Facilitator at the Texas State Technical

l_ii_iﬂtiitc in Waco.

o be on the other slde of deafriess? Deaf sidte the age plfoprn_
humorous — and poignant — experiences_ to ARj

[4

* Good day, ladies and genilemen. It is really an-honor to be
here today-and.to share with you my experieq nd
bad, as a hanglicapped person. | have been give
to prepare my speech today; 1 prepared mang

. many. Some were foo militant, and some wé
.. they did net really reflect my true feelings.
being handicapped. 1 have-told myself that |
the audienice, and yet my conscience fells.me that T can
you feel too comfortable. -Today as you hear e out, please
listen with an‘ope
have any; in the’far comer of your mind.” .

»

open mind; and leave your biased feelings, if you™

" Throughiout history, e handicapped havé Been seques.

tered Into institutions; away from the public. Today, the pubilic is
_becoming fhore _and hore aware of the handicapped; but
Jignorance and_fear of -the unknown combined with bad
attitides have been a problem: I remember, when | was a
1e to one of his instructors,

young boy; my brother intfroduced me to one
saying, “‘This is my brothier, Bob. He's deaf”
- The instructor acknowledged my presence; not with a
hand shake; but with a hurried head shake and an exit. Before
he left, there was a brief exchange of words between the two of
them; and | was later informed that the instructor wanted to

. !

know if my deafriess was catching! Such ignorance from a child
I can forgive; bt from an instructor?! Lord, give me strength! |
wish deafniess were contagious; | would throw it off on all of
you.— - S
Pethaps, even now, some of you feel the govemment and
society are providing sufficiently .for the handicapped. Liit'_s

things; 1 must admit it is not always -

e

2o

| SR
pause for a morent and pofider how and wher Beople become.
handicapped, and who are the unfprtunate ones strickens with
such misfortunes. People become handicapped any time, from
the moment they are in their friothiers” womb.until much later in
life. rman I

bifth to a child with a wide range of handicapping conditions,

like blindness, deaﬁif; mental fetardation, cerebrall palsy,
deformities, and sothetimes rifultiple handicaps..._German

measles is not.the nlyf gpuse of handicaps. The umbilreal cord
g wrapped around the baby's throat long enough to cut off

. the -oxygen supply can cause -braii damage; automobile

accidents, high consistent fever, gpinal meningitis, plane acci-
dents, accidents on the job, and miany, many more. Ypung

people, middle-aged peeple; older people are stricken with

. discases or accidepts that leave them handicapped. Now; ladies

s could happen.to you, to your loved ones,

and gentlemen,

_fgyour friends, or your neighbors. If such a misfortune should

occur to you, can you honestly say thatthe Govemmient and/or

soclety will provide for you and look after you? If you think so,

good luck; because you definitely need it! But if you do not
think so, then | strongly encourage those of you with authority

or political' power to influence those in a position to help the .
- handicapped to. do so. It is sad that most people do not do

- anything until it happens to them, or to those that they love and

are conicemed about: : .
" 1 have many friends who aré handicapped, not only from
deafness, but from blindness, menial retardation; confinement

to a wheel chair, and cerebral palsy. | have had rap sessions

<
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For instance; a mother who has German measles may give ., R
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- with them, where we would discuss our handicaps and the
frustrations “caused by them. All of -us have faced some
discrimination relaﬂng to education and employment. It would.

take a book to.f 3u all the discpssions that we have had,
* so | will not d&

"."lt Isironic-to me that most people ask
questions cond gsex. One blind friend told ma that he has
often heard sucl'rémarks as ‘‘Too-bad, you missed a beauty,

‘nm_érrornot it-was in bad taste-Bein§j blind s bad enough —
mind the remarks that remind that blind person that he or

she is blind, and what he or she is mlssing Why sticR ina knife .

e

- and twist it? . .

! Anothemfriend of mine who Is conﬁned to: auﬁ;eé}
was asked how he managed to have sex with ‘his wife
answered; with good humor; ‘‘Thank God, my wife is-the
dominant type.” Well, | know that is funny, and he and I have
often laughed about it, but some hindicappEd people do not

take personal remarks lightly. I, have built up‘a thick skin to-
“remarRs_ such as these, and I swish them around and throw

out. You can 1olie with 1 me l can take it. But be prepared Twil

throw it right back ..

*1 was once. asked by a triend of. mine “How dp 9ou tell

your wife at night with the lights off that you love her?”
-1 was-in kind of a sarcastic mood that tirhe, so | answered,

' “Have you ever heard of the Yellow Pages?” The body:

" language that | received’ in responise to my arnswer was one of

M»W hement as if I'had gone off the track or something; so | said;
¢
it back; and I know that lady was genuinely curious. She 'was
not”belng mde, she was just unfortunate I was in & Wc
mood. * 3 B

1 recall; when I was in college walking to“i class wjth a

. friend, and being so engrossed in conversation that. 1 was not
paying attention ter what was in front of 1 me. And if. happeried

thatgt, glimpsed fem the_-comer of my eye some kind of
.- gavement out of the .drdinary. | looked -over,gand 1 saw.
: ‘sbtnebody falling backwards: Well, of course | readhed out to.¢

.keep

bap at the person had_cerebral palsy; pushed me
ﬁﬁ, angry and said, “*You "@$#%' I'm not exacﬂy help-
less

eli;' that stung, because, | am handicapped
- doinot believe the handicapped are helpless: It ja
: that.iné'ﬁn&ively Freached out without realizing that the person
had cerebral palsy. But then, again, I cannot blame him for his
attitude; t with all the- attitudes _going around that —*'Oh,
he's deaf, or he's handicapped he's helpless. We're going to

have to show him a litﬂé pity, give him a littie charlty' " Wedo .

- g,

not need jt! -
This same persan and 1iater became friends He majored

in- math but the last I heard he did not-have a job. That is sad,

because he could have had good rapport with Einstein: He
- would have been an asset to anyone who would hiré him, but
he had cerebral palsy. Sorry! Out of luck! Dlscrimination is still
heredpday; it is-still practiced. It is not as frequent asin the past,
but it'is still here.
' 1 can remember when | worked as a tool and die machimst
in Dallas. | noticed an advertiserent for a tool and die machirist

diploma; 18 months experience; the ability to set up and
operate manual and automatic lathes; must be a class A
operator; must have tools and transportation. Now, the pay was
a dollar more an hour than | was currently- eaming, and.l knew
that | passed the qualifications with flying colors. I had three and

a half years experience had been aclassA opei'ator for twg and

N

1 let my fingers do the walking.” | can take it; | can throw

+

on from being Introdiiced to the sidewalk, and it

elf, and | -
appened :

in the paper. The qualifications  were like this: High school .

a half years; I had over a t h USAN
‘6wn transportgtior; | had uated

om high hool and had
one vear of college; I -tould jagt up and -operate

automatic or. manual lathes; bat ‘also miﬂing,&ﬁwgi}?é, and

- grinding machines. | told my hearing frierid about my | plans fo

a o hgndo,wnaidollar -
right there in front of you:" Whether that wab in-a joking - r

‘1 had to say ‘Pardon mie, Sir, I'm deaf, | can’ the;arj
;lip reading.”
e

ed to a@pply too — ‘well;:who could
Tour? So the next day (';jh‘e’m) Wwe
9 apply. My fﬂend had his-interview
ready filled out my applicatiori. When
his interview was he came out; and as he me; he
gave me the *‘no luck”.sign. | figured he didnot gets}, 1knew he
did not meet the qualifications. So I went in'for my interview.
Fortunately, he was an easy person to lip read. Our Ebmmani-

cation went smoothly until he looked dowirand said & mo&hing '
i d on

go and apply; and

first:and | waited. [

. Hé said, “Oh{we can’t fire you. Our insurance pclicy
‘doesn't allow that {ou cant work ina dangerouq or hazardouﬁv.

That was the end of i my interview - ix‘f».

'. area.’

h rights and the law, | would.have taken that to court; and | wc

1 was ignorant of the laws at that time lf | had known n}y
d

.. have gotten a lot'¢f money off that; but I was stupid, so | trie 1o’

nqonvince him to take into consideration my three and a half* -

, years accident-freegvork efpetience, and he_ wasiBlind to ther.

. He had a handicap; not me.

1 finally decided; in 1970; to go back to college and ﬁnish.

. my education. Why? Maybe fate planned that | should be so -
- - frustrated for many years and put that realization in my mind: “I

_gottd go back to college,™ soiwent back. I got myBAin,

<Eriglish. I still wondef if it was worth i, just a piece of’M

* have gone to.the deaf schiool in Texas and applied fof*aob ‘

. either_hearing pedple or deaf pecile

taaching deaf children; not once; but four times, and each. p‘.'l’q,e

" - ‘hage been tumned down. | do not have a teaching certificate in;.

deaf edlication. It is sad that many/of these deaf schoolswill hire
who cannot sign. They".
say, ““You have your certificate? Fine. You have to leam,gign

~, landuage within two years.’ 1t takes more_than two years.to,
“leamn sign language! What happens during thgse. two years for

o ‘»‘thOse childrén" Nothing! They are denied the ‘?ﬂ toa proper&

x5 T

-1 have nothing against heaﬁng peopﬁ
Rnow how to sign and communitaie W those ¢ childreg
own native language: That is Ameﬂcan, *Sign: Eanguagé!
pedple do not What really agarayates me is this: | have a BA

do nét have a cerﬁﬁcate lo

eir

ed about nine hours-to get jt.
} thether in Americau Sign_.
anguage or Signed English. You have to be honest; [ would do

3

have a certificate. Honestly, how many of you leamed to teach
on the job? Actual’éxperience is your best teacher. I am now

. getting my Master's, becatise the law says you have to have it.

I used to have a fumiture busine§9 T had customers come

‘in: “Ble-le-le.” - - . N

“‘Oh; excuse me; | can’t hear; l read lips
“Well, I'll see you later!” and leave. * g

My business folded. My prices were: the cheapest in town
but people thought, SUh; if it's that cheap there must be
something - wrong with it."” 1 boquht the same thing as my:

competitors did, and I put down the prices, and people thought:
“Oh, I dan’t know about him He can't hear. He ‘probably

doesn’t know what he’s doing ; ‘;

“

A8

‘me down. | ¢an, sign. | can p.

ot better job than one who chnnot sign; éven though [ do not. -

Deaf people have to buy telephone devices called TTY's. =
iZi.ctually,,fti’iey want them. Many cannot buyehem, since they

- 86 )

-

teaching if they;_ .



Oh masters; lords and_rulers in all lands KAk o

B _ future reckon with this man? - ‘. -
the el C How answer  this biiite guestion in that hour when }
< ul sh diafth ople be oL 5 T e - whirtwinds of rebellion shake all shores? - | v
use it unless they cari shell out "L“@?Y or.a 1LY CeVEg- wawﬂiltbe kingdoms and kings, with those who shaped
Many ‘distributors want cash for these gds; they will not th ‘him to the thing he Is, when this dumb terror .
iistallments; 1 have a TTY. Llove it t. | do not care if people take Sﬁlldsemoud the world after the sil  contuiies?”
my money; | will give it to them, and they know it. Years ago, - judge the wo r the silence of cen
~whencalculators first came out, they were $80 and up. Now ﬂils poem; | feel, rgﬂé;c,@t!:effgellngs of a lot of handi-

e »

you can get *hose same calculators at a steal, $12 and up. But
TTY's? Noway They are not going down. They are spiraling In people who are “normmal” overlook the {act that people who

at'an unbelievable rate. If the calculators go down, whx have handicaps are normal. They just have something that may |
ng what you normally can-take, You

not asking for charity, We do fiot want

capped people of whom we take advantage. And-sad to-say that

can't. the TTY's? They are no’more .complicated than-a _ im thertt from §
cafculatqrimefgakulitbr has a memory bank; they are smart. .’ thmkabo T this: We
The TIY's have nothing; they just print what they get. -~ . lmn£ gotten‘through life. It was hard, It was rough. Butl -

1 uldllketoredteapoemﬂmt(have interpeeted to fwhere | am, and | am still climbing.- | know a lot & ~

. y + reflect }he feelings of a lot of handicapped people..] know, - P‘:gﬁé who are stepping on my fingers as | try to climb that
perhaps; that you would interpret it Vmﬁg Tl'mt is fine;: l@der That is_fine; | may pull them down. N
* everyone Is entitled to his or her own n of it,-OF ,Wg'he ) I have been lycky to work for some Eeoph uiho have the T
poem waswdtten by Edwin Markham, and he quoltu.from the”’ same feelings andivtews 1 have;, but there are thousands-of
Bible: God made manin Hls image, in the image of God r‘naﬁ ; people out there who are on government checks. Govemmerit .
] ) : checks? You could not fead a dog with that money. 1am go‘i:"l[?
L ‘ to stop now and give you a chance to ask questions: Fowill
“‘Bowed by (he—weight °f g:entuﬂa he leans “P°" n his h°e' -answer them if I can._If I cannot, you can keep it in your filnd

and gazes on the §found ' and ask somebody else. Do you have ang questions? B
- - The emptines Jf ages in his face, and on his back the " Audlenca: Your presentation deals with a lot of things that -
e T burden o \th world. . - normally. people would net experience; yet you- miention that
Who magle him riipture zmd d&spalr” A thlng that “we are all handicapped. Well, in a way, ‘we all are; We all have
) grig\zes not, nd never hopes? .- different handicaps. | am ‘brown, and | have dealt with a lot of.
Ta Who loosed and let down this briital jaw? Whpsé was the things that people with blond hair and blue eyes wotild not. 1 -
... hand that danted back this brow? ~amvnot in this situation because ¥ chose to be; lwasbgm)imhlt
;7 .Whose was the breath that blew out the tight wlthln 'his  too. But to-relateto people who can make #time changes, we
* brain? : mgﬂg;\gmhave togoa[ongwlﬁﬂ;]‘gﬁbgﬂmnt.mwtbget
e ; - ourrights in ice with the Gonsﬂtuﬁonwlllnotéiﬂv’é any
§ g e Lo o e o b e D e oo
T o jghingati _ gdngﬁohawmoblemandallofusareggpgtohg!gtoﬂnd
. *To trace the stars and search. ﬂ;e heavens for pmuer? To ways fo come up with solutions. You have had problems; | have
_feel the passion of etemity? - had probléms; and | am sure that goes for all of us hete. Can
Is this the.gegam He dregmer Who shaped the suns and . you tell-us any other invisible | handicaps or invisible disabilities
3w » mark their ways for 1‘the . anclerit déep" that we might need to consider, and what we can do abous
Down an ﬁia caverns-of hell to their hst gulf, the?e is no clm:llitatlng efforfs to bring  about some cﬁ&qga for thoEe
S e e.more terrible than this, - A . Péﬁﬁé?ﬁir ) .
% Moré topues with_ censare of the worlds bllnd greed. " Alcom: lhaveh e i ’ttenbyFﬁmR Bowe,called .
. . more filled with signs and portents for the soul,” . . Handicapping America.* 'l'htsbpc i answer many of those _
s ‘More pa%d with danger?to the universe: ‘What ?ni?s o uestions, Is about all the varietieyg of handicaps in Amenrtca ~ -
S benpeenhnnmaﬂ\eséﬁﬁﬁiﬁi sla\eto wheelof “3nd the pr tiese groups face in our soclety. Heisareally
’ ‘i’;ﬁ. T labor? L & " good auth f}e is not militant, he is jyst honest. This book 15 p
. What, to hif, gre Plato, P"i@!f;,s“’mg Of Plehdei'? What .+ richand ngﬁowagt 1would recommiend that you buy it :
the long reachesrof the paaks ofsong, * - SR Another way I coild answeg your question: wowld be o -
Theriffofdawn?The =13 ""ofﬂ:erose?'lhmughﬂxls say; | know that black people, for instane, are handicapped:
dead shape, I . ,grggrjpeoplemtmmlica 7_V,_lqtefpeop1earehandl-
o e e o s S T 02 T
5 - cries protest to the judges of the world, &\ able. If they feel comfortable, they can help each other.
'~ A protest that is also prophecy. Qriﬁam lords an  Audience: We, as teachers, * weild like to know. some
' . mg‘l::s 0;;.“ lands, e glve = thﬁ s tl:l(;hsimhl}:g to'work with non-heagng people, pa:ﬂcufarly ina -
T is the diwork God, "5“0“5, n. -
o © thing; distorted- and soul-qugnched" H&?: will you " Alcom: A ot of deaf pébp‘e J,ght now. are beifig
__ ever straighten mainstreamed into the public schools. I think teachers shiotld
. This shpe, touch it again with unmomlity@GivebacRme graﬁbﬁﬂ}gici fice to leam sign language first- That, to me; is the
Up\mrd-lobldngam! the light, rebu!ld in it the musfc and ucating them.- If you cannot communicate with
the dream , _them forget teaching them
Makeﬂghtthehnmemomllnfamla.petﬂdlmmwmngs' o s ' .
- and inimitable woes? *Bowe, Frank H@ﬂaﬁppmgAmam New York: Harpcr and Row, 1979.
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' = that some school or insti
giveés them a lump sum of thoney; says, “Getstarted,” and then-

. (n_bé. R | \ - ‘ ‘:

Most deaf pei useﬁmeﬂcan Slgn l:anguage You see

me right now using Signed English, which structures sentences -

in my signs: The majority of deaf people; however, do not sign

- in_an. English structure. They use American Sign Language, -

.which is like_
pantomime there is a lot of body lariguage. If they colld
learn some sign language; they will benefit from it; and, believe
me, so will you! You will leamn how to relax, and et your body
show your emotions. Sign language takes anywhere from a few
months to ten years to:lear. It depends on the individoal, on

how much énthusiasm that | person has for leamning it.
.. Audlence: Where is tra
tan Sign Languaggdbr lay peopl o
. Alcorn: Ther&is training available in Austin. | tea;: ]

Waco at McLennan Community College. Some of the ¢
teach it You could probably go to some of the. universities in

your area and ask if they-know anywhere that sign language is -
taught A lot of tniversities will kiiow of community colleges: Mgﬁ

interpreter, Mrs. Kanda, got a lot of experience working with the

deaf while she was a Coordinator of Deaf Minisities for the

Baptist Church In Amarillo, 56 a lot of churches give that-kind of

.the de project for the deaf has a listing;
and the Texas School fot’ the Deaf, in Austin, might give Yaut
-that lnfon'nation as well. TSTI may have ‘a‘lot of nfommﬂon
too.

" information:

English?
Alcom: It is harder to leam American Slgn Language But
gou are fluent in English already, so once gou learn the

" concepts and structure of sentences of American Sign Lan-

guage, then you can use the same signs and move them over

- into_an English_sentence- structum So | would recommend
T learning American Sign !:anguage (ASE):

_ _Audience: I do not know lfBogls aware of it or noﬁ lzut in
Big Springs we are opening the Southwest Collége of the Deaf

this fall. This Will be the only college in the southem part of the
United States. Thete are only two others in the Unlted ‘States.

-«#. Alconi: The other two  being Gallaudet iri ington and
the National Technical Institute'of the Deaf in heéster, New
York. Whethet the one here in Texas.su 5 or riot is going to

depend on the govemriient, Often the govemment mandates
n provide services for the deaf,

forgets about them. We will have to seé ‘what happens in Big
o Sprlng } hope it succeeds, but it will .depend on the funding.

Audience: ‘You speak so well I think ‘that | could

s

57

ng pictures in .the air. There is a lot of -

available for leaming Ameri- _

Audience: Do you “recommend American rather than g

" not have talked with me. | had a real hotte
people telling me | was dea. | did not Jgha paople asking me, .

4}_‘, s - . -
o - Alcomn, 81
understand you without your interpreter. Where did you leam
to speak? Did you have a therapist who taught you?

Alcom: No. | had already acquired the English language,

when at the age of four ard a half years, [ got spinal menlngitis [

had the language once, and I still remember it.

- People who were bormi daf have never heard it You may

kndw of the fight now between lip reading and sign language - d
groups. It has gone on for years and. years and y th

_groups are %ood, yet they have difficulty me
we call total communication — signs, speech,
am-using total communication. If you read li

- Deaf American; The Volta Review; and Alexander

ng. I
like The

aWam Bell, -

you will see the blases. Alexander-Graham Bell's organization -,

favors oratism; the Volta Review is somewhere in the middle;

but tends toward oralism; and The Deaf American tends toward

manualism: But i§ has been proven that when a person uses
total communication, that person understands seventy percent

of more. Lip readers only average thirty.percent! [ get almost -

100 percent with total communication. It depends on how hard
1 am ooncentraﬁng

" difference as far as helping you develop poslﬂve self concepts,

and what things would you suggest that teachers do to help
their students? 1 am sure a-decrease. in: prejudice would help
many handicapped people, but some of you have succeeded.
We:need to leamn from the experiences of those people’ who
have good self concepts. )

Alco#n: Mine is from age. Tweny JG&!’S ago, {ou- would

_ - Alcorn: Mine is fré a real hotgemper. | did not like

2

“Can you read? Can you write?”

Y Ale say, ‘‘Can you
read?"* and I say ‘‘No, but I can wrltg! : o

; ot bother nie

any more. It is their problem, not mine. 1¢an read; I can write;

) my self-concept came with age and

3

and that is greatf

expeﬂhnce o
But in schox hen l taught these deaf cﬁhljcjrenf Laﬁl§q

taught hearing children, and I taught these: children about the
deaf?l taught them sign language. [ told them, “When you learir

sign. Tanguage, then we can do_ these thlngs, and ‘“these.

gs-tHey wanted to do. Then, when

things’ were fun t}ﬂfgé -hi

s interact and get along. The
. ““Hey, I'm somebody. He

wants to learn my 1 PETid that helped: :
. Agaln, [ recomimend is~'k (Handlcapping America, by
Frank Bowe). It will help you Tt will give yQu a Iot,of answers

‘

€

wied assodiating with- the .deaf '



NOT HANDICAPPED — ~ '
_MERELY INCONVENiE CED
"""""G“.'-”‘W“ L | // L

Wonld you conldot lnm an olcm,llnht r rand ametal I iioi" lcft hand
togg a handicap? Randy Gallaway doesn’t. At age 18, while tightening a transformer ;
bolt, Gallaway was jolted by 13,000 volts of eleciricity. After undergoing surgery - ~ .
-and skin grafts 38 tiines, Gallaway retummed to College to study engineering and
later graduated wlth an M.A. in Theology: Back to the Vocational Sp.éiil Needs

Conference by popular demand, Randy speaks about hi¢ “inconvenience™ and his
nic

~a,

adjustment to thi “Boston Arm,"” a recent dmlopmcnt in thc ﬂéld of
prodhouo

A, . . B ,;\», ) - R
- After my accident | was rushed mjm hospital in terrible UCLA Rghabmhuon Center, they told me, “No, thosé. do not
shape. | was given a tracheotomy so that [ could breathe. | had work very well.. If we gave you an el&trgnlc arm itwould work - | -
gone Into convuisions and was in deep shock by the, aboutaweekandltmuldbrehkandyouwocﬂdhavetosendlt ﬁ

peadeeidoiylendiby '

already
time-that they got me there. After a few hours of emergency = . off to get it fixed.” -

—————— surgery, the ts were that | would not live. Théytoldmy =~ © [ dedded, “t don't need “ihat. What do you have that :
family.that If | could bve forty-eight hours, | might have as; " iworks?® |
. chance. Other doctors were called in to help and I survived the m*'#éparedasetofuﬂﬁdaiamsﬂxatusedambber

48 hours and another 24 and then the big crisis came. dbmdaﬁsmpmmdﬂw back. If you move just rght gour

Gangrene set in_and the docbn,&xgwﬁtjneyﬁgpu[dﬁ have t°' ;s; hand wll fanction and when yoii rélax just right your hand will
would probably not survive the surgery. UCbﬂsan 'they taughtme how to-do some things. ltwas pretty
mﬂmkmemﬂ\eomﬁ%%gdmmnﬁ ~ ‘good t 3. 1 did nat leap completely how to dress and do - -
In five o spedahst{bwame hey fei t my &‘m eveiything but:I dot giarted and leamed some techniques. .~ -
Ilje*gqelﬂ!eﬂobgist said that the . 1 came back home to practice.and work on it and spent that

, anadw.ﬂcnlom wonld]dllmandtherewasnoﬂﬂnghobe )

e o vl stanc for that hind of reasoning and ¢~ Summer getting patched up and learming how bk Sl
lwbegntoarguemdﬂ:eaxgumentbecameso,heawdﬂaatm back-to if a different partol the factory, this timeuk
Gracia grabbed the other doctor and began to shake him and o orde Q‘d"""":",,‘md"“!,“‘mg :"d"‘f %Wg“mn g"“, g‘g,n"‘-,‘%, d‘“had

ay, “Put him to sleep; put him to sleep’’ and knocked him to goma&%enm i Towes going to be a Ea&tﬁamcg .
he ficor and began to convince him with his fit to plit me o gnginder. | talked with vocational rehabiliation; made arange- .~

- Ur. pviously, -anc - ments to get some help going to college and th ¢ fall entered the

‘Uqlvasity‘of'reamsatm:)gbn ‘Leaming to do the drafting for , .

mmdjmmmmmmmdboohmddwmng L m
) ashdeguleﬂmlooutsiwoﬁcwaia\phenmmlyeiréfmyh?ef of

Hae | ias 3 very shy person Psk even before the 2355,
vaﬁg’»\fi"-wgﬁmtandthewddemﬂungedmeeven”' yer into Sel- * -
'--""ﬂnteveryeyewasbnmand ﬁmteve:yonewasfoel’drg;:?
‘because | wore two hooks and people notice two hooks: Luckily

1.fohnd a group on campus that I got involved in where [ was -

accepted, encouraged and given opportunities to experiment ol

dolngﬂnlngsandwhgteleoulddropsomethlngandfggtibg

lhughedétandndtfeélem ‘During my five years in - .-
> BapﬂstStiidéi‘it Union was a.- - - °

gve him.the grace p,bw “Wﬂfem"ﬁ“ﬁ‘“““’“
ﬁnpﬁndeaeasedandnmnmﬂnt,m,m -1do not
o that m 7’:fﬁjbﬁtlhiowﬁmtn}mppmedandlam

A happened to be

mimclelnho my

"

' 2d very h F my I !
7sﬂllaliveandcouidsﬂﬂdotiﬂngsjsmdiedpmbablymas
‘hard as the othef students because | wanted to excel and be the

I could be. 1 was encouraged by myifamily to do all .35
i ndsdnothavembeanA,buuusunﬂmglc?uld

. 1 did that and there were some A’s that came along; "

Upong-aduaﬁonlhadanmmﬂngopponurmy lcould |
eiﬂmergoonwlﬂlmyprofeﬁonalmreerinenglnmgamkea
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A wascBngenital You justi

~

vear out todo a special project working with the Baptist Student
Union group. They had meant so much to me that | took a year
off to do that. My year became two years and then | decided
timtwasmﬂywhatlwantedtbdowlﬂmmyﬂfe 1 lad been
feeling intuitively, for severat years, a growing intere lnihgt,so
Iwmnonmdgotamteﬂsdegxeemmeologyat thwest-

1 Tam in full ithe student work now. That is kind of

a bﬂef sketch of what has happened In my life. ;- . -
__Iwant us fo talk batk and fortH about the ameremmses in

my life, the crises that you face in helping otiirs as you deal ~

with peopietvith difficulties. The tile of my serninar today is

something about merely being inconvenienced, not handi- 4 -
capped. The reason that | put that title on there is because we all
have certain inconvenienices. Some of you have more trouble
skiing than others. Some of you have more trouble in studies
than others. There are some things that all of us have difficulties
do]ng Some have difficulty relating to new people. Rather than
“use’ the ‘word handicapped 1 like to use the word -inconven-
- fenced. It just 1 takes me-a litle longer to do-some things than

qther people; but that does not mean that { am less of a person.
That does not mean that'my life has less value than your l_lfé or

-

someone else’s life. Do you have some questions?

. . Audience: Your inconvenience and mine.arefvery - much
. .. -alike, but there is a. dlff‘ergngeffguxfsﬁwg; an accle rrand gll'ne
that you woike exceptional—
ly hiard afterwaids as far ¢ r ediication Was coiiceined. Do
you think this was due to the accident itself or due to the fact~
that you might have had the feeling that it was necessary for you
todosolnaderfor you to be accepted?. . &' . .
: Lthl {it was more of an lntemal thing for me. It
'that others would not agcept me bt Wamed

r'I

Wasnot”‘

o “to-prove to miself-that | could do it. I did not want any

sympathy or any extra help from the teachers: 1 wanted-to do it--
not as a rigged individualistic type attifiide But fust for me.
- Audience: Considering'the structur& of thevsﬂ\ooi system

"+ at that ime would they-have ended up putting you in # ‘special
.7 ‘education clhss or would they Jhave left you .in a regular
clasupom

?

Gllliivij I do?fot Iinow the law at that time but probably

1 would have been put in a special school. 1 ﬁilnkwomd have
done better in a requilar school learning to cope. 1 lsalotof _
frustration involved with any difﬂculty -when 9our “friends are

. dolgg things and you cannot do that ar thing. You get

©# embarrassed and frustrated. Some.of the feeungs— embarrass-

. ment, disappointmenit, frustration — were diffietilt to ¢ cope with.
People who were my friends became my greatest resource at -
that point.. Friends helped me participate in what they were
-,doing without; being overly sympathetic. .

' Audience: What was your psychologlcal féellng toward

y?»urself after this happened" E
Gallaway: ltgook a whﬂ&‘@r it to hit me. Diiring the

months in. the hospital 1 think [ had _a litfle it of a naive
approach. Life will go on. I'll just get put back togethér and have

artificial arms. The year and a half of waiting and altthe surgery
began to weigh on me, and thén getting the new arms and <
. finding out they did not work as well as | had hoped. and
leaming that it took me ten times loriger to do sorie  minor tasks
were real points of frustration. -

Audience: Did you have togo back and completel!ﬁgig.h

yoursemoryearordidmeycomemformosetwomonﬁ\sand
help you finish it up?

Gallaway: They did an l;\texegﬂng g They thought I
was golngto dlermdAmy gradeswere od enough in hlgh

‘ sourewﬂjustaveraéeltoutandlethhngraduateudﬁaﬁaedas.
/56 on ttie mght of graduation they bﬁndled me up wlth

7

* Shirley?

N\

finished that area and then he had no problems with college: 1

- 90

Gallaway, 83

:bandages from head to toe and put a graduation gown 6n me
and I walked across the stage. | barely made it and then | went

" - right back to the hospital. But | was allowed to graduate; and

that was.good for mé..

Audience: Would it be easier, for say, Shlrley Price; to
accept her handicap, because she was bom that way, than it
would be for you?

Gallaway: No, | think it wonld be more difficuit emoﬂon-

- ally 1 will share my feeling. It is easy for me to say, * Wéll Iwas

a whoe person.”’
seems to me would

not bomn like -this, 1 was injured: l
~ Someone that was bom with a,glff,k,, it se
' have a_more dlfﬂcult time; What do you think about that,

N

Price: | dlsagree with youl. | l feel that belng bom wlth a

disability is like being bom with green eyes. | have not had to go

thrpugh the psychological trauma that you have gone through
— wondeﬂng if I am gvolng to live ¢ or not. l knew I was going to

-

them out qulcl@r than you because of the time elemem.
2 To give Youan example; you have the arms. 1 do not want

. them because | feel I do not need thén. | think-this is true with
* any disa ﬂity A person wholosessomeﬁ\tng——lfpou lose yout: |

home Wjicause it buins down — that is something traumatic. .
You have gained these things, you have eamed ther; you have
always had them with you. Now all of a sudden they 2 are gone.
There is a little girl in Houston that | have been trying to help.
\m Shie hiad an accidgat and lo&t both of het arms. She is three” -
years old and by the time she gets 1o} 20 she is not going to
remember what it was like to be thré¥Pnhor will she remember
the pain. Right now Texas Institute for Rehabilitative Research
and General: Electric. her parents and the. child and | are .,
having-a battle. The child*and 1 say forget tiwdmjiﬂdalaans GE, "
TIRR, and’her - parents saypuuhem on. Soi deal with

home

Let me give another example if you will-allow me the time. & -

does not like the

1id be. trained and

>

l1did not use thzn and
'em 1 do riot feel like I

you hava gotten ac‘zuzto !

you have experimented with therﬁ and they are fine. ButJ@link
it is really a psychological acceptance. « - -

. Gallaway: That really shows twd dlfferent perspecﬂva
doesn’t it® - .

-Audience: Shirlgy was born

ut her arms_ and has
| _now you have been
normal for you this ©

h irfey, did you have

used nothing else so that is normal &
without your ‘anms long -enouigh that |
way. He'had to:make the adjustment b
to make that adjustment"

R i justment was dlfferegt. Qpe thlng thgg was
a blyproblem was that | was denied education on the basis of
my disability. He finished his high schiool education, but [ was
denied entrance. I finally did go and was educatéd in the public

school, but-those are thirigs that [ had to go through. ,
1 was discriminated against whereas Randy had already

had no problems with college, either. It was totally different, it -
was beautiful. My biggest problem in college was the factithat 1
was four years behind everybody. | think again, the dlfférence is

. =

&

3

that*dedsloﬂujater ﬂ,

:

13
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that he hall.already frished that part and It wes a thingof - s g worthwhile;”” then they havé worth even If they have

deciding within himself that he was going to be student an a sing or are disfigured in some way. Helping a person

because he wanted to be. | had to'bg the best ! t or else | rth in my work is related to théir understanding

was going to be kicked out of schegh'1 hip to God. A lot of students who are perfectly
" . by an outside force but his was really

ne wasbejng influenced .- of thelr relations
riside th .

.. healthy have problems with self-worth. We have atternpted

_ . amiolder everything that I do is an inside force. | " suidides all the time with perfectly healthy students because they
I~ -what anybody else thinks.. - - ve.y nd reason.to value their life. So my-job Is easier

" Gallaway: Let ime mention something that ca AN i Jouriin a. way because | am free to deal with a whole
wha:may WEOn, 45 spititual, psychological, and physical. Keep in mind .

ed and some spiritual help may be

ich as vocational guidance; a support

- As you counsel with people wha:may need some: apiil
i/ - have: the oppertunity to experimenit with an appli
" . gou need to wam them that; as in the case of artificia
" may be very uncomfortable at first. For 2 month or Sihy e 225 o
..., or a year there may be some discomfdit'and problems ; Vhict Fatl et yof write with? . .
... may always be some discomfort bt they will never know v o tak¥, They were able to save this
¢ they stick through that _firss uncomfoftable time. The firs re & mhagre control in this amm.
months | wore my artificial arms I was in pain. | could only o 90% of What arm. Four years ago |
them an_hour or two hours. After about six months it was, vatching its develop

s ; aboul six monins ' Was about the Boston Arm. | had been watching its develop-
comfortable to go all day and ngw I can wear them sixteen or Rand went to Boston and saw it and hoped to purchase one
eighteen hours with no problems at all. They are comfortable,. whéh*l got out of the seminary and went to work full-time. But
 acceptable and useful. Part of the reason for an artificlal amns ds at my church heard about it and Suirprised me with
involved in self‘acceptance and the way you meet and deal with of $4 s get the Boston Arm and get'it fitted as a right
people. For me; because 1 did begin life with two hands, itis 0 i ]
much easier for me psychiologically to have something i my- _ Fusually leave the Boston arm shit off when | am speaking

wearing it. o

sleeves. To-appear to be as normal as possible is important fo . bocause it does make a little bit of noise. And when | get excite
1 e ey differen = because , ! . And when | get excited
me. When | meet people they react differently when I wear two sometimes it jumps and | don’t want to hit angbody or knock

hooks and when I wear one hand and a hook. Their reaction is - muself ot B L
et bl otsradingncfrlosl sl - IAER BT myself out! It works electrically when 1 twitch a muscle in-my
different. There is a shock involved when you meet someone g5 der. It will lift about ters pounds and is supposed to hold

" with two"Hooks. There is an empathy; a reaction emotionally g do quite that well. It will hold fifteen or twenty

G o s wat o e L o hep pecple mestme. 5 boncient and hpe me ot

For's handicapped person, part of lfe IS gora be leaming fo 'Still, there are ‘some advantages to the mechanical arm.

Eg&;g%g%gg?;gg . 3:&:'&@1' “f;k s P,;ha?gg";gg-- i};‘,g’;’c‘,’; When I am doing heavy things and mowing the yard, or lifting

e et oase? It map be ok, It may be a gesture just  Sulf and working on things (a frend helped e 40 2 vabe Jo)

| Gansetpelple at ease? I g b o oot 1o develop a 0P car a few weeks ago) | use the mechanical elbow. But for

BN e O el ook some litle oke when]  Office work, this electronie-armn works very well, | have been

SFam about to shake hands with someone. | will sag, Seream if | \:;al:llzg‘ Lt almost two years now and have had onlg a few minor

* "squeeze too hard;” or “This squeaks but it works pretty well.” - . bid visii have any piobleis with the phsical

S Something toet e know tht | know iggprtfcaland [want _ Audience: Did you have any problems with the physical
") themto be atease . -z .. o . facilities when you were in college? .

O Awdicnce: One of the many tins ihat people hav a  __ Gallaway: Doors, door knobs; this kind of thing. Some-
problem with is thinking persons %m,a%ssﬁiﬁsi somy for  One comes aldng that has been rubbing Briliream in Iis hay

B eaives. 1 would like for you to,address whether you think  and tums the door knob. It gets oily and | come alongand can't

.. ' . thatis healthy of unhealthg. . . .. . . . . getany traction. That was a major thing. | love Eumpaﬁ“doog.
R iiaway:  hink i the area of selaify and feelings about © - K1obs: They have 2 handle that comes out and curves anc uey
yourel Jou S O A e D N 11 aot aver it ** 1and. ming to e again was just a_matter of -an
colinsél someone, “‘Well, it is ot so bad. You'll get over t™ o 43 hment on the steering wheel and a hom in the floor: I have

Maybe they won't. You need to be realistic. Admit it hurts now, not had any problems driving, but if they had not been abte to -

that they have some difficulties. Then tell: them they have save this-elbow I wotild have had big pr . Fwould
that they have some difficulties. Then tell- them they .. save this.elbow: ] would have g problems driving: } would
several options in life and help them think ab8ut them. N ave had to work out a foot steering arrangement probably. .

~ They can say, “Woe s me. | have lost everything. 1am no _ Audience: How about addressing how ingonvenient gour

cod. Leant do anything.” Look at whiere that will take them. s jrconventence ¢ e
O e T b a lind of haman wieckage o, "c-"oenlence was with your love %

twha In Mt 10 e 8 O e s Gallaway: At first it was really difficult to see how anyone
B e e T Oy o e i the abiities and  coild love me. | had a fow dates In college with the gis In the
sl ne gﬁsﬁlﬁbﬁ&j{” N niiod they may be, fo carve an group and a few outside that could love me and respond to me
ity st T & mark on the world and have an impacion - 2nd so.1 did a ot of praging In fact, mg Kesman gecn 1 RS
e A They tan find something that gves sell.s  dadof ajoke. I praved, "Lord, it Is gettifg late. Hury b,
s o and enjoyrmiont and a fosling of worth and value, Let . SOPomore year, the same duestion ant the same PIoVEL
them rapole with ihat Tt may take some time, a year, fue  paor SEAr Serler yenr IS, VR O B R en | was
e P ot know. Bt tell them, It 1s your option. You can  Jing. Then one day.| met 2 gifl at Texas Toch e ared
e s o e side of the 1oad of you can do some visiting on their campus. Her life and background had prepared
e on th wih b meaningful 1o you and valuable to _her to belleve that human valuarg really on the inside- e had
incrocle things that il be meaning to you leamed from her family, her backgyound, and her own bellefs to
Rtisup 1 you fo make the chokce.” .. . look beyond the physical appearapce to the heart. We beganto -
- Ithink it is ggd to encourage them to try But itis notgood  date.and write llfors. She lived in Lubbock and | liged in Fort
to say, It is goingdo be easy.” Probably it won't be. - Worth. | would go and see her and she would come ™ iine'ind
Once théy\ Sme fo that life decision; “I after about a year and a half we were married. That hias been

- ‘ ) e . o~ ]
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~ and | appreciate that..

one of the most beautiful occurrences in my life That was five

years ago.
_ There have been difficulties in adjusﬂng. of course. Two

to spend our lives tc
difficulties and find- Ways to be’ compatlble
not. It has been an Exdting pllgrlmage We enjoy

togethen -

:One quesﬁon that has not cov
mugh do you offer to do for a-disable

10
ed person? My wiife and 1

have an agreement that I will doés much as I can for myself and
then if | need help, 1 ask. There dka:some things that she is not
at doing” She feels free to ask me and then we fill in the

mfsﬁng parts. As you colinsel pegple, help theiti to know that-.

- they do not have to sit there a it something. If someone > 67
. wanting to help, desnot embarr s that person by refusing. Be

' gracious and accept some help occasionally 1 can be totally

—independent but I sometimes end up sweaty and frustrated. It
helps a person build a fnendshlp to let them help you a little bit.

course | do not like people that rush-yp and. want to do

“1 amused to doirig this and | can

\,everythlng for me: | will sa

\do just fine.-Let me show you how 1 do it:”” Then I demonstrate

them that | can. That helps them know where they fit ln and
what they can do. If 1 need a little- bit of help I will say, ‘‘Hey,

“would you grab that for me? 1 don't look very good in ‘orange
juice.” Those are some things that you as a counselor could *

help them leam; and be gracious about that. s

Some rehabilitation programs demand that you be fotally
lndependent immediately. ‘‘You've got your arm and have had
it for 24 hours, why are you asking me to help?"’ gf do not llke

- “that kind of program. | think gradual leaming is Yetter, &aking

your new device or technique or whatever it may be alfd then

' experimenting with it, rather than_being cast out on your own:

world at once:
1 would have liked a little bit more pressure 1 did not have

Leamn one major thing at 2 3 time: Do not try to tackle the whole

enough pressare: It took me longer than | needed to learmn how - .

to dress completely. | had to work out a system to-get my shirt
on: 1 drive a_nail into the wall, put the eollar of my shirt in a clip
board, and then hang the shirt and the <lip board on the wall. A '+

paper.cup goes over this hand and 1 can scoot into the shirt. It .
. took titfie to work that all ouit and.sow)

“and dexterity that | do-not need. the.clip board or the cup:

anymore. But at first | needed"some. tlme and l was, giverr gt

!

: S adience: | know that tgeople do call me dumrny because ‘
~Audlence: What has been the most embanas;lng qu}as 4 lam dBsf. But it dods rivt-bother me anymore I just turii aroqu
tion for you to answer? 2 and "Hl Héaiei"’ :

Gallaway: Little kids alffays s ask me how | take apaﬁt l
had to work out a system on- that too.-1 got a bucket-and

-soap and ran some hot water ir it and let the Soapsnelt a jittle B>
and get the water soapy and then use a beach/fowef’ I gef it ¢ over .

‘my arm, dip #t in the soapy water and sling itaround, and rub up
against the:wall. That too took a little bit of tifie to learn.

Audience: How do children react to you just walking

.downthestreet"* -

‘Gallaway: As they do with ,anywneglf!etéht,]'here is an

initial fear becauise you are differenf. But after kligy really look it
is pretty much up to me how ‘they will're3ct. You are in ¢harge

_ then and §f ypu m and "Hl *what 1§ your
" name?” and you get to km/ them, lhe e their fears
and they get curious. \;:*
. Part of my 0911992 pxpeti f”f,,,i -',i
. community every Fn { up. of

would gather up every}

ye enough flexibility .- o

) Gaillaway, 85

Lo, L -; _ - -
these arifficial arms and they. would run Acreaming, ‘‘Mommy;,
Mommy,-a monster-Is_here.”” | wotild coax thelittle child-to

come back and bring the mom and ] explained what we were
doing’and that | was not going to hurt them. [ would show them

how my arm worked and they would be safe and they would be
afraid a little bit and then they would come forward and in a few

minutes they would be hoiding on to my hand. Everybody

wanted to hold my hand and then we would all go down to the

building together for recreation and Bible stories. _
- Kids adjust so much faster than adults. Once you tell them

_what is going on, then they know gou are not, gging to hurt
gthem Yoii show them how it Works, then-you- g% their best

buddy because you showed tj;em 'some personal interest.

. Audience; [ think if it iszeal small child the initial thing is
feag If it is a child about 5-8 years old, the initial thifig is, ‘Hey,

.what ls wrong wlth you?"’ If it is j;inlor hlgh school students they

stude s, they will speak and keep going.. lf it is college students
they look and keep going, and if it ls an adult they will
. glance

sophlg@caﬂom A child Is the most honest and the adults are the -

most dgceltful. It is interesting to go to a restaurant and see how

different baienls; react to their children reacting tdyme. My wife

did, a, paper on that one time because some parents are so

uptight and embarrassed that they don’t want their child to look
at all. 1 eVen had one familij-Who hit their children and said,

“Stop _locking!"". The children would slarﬁhcrylng and they
cdused a scene. | leaned over and said, the children come
on over. It won't embarrass me and I'll SIS:‘:: ‘them how my arm
works.” *‘No, no: That is okay. Shut up ks’ 1 think that we, as

people with inconveniences; cah’ help society learn to relax and -

not be so embarrassed. 1. am a person and | have had all the
feelings and-experiences-and all the hopes and fears and Builts
and joys that angbody . else has whether I am phgsically whole
or not. | am people just like Yo

- - - Audience: Sometlmes ani vlslble handlcap ls worse than
a physlcal handicap because there is less furiding, less attention,
, and less forceful work bgcause they: think they can handle it

* Audiehce: People do notrealize that e even with a physical

handﬁap, youl ‘can stilliearn. You are just as intelligent or smart
se.-A lot of pedple think that if You have a physical

as anyone gsg :

handicap, then_miemtally you: aré just nothing. 1 do not know
. when society will come fg.figuring out the differerice. Until they
. do glggare going to be quité’a few problems.

o Audtengp: 1 wolk “Hith al kinds of disabilities. A study
me up #radvoriishop forthe hearing disabled and the results
a ﬁjdlca‘t ¢sons with ‘glasses can~remember mote of a
e ""e;’udthout glasses because people tend to listen
"'l'r s ard directed. }f we wear glasses our eyes only
g%rﬁ ithin the scdpe of that ¢ , therefore when listening to

eofie, our eyes areyiot going to go any farther. Without the
glasses there atendency{o see everything around us,‘over us,
and ander Iﬁat can attract our attention and therefore we
‘hear just a“Hittle bit
wearing glasses and I found out that'was very tiue\ i -
pick up on one thing. We have

whe'

Gallaway: |
. peoplechere from a tion therz
been very meaningful to me for thelast three or four years has

3 i been finding something recreational that | coyd do. | have
ow ski- 1 have gotten lnto ;

gotten into snow sldeg 1 love
jogaing’ and ' even entered ae%alf

thon last sum%r
»thlrteen-mlje race ln Sqr’Dlego I took a a \yhﬂa tﬁrst, en

- sf,’.
N R TR R

e bit less. | did riot believe that until | started

eation therapy class, Something that has '
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govout-of the hospital, I ¢oild only walk a few feet and could
only stand up with help. So the progress to some physical

fitriess has been good for my se f-image and my self-esteem.
Coursel people-to find something that is. fun, whether it is

rolling a bowling ball with their foot or jogging-or swimming; -

something to relleve their tension, to pour some energy fito and
give them a recreational sense of satisfaction. That hasidone a

Ibtfoiﬁn‘gl - o S .
Addience: The people that | know my age in college tend

to take their bodies for granted just by the things'they do and

N

~ " o
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the things.they put into them. Alcohol,

7 tobacco, Junk food,

whatever. 1f they could just have the opportunity to meet with

someone like you! It has been enlightening, so rewarding to just
sit here and listen to all.of F you talk and express your views; It is

_ nice to know how everybody else feels. You know how we feel

towards you and now Lhave an idea of how you feel totvards us
' . .

" In your situation;

Galiway: That 5a good word to end on. 1 appreciate your
attention. -

2 .

PATPOUND -

‘. : P - . - - - -
. How do you react when you
| Veryreal and active world, gives 12N

view of the world; and advice o
them, She also addresses some of;

well-as listing some sources fokf

Bhid people? Pat Pound, herself blind Ini &

ting to blind people, insighti'tiito their
n help open up vocational choices to

g on their safety that people often have, as

jcal assistance in providing vocational

trainipg to blind students. Mrs. Pound works with the Developmental Disabilities

council; a Wor-ippéliiﬁdv council in Austin.

- LYo

- =

 Tqbegin; | am going to go back and tell you about riyself.

Oftep -1 forget t6 tell people how I am blind, what made me

blind; etc:; people spend the whole séssion wondering and do

., not hear anything I say! | was bom very prematurely and was

o ;‘ne My college background is in math. My working backgrg
Has

. people have told me-that they would almost rather be totally.

_blind -because people tend to p

put in an’incubator with too much oxygen. They did-not know

 at that timie, but too much air causes blindness. 1 wis partially

sighted until | was: thirteen, and untif that time I weqg to public
‘school. When | was thirteen [ became totally blind and at that
time [ was transferred to the Schodt for the Blind. I did not like it

very much. | went to summer school at*home in the public ¥

school and thouight t was great. I wanted to continue there, but
both. the school and my parents were not quite ready to have
und

 been in the rehabilitation of blind individuals.
-Wishould talk a little bitabout partial vision since the non-
predictability. of the. thing makes it difficuit for peoplé to
undetstand. If you are around partially sighted people you do

" not know how much they can see, you do not know if their

vision is getting worse as they get older, you do not kow if their
vision fluctiates from day to day: Also; vision and partial vision

often depend on the light in the room, the color contrast,.and
various other circumstances. A number of partially sighted
blind - becau tend t ’up{:em into 'the class with
people whb can either-see well or’ who cannot see at all and
they really do not fit into either group., PO

1 have three gogghes here that | will pass arouid; the boxes

Whiall you the eve conditions they simulate; Put them on and try

them ouat. In_longer sessions | make people walk around and do
different stuff. My favorite activity is to make somebody try to

eat a fig newton with a knife and fork. You are safe today, v

though, since I forgot the fig newtons! With these

igles you-

can have art idea of what it might be like to have those particular

i , ;
' . :

e . . pe

/

- . . . IRV

- ~

v

* eye conditions. There is Al
 Without Sight,” which shows even better than these goggles

- because you cannot see?”’

. - :

what it is like to have a certain eye condition. With the movie

_ you can see what someone would see. if they were partially

sighted and had that particular eye condition. ~ .
- 1guess the rule 'of thumb 1 would use with partially sighted
people Is to avold thinking gou know how much they can see.

Something is going to change on-you and then your assumption

also a very good film called “Not

will be wrong. It may be a cloudy day vs; a sunny day;, a *

moming vs. an aftemoon. With some eye conditions the

. brightness of the sun really hothers people. With other eve
conditions they need- valy strong light to,see whiat they want to - -

see. - - ~ LT er e
~ Asagil, this changeability was especially evident p]ayi}\fg
‘basketball in a particular gym"Wwe had in grade school. There

‘were windows at one end of the gym. ‘When 1 was facing the
windows. | could see pretty well. But, if you remember, the old-
fashioned gym -floors were waxed and the glare from the
windows was tremendous on that waxy gym floor — so bad, in
fact, that with my back to the windows and facing all that glare, |
might as well have been sitting on the bench!

~ So mmiost people are nof going to be able to judge just héw

much .a partially sighted person can see. With some eye
conditions, particularly eye. tions relating- to . diabetes,
where fhe blood vessels in the eyes expand and allow more
blood than neécessary:to flow into the eye; the condition can

vary from day to day, even from time of day to time of day. So

even if you really think you are smart, do not think that you

know how well somebody With partial vision can see. Asking

thern is the only way I know to find out.

" In another session , y
have better senses than other people? Are your senses bettey
.
g

that | did, a lady asked, “Do you really
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ldonotthlnﬁso,personally Justbecauselcanmtwe ,

you, ﬂmmisnﬁnyﬂxmgsﬂ\atlhwﬂmtmdhaimm

as you see. When you see

moves strangely. So

donotmﬂyhddunﬂntheconceptﬂmt
‘you cannot see that allows you to knaw..a_persm'x
persohality or character better. . -

-3Also, blind people get the thitgﬂrmwngtﬂremgbtabout

wheﬂrertlwthbeﬁerdrmoﬂwrpeopleinwyﬂstznm
- somie - soufids-better than -other people. We all -hear those
sounds, . we just make different use of them: You can do what

bllndpeoﬁedouglﬂt&@soundslfyouchd@b ltlsamtterl,

of exposure and training.
- One other thing that | want to talk about that [ think is

remely Important, particularly . for teachers, Is the whole
cept of how people leam things; relating

1vlsuxﬂy from big to little. For example, when 1 go'to
ne’s house for the first time; the things-I am going to

know about that house are pmbably the pathwag from my car -

- orbus to the front door. | may know what the front door handle

' looks like. I may have an idea of the size of the room I am in; or

the chai | am sittifig in. Those are the things that [ leam as [ go
into that house. & s

But suppose gou go into thatf house. Probably yol will
remember something about the overall stylé of the house, ;the

weeds in the fmntyard the style of the room the size, the

" time only, when we came back we would have very different

"information. -If you asked me;- What color-is the room?” or

atlwould
was the

- “What style is the houﬁe"" there is a good ch
riot know. But if | aﬁied yu, “What kind of ni¥
chair you ‘sat on?’

exposure we both {b that room, the more of the samie
information we know. !stan over here and you start over. there
- and then, In time, weboﬂ:getto’geﬂner ,
That is very important becausefas you are showlng a blind

person something; you cannot assulyie that in their heads they

- have a picture of what this finished product called an éngine is -

going to be like, if they have not really seen the engine first. Nor
can you_expect. them to. have a whole concept ofswhat the
it of a building is like. They may_know plece by piece as

they actually put it together but.gou cannot start with the big
j.concept amd then pick up the little ones. The job of the teaches

" 13 to assist people in obtaining the concept of the big..

blind people something, a lot ¢ \b-the wrist and sa

“Here is th aper, here is a spbon, here_is a fishbowl.”
Then all | really kriow is that nsy hand was further to-the right
when [ was shown the g paper;Jess when [ was shown the spoon;
and more Yo the left when l as shown the fishbowl. You tum

me around once and that is really all the information that [ have.

- -it. Start at the comer of the table; here {put my-band on it —
"-that is a reference point since the comer of the ﬁble does niot
change like all the objects can). From -that corner, is the

paper, the spoon, and the fishbowi.” It is okay. to put people’s.

_ handst butﬂiéﬁtiiiﬁﬂ\emloosesoﬂzey«:anﬁep
Ca hardﬂmeat—-!hahetotell’you-—-aﬁdlity

. that. uiactumﬂ\lngs for blind people: The woman took miy
wrist and said, “‘Here, and here, and here. . .” and I could not

getﬂneiadymmmmyhandloose ltwasjusttemble'ldid
everything: | could and finally justisaid, -“l.do not like you

'hddngmlecONdnmhokatmyﬂungﬂmtmy Jtwas .

Wbodylﬁhandsweryoureya Soifyoupl’acea‘

&

Cr Give them a refercnce pgint, too. [ never @
somebody that has a iunWEﬂy voice that | cannot Sﬁnd or whé” -

br-blindness. The less vision you have, the more youleam

way. lperoeiveﬂreworﬁﬁomlltﬂetoblg Yau pérceive the - could I.do that?

habig would not know. The more-

.~ Another Q\ing th t l like to polntgut is that when. youshow : a
ab the wrist and say, . .~

‘_,.nua!- 1oV :, ery
Better to say, “There is a table here., . There aye three things on -

"person’s hand on §6iﬁétﬁiii§, tum it loose so they can look
arourdd oq their own and feel whatever is %ere

If you were shipwrecked on an

Sor
1e-thing for me. Ineed mehew lam
J owil am golng to get som ere. else:

So one da

had wax)nzi :
o “Hey," l sﬂld, u[ am m

have done this three times in & rOWy 4
"2 He'sald, “Well, you should have rer

-1 guess.what' l‘al do now is go-ahead and start thnough
some_of the n 4 have given you. You have the braille
alphqbet card. -This'is*a braflle clipboard. Frankly, there are two
reasons why l“lfmqght 1 It s smaller than. the rest of my
ds and it L1 also in better shape. People have asked me if

: braille wears out ‘Well . yes itgloes. If gou sit on It or store it

laying down rather than standing up it will wear out: Cookbooks
wear out because they get' wet hands and food and
Iots of cooking' things put on then&, .-

- Pébdé have also asked rrie if brailleds pugor

the page. These days they are able to offset the'‘braille so

‘dot on _one side is right where a dot §

But ‘you-cannot do_that when you arg w

s nice that they can use bOth sides,
1 volumes; Y@ can see e that a

gazing can be a considerable investment of
gasined are on sound sheéts or cassettes now.

1h stylus: You can take this, put itinto-a

little gadget and/punch .You have to_write from the right to the

left, and make the character shapes backwards:from what you-

" would read, That can be a particularly difficult thing for people ™

withany ldnd of leamning disabilityto da. Thare are other writing
devices; but none as portable. ls what you can stick in your
pockétvryourpurseand ”’ei vith you.

"1 have rio} really gotten intg/vocational education: One *

we that it partly depends

“thing we have found in terms 6¥ su
on what kind of aids and what kind of individuals might be

. For example, there may be.a situation where ,
_flane_once_you got into the air and had

/giving you the feedback from the:instruments. | am
not surg | would ﬁﬁ'ht to do it, but @m surg omeone wolld!

~you coulgAly a

rijyfds.as a profession. A number of b!‘!“!PGQEiESDQE!
ski and water sld and yet | am not sure any of them would want
to be a skilng instructor because it takes too.much assistance
from other people."Snow skiing takes lnforrnation from a-guide

— like “Watch gut for that tree!” :
Qne otha thlng i WﬂLpas arm]ﬁd was deve‘lqped at?é

) either v writing th
the field offices of the C«

d paylng the cost of copying or Wﬂﬂng
on for the Blind, which will have

ifferent equipment. Not everything is

,itasmeﬂ. It is a listing

in higrei%particularly not¥verything that is vocationally orfented,
_unfortuaiel. It was developed for people at the Rehabilitation ,
’@nter so it*me mcludes equlpment about daily life §kills

94 oL

51

 Pound, 87 _
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fosomzﬂilhg;l- )
’ne you would need to. know where - -

ery hard, You cannot

ce I had Bus ditvers ln
Kbout lrertjﬁggigon off lp the gght place.

¥ could provide you accommodations for doing -

-
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- AT sgnifiers avallable: For example,  Audience: What were some of the problems that you had
- they can be like a closed-circuit television that blows up the print - in college with support services?, o S
number larger- than what you would see in‘a book: There is a ‘Pound: | would have jiked to have had more equipment
thing called an opticon that allows a person-to feel what is avallable and ta leam to use the equipment. You often need

There are a lot of good

) printed. It has a lot of limitations. in terms of speed of mm@:befote. you ¢an use equipment. -1 though s going .
into programm e’

reading and things like that, but it does allow a unique kind of into programming. Had | had the.equipment th¢ . have
jndependence. There is going to be an atiachment later this  available, I probably would have. I did take a few programming
year that will actually read what it sees In print 1o you, so it will courses, bt they were extremely hard because I had to have so
have a verbal output as well. There are talking calculators that  much reader time to do the computer print-out. My reader had
are very good. -Unfortunately, most of this' equipment Is 5 sit there while the computer was down for three hours and 1
 extremely expensive and so buying it is not something #hat  gptled up spending all my reader money paying someone to
_ wreverybody in every school district can do. However, it Is very wait for the computer. T

" important for some_people in some vocations.'In my way of I had hardly any mobility Services when | was in college
_thinking, i%@@gito,e}!‘%wasqm@n&m,doguéf t!‘:gfé 0‘1”"'93‘?"‘-} and that was a real hassle. Most of it was catch as catch can. In
-#¥in_a_vocat Tt vou o e © Y e —'—“’é‘f ment iy courses most of the materials were available. If you are in a™
Gt v il brv by e O e e
s D o ] ke to talk - probably would’have r iked sciences but | had such-a bad
T o b sl pay | (29 hask and ainde sl ek e
sbout ireational s s well s vocational stuf 1 & Peron . handlethe work on  callege level. Since that tine [ have fealy
D A L O bedy's sarge. This i Itis s beeping frisbee,  —ioved reading In hat ares, ‘but [ was not given an opportunity
It is hard to catch, but a lot of fun! | use a short-handled fish net at that time to develop an interest. . _. '
torcatch the frisbee. You can giso get a beep baseball. | modified Audience: Where did you start school? .
a Backgammon game myself. It was a regular; out-of-the-store, _ Pound: I started at the University of Texas. | was there
magnetic backgammnion board except that the magnetic pieces ~ from 1968 to 1970, and | was at the Unlvei'sit’y of Houston from
were such light magnets that | could not tell they were magnetic - 1970 to 1971. o
by feeling them. As | felt for the pieces, | kept moving them all _ Audience? Do you see a-differenice in the programs for

andicapped students that are available now?

s, there are a lot more programs now. Section

d up services, but ot really endugh: I think there .
fiore assistance and communication with teachers
ing handicapped students in their classes. | think.

¥ to know what accommodations they can make. .
staterients on that were very apt; it is really not as

around the board. I found some stronger magnets and put them - . . assistance
“on all the pleces. This was how | got a nice-looking, easy-to-use;  / Poundtl

- portable back: monset- -- oo
_ % 1 bring that up because modifying is something that  jeedsto b

" anybody can do; if you-decide fo bg, creative and-decide to yhs are b
" tackle the problem yourselves. S5me of the best recreational  people:
opportunities have been developed because someone was not Mare Gy

“* willing 10 listen when something was declared out of a blind

usten wie nething wa ; xR thicult as people tend to think it is. But it is scary and
 ‘persorvs ‘capabilities. -I* think one of ‘the most handicapping - Cahon péoprlfo gre not given the_ iﬁfaxTnsﬁar:y and
. things abowt blindness is the attftudes of blind people ‘and tarehat they need. | think we have a long way to go on
ted peo 7gbgth§ggfme£21nmofbﬁndnessmﬂym. that i . . 7 SL o .

nany people would really think about blind people T SR o 2 the considerations when deciding for
ooty i and developed 2 Way — o s o gy eiemtions When deciding for

LUl Somevody did and CeviEr=e 2 . { X A [ R
the Little League way, but pretty close. . / - ~iPgund: | think personality has something to do with-it.
There are

“see.” Well, do not
j you say Instead g

esl uptight abow using that word, | you wdiige. 1 g0 to a lot of places where a dog would be

e youlater 2 el O oeeu  Inconverlent However,  dog can be a very, very convenient

b aboat that! - . & il way to travel, for recreational travel.particularly. In some ways,

RS e g s a dog can help you avoid things when a cane would be useless

SR R S taht vy o ead D e dFeory .+ — like,ip a parkingJel Cpe of my hang ups aboutdogs is that,
L PO O A C O s thew 4t behind vou. people speak to #4og before they-speak to the person. That

Instead, puiiielr arm on your arm so that they a#e behind you. drives me nuts; 1 could not take that! Also I find that I am ot -

ther thing: people have asked me about using the - advantages and disadvantages, like what kind of car

If my_quide goes down fwo stéps, then 1 wait to go down tWo  that consistent about caring for my own needs; | am not sure

steps because | can feel you going down. If you are going that | want the responsibility of an animal all the time. A cane 1 -
through a narmow passage, | need to be more behind you, so can leave at home, a dog | would have to plan on spending

put your.elbow back Then | cannot be upclose toyou. Andde  more time with. So'a dog would tie me to a time-ordered,
Lo D e L e of munge that | have  more e Wi So'a dog would fie me fo 2 time-ordere.

: ) skl sl i y . . N
bumped tato, | wil % e B i up Audlence: How does a dog know where you want to go?
o & “take the blind of’shand? pﬁt it on the back o ;,,_PQ,“!!‘!: -Oh, you havé to let thnoyv whethfr ,,to,go !ef&
O % i say, “Here 1 the ghalr ” You cannot just say, gt o straight ahead, so you il bt o knw WSS IR0

“Tiere Is a chalr”” and expect me to know where. It is so Simple ggnti,go go. You cannot just say, “Take me to the grocery
Gt 1ot re! : o i *
Audience: Do you have any perception of color that you *
) n-know ) o can remember? |, . . .. PERRY R
<+ % Just do not be afrald. Most blind people will tell you if you "~ PoundYes;’ | can remember colors. In fact, it probably
-~ "are doing something that is really uncomfortable for them. Most works to my detriment. | am really particular about things going
people get more uptight about leading the blind after they have together. If you think about it; colors change over the years. |
learned a few things than before; so [ am hesitant to gointotoo ©  People would tell me that something was a certain color, butit
much detail- o . . was hard to know whether their definition matched mine. My

s - : . Y

. to put my hand on the back of the chair. Another option s to let

e touch the front of the chair with the back of my thighs. Then
wn - know to sit down. '




mother helped a lot on this. | found that colors of food are falrly

constant; so -y mother would say; “Thls is green like lime -
sherbet,” or *'green like real green grass,” or *‘purple like grape
juice.” 1 ligve-one dress that no one has been able to describe -
well tome: Pat of that is because colors really do change:
isahmmpleofao&lorthatdllﬁ:salot ’ i

etural wlth me.

. ciber asl visualize itz lt

- does not: matter -really, whether.my visgiilaliars are comrect or
not It matters that I have something d so that 1 can

remember- ft* | have -even gotten-into

,thln'ng that I.could .

people about what something looks li
actually see it. After a while, they will 8

rguing with r "not make:a Iot of sense!

, Audlence: How much moré difficult is it for someone who
‘was bomn blind than for someone who loses thelr vlsion?

you arguing with me?”’ It really(a

depends on the petson. You could look at it this way; 1 guess.
“There are a lot of concepts that are much easier to leam
" visually, such as spatial concepts. What s a curb like? What is an
.- intersection like? How do- cars go? These concepts %re more.
v easily leamed visually and; once you have these concepts, it is
* easier to learn to walk around with a cane: The other side; of
course; is the difficulty in adjusting to: bllndness ‘Sometimmes that
adjustment'is so difficult for a particular person that it
e%sler for them to have once had their sigtit. Solt dependig.o

_PHYSICALLY HANDICAPPED

Y

»

' RELATING TO THE’ {

N

4y, By the way, why are 4

~

" g : Wﬂllam589

- those two sets of thlngs l have known many blind people who ’

_have not had difficulty leaming those visual concepts. At the

rehabilitation center where 1 taught, we' were seeing many,

many more blind ‘people with additional handicaps; such as .
" learning disabilities or spatial disabilities. That mhde the differ-

ence : rather-than just the blindness., -

" One -other: poan ‘that -1 would like to inake is- ,that

Dl modlﬂcations are great in teaching people the way to do things; -

but-it 4 like teaching people to drive. You can teach people

- what the' best and safest way'to do things is: In their own life;
" however, people choose whether to keep dolng things that way.
‘ Sometimes people will teach mobility and get-hung up on doing

it a certaln way. There was one on at the rehabllitation

center who freally did not like me much because I .kept
demonstrating that blind people do not always do things one
way. They always tell you to check that nothing is in the chair

before sitting dowri. Well, how mmany. tifies in my life is there

., going to be sdmething in that chair? What L'{more, how many
- times will it hurt me? I think probably very few times —

although [ hdve sat on a few ash trays! To-me it is-more
‘convenlent riot to clear the chair. | am | willing to take whatever
.» dsk there is. | apn glad to know what @ safer way is; | am also
glad that l get to choose whether to do it that way!

- Jthave enjoyed thls session very much Feel free to stay and

DONNA WILLIAMS‘ ;’
e W - — — — — — — T
© UL Howtointeract ??u. liandlcapped .tudentl ld be a diffis -
' but Doiina Williams s spcaks from her own experlence as a limdtcipped péﬁon R -

: ,5;.; Willlams hao In developing lndlvldual co

@i -

.~ With a’background in first Speech and then Guidanceiand Codriseling, Donna fs
S isreiénﬂv director of the Dallas-based service,  Handicapped Asdéistance; which

; mevldeo job placement and counveling df the physically handicapped:

-of this business engeavor is a reflection of the insight, experience; and talent Ms;
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l am very. happg tcs be hére ttﬂsﬁorrﬁng I am golng to

P laave to mshfthrou@ my speech ‘because of our. time Jirdit; T

* hope we. hage endéugh time. 1 am cerebral palsied myself. [ was ...

bom -with cerebral palsy I am spastic quadraplegiczilly, with a L

mixture of atﬁetasls

My mptc is relat.ing to the physmally handlcapped Lwil -

_ also téll you abot the agency | started in Juine of last year. st

of all;' the agency is called Handlcapped Assistance. - Wg are a
private employmerit agency for the pﬁysicdly,handkapped |

'limit it to physically handicapped peopl& ‘Becaiise ¥ miyself. do. 24 e
ndf‘*f\'

“ ot feel qualified to work with any other handicap‘mﬁg,m
tions. Besides the employment agency, we have 8- '
and a personal counseling servlca This is_one of " my*tovm

ig up as a handicapped child, I did %6t have

yone l could nelate to or talk over my pmblems'wlth Our

'toslow own e

ELTEN DY 20Ny R S WVRRANT By T

has‘he does have semedésir es

1 ¢ ﬁy session 6
’x‘ gnd I wergtthrou r;jy
_ ny, I want to )

more rights than angone-else; because in 1 my : Ey
ﬁndtng that the people L see. think these education al [an

e



" . They need to_leam*to.

90 Wllllams

receive,but they have to dedde what theywant to receive. [ will
give themn suggestions as to their options, according to their
.abllities,; but I will not make that final decision for-them at all. it
may take us six months to make one decision; but that is sll
right,.they Have made the first step for themselves. -

. Sodlety has soitietimes done the physically- handtcapped
persons an: injustice by lumping them all together and saying

these people are slow learers. There are some slow learners,

but there are some brilliant youngsters_and brilliant adults that
just have trouble: getting the knowledge out. You can sym-

pathize and see what they have retained. 1 had trouble devising
methods to find-out what these people need, but as teacher and

counselor, | feel that it is: my duty to do this for them. .
--1-have spoken-a-little-bit-about Handicapped Assistance.

Besides the employment agency and the counseling service, we
also- have a health - referral service,- which *is almost self-

explanatory: We have a public speaking bureau; through which
1 give lectiires conceming the handicapped.
I would like to tell you about one of my « counselees as an

example of many of my clients: She is thirteen years old; has
cerebral palsy, and has -her mother-and -daddy -fooled into

thinking Laura cannot do a:thing. Laura: thinks that she can
wrap her folks around her little finger, althouigh she will not

admit to any of this. It took me six months to find out that this
was the case. Finally | convinced her parents to do-at least one
thing for Laura — send her away to a summer camp for two
weeks. This will heIp her to becomie more- lndependent and
relate to other people. - -
-- - This-young lady also has her mother convinced that she
cannot go Into a swimming program for handicapped children.
The school is-willing to put her in-this-program; but her mother's
excuse for not letting her go into the program is; ‘‘She will get
her hair wet.”

1 say, “Well, doesnt she get her halr wet every ttme she
washes it?” . .

With these excuses; 1 have to be very tactful and yet be

very firm with the parents, and work aro@nd them. 1-believe in

“my philosophy of counseling, to expose the child to every area

of life to which you would expose any other child. I iise the

word**‘child’”’ very Ioosely 1am talking about anyone; I consider
myself still a chﬂd ora big kid, so that tells you how I ami uslng
the term. = --- -

A few moments ago; I mentioned havlng the tndtvlduals
express - themselves.- This- at -first may--be through temper

tantrums; and we_have all seen this; but later on; it may be
through unintelligible speech .- It.is- very; -hard for-me-te sit and

listen to this; lgetjust as impatient as you do: 1 sit there and I witl
want to say, !‘Is this what you wanted to say?’" Biit I should not.

express_it'for themselves; though: We

need to help them think throu - pro
of them do not have a clear thinking process and we need to

write down a counseling plan for them. If you were.a teacher in

.an-ARD- meeting- you could .do this. I am talking from a

counselor’s point of vlew beaﬁse that is the only field I really
know.. -
. After thlscounseling plan is worked out for the individual;

‘we need to tatk with him about it and have him understand

- -

ng from him. We need-to-expect a little bit

what we are

more than he can achieve: If we underestimate the individual,
he is going to have the bluff-on-us from the first. So we need to

avold over-building his expectations ‘but’ make _his goal just
" where he has to stretch, maybe an eighth ofan inch more just to

achieve it.’
.In one of our ;ounse!ing s&ss_ions; a thlneen,-year-old girl

camg in and we sat there for an hour without saying a word. | -

. ' .,

some of their problems Alot -

nearly went to s;leep I trted to ask her a guestton and stnce she

was very shy; she would not respond. Now she comes in; and |
can heat her halfway down the hall. 1 think counseling for any

handicapped person; whether physical, mental, or learning
disabled, is vitally important. Not so miich academic counseling,
even though they need that aléo; but the need for someone to
say, ‘‘Hey, you are a person. It is okay you are like you are, but
I want to help you to do more, to enjoy life more."

-Now | would like to. tell you -abqut the work I dtd In

Houston lworked with Untted Celjebral Palsg of the Gulf Coast

handicapped When | went into the. program; there’ was
nothing, -no -supplies, - nothing- at--all.- 1. worked- there for- 8

months; teaching handicapped aduits; some did not even know
their colors or how to -count from 1 to 10.-My most advanced

 student was beginning to work on her GED: I had one young
ilady- who started out with a first grade reader and within two

weeks was in the second grade. No one had ever gtven her the
opportunity to read anything. ~ ° -
- Most of these people were livlng in a nursing home with ;
obviously older people; it was not a-good situation. Many of
them had never been on outings. They would go from the
nursing home to my program and back to th .
When I discovered this; I g d; “Well, we are getting, out. We are
going to shopping malls. We are golng on picnics: You all need
to see the oatside world:

-1 also made them plan thelt own: seasonal patﬂes with
guldance from my, aides.- They had {o tell us what kind of party

they wanted; and what they wanted to buy for refreshments: 1
made one .of my more advanced students- figure out- the

portions for me to-go buy so we would have enough but not too

miuch. We had a picnic in Houston. Most of these people had

never been on a picnic. | had to explain what a picnlc was to
them.
Thts program met in a church Where we had acc&ss’ to the

activity: 1 am not proclalmlng to be a PE teacher or a- physiczl
therapist-or gnything like that;-I just thought they needed some
mobility at least to get blood circulating in the ltmbs they were
not using.

" Nowl would like to open it 1 up for questions if § you have

any.

__Audience: Have you done any refenals or_are you
familiar with the Cﬁppled Children S Camp ln Kerrvtlle"

Soroptomist's Camp in Louisville which is 30 miles from
Dallas. For the young lady that | spoke of eatlier, that is as far as
1 could get her away this year. | keep reassuring her mother that
if something goes wrong, she can be there in 45 minutes to get

her. Her-mother has asked me if 1 would go to camp with her

and sleep In the same bed: 1 said, “No; and neither will you!""

Audience; You are using these facilities for the yonnger
people?

Williams: | send them where | think they will beniefit the
most. | subscribe to Reality Therapy. I tell it like it is and if they
do not like it, they just come back in two or three weeks instead
of the following weeR

are involved with personnel evaluation procedures, rather than
only involved- with ‘handicapped people?-Some agencies are '

involved with non-handicapped people pius handitzpped .peo-

- ple - in-evaluation “for- -employment. Do you coopetate WIth

- organizations. such as these? . '

. Williams: Sure we do. But it is very hard to have other ~
agencies say, “Hey, you are a profit organization.”’ Well, at this

9y
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stage, we only ho'  to be a proﬁt-maklng e@anlzatlon A non-

‘'may have the same kinds of services, but it
'em in and get them out” organization. -
, | do not care How long it takes to get these

might be a “‘get
My theory i re How

people placed. | need to get them adjusted first. A lot of my

people come ln and say. “l want a job Donna' "

pgram in. hlgh school, but they do not waﬁt that

day-to-day ron ne of getting up and going to work. Uriless they

are excited- abput what they are doing; they could care less.

back in two weeks and I will say, “Well, how is
fl ot like it because it was the same thing over

¢ get across to them that tliéy must - stick’ with
ast for a little while to get some work experience.

people have not had 0o much education: They
it of school when they were 16 for one reason or

somethlng at
Most ol ‘my

—

" because otter places can take care of the employment For a .

whlle l will stay wtth employment, but looking down the road;

AY JAMES SKAINS BOB ALCORN

. college, and is cerebral palgla

3
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mind: | may see the need to stress the employment more
than the counseling . .

_ Audience: | have alient that Iam working with. She'is in
She is a pretty bright young lady
.but has a very difficult ime talking and is very reluctant to use

any kind of ald: After you are with her quite a bit gou can
understand her pretty well. A lot of times when someone has to

communicate With her however, theg will ask her to bring

question is; have_you had any dealing with any of the

mechanical voice boxes for CP's and what has been yaug,
response? . / : :
Wllllamo, l have not had any expexience ln that a’rea’ |

“‘where there* ts a will; there is a way.” They Wﬂl get it out
eventually My  suggestion to you or to that young lady wolild

be one-on-one’ counseling. lLet her become familiar and
comfortable talking with you and present the idea that she can

take one step further and talk to one. of her friends. She could °

always be available or may not work for her and then ‘she will'
have more problems:
I certainly have enjoyed this. If you ever have any needs,

become dependent on mechanical devices and they may not

+ please feel free to call on me. I do work with people out of town

on occasion:

,,,, —

:

e and one wlﬂl a l[earins impairment, swap experienceo and concemo Each brings

| "his own perspective, his-own-attitude to having a.handicap, emphaolzlns the fallacy :

' of lumping handicapped persons into one homogeneous group.

' _Randy Gallaway lost both'his arms in an industrial accident at the age of 13 he . o

works a8 a studeiit coordinator for a group of colleges In California. James Skains - _

was born without legs and without a forearm; he is a.high school student In Axtell.

Bob Alcom lost his hearing at tlie age.of four due to-meningitis; he wodiu as a

language fac‘llitator at Texas State Technlcal Institute in Waco. . s

Riiidy The unusual part of my life began ate age 18 when l

was injured in an industrial accldent Up to that time 1 was just -

an-average kid on the block — threw rocks, rode bikes, picked

onthe other kids. | was jyst an average person. Then when I
was injured 1 almost lostsmy life in a catastrophic eleptﬂcal

accident-that- happernied because someont was careless on the

job. While 1_was working on some electrical equipment,
~ someorie carelessly-turned the power back on. My pariner was

killed instantly and I was almost killed. I spent a year and a half
in the hospital, had 38 surgeries to get patched up; and was
3 eventually fitted- with_artificial ‘arms. [ _had a lot of really
incredible expetienices In the hospital and had some people that
were very encouraging to me; some of the nursing staff, some of

the doctors. One doctor, confronted wlth a-choice — -a-valiant

effort, probably — of risking my life with ‘surgery or plaging it
safe and probably letting me pass away, had a heated argument

 with four other doctors, even knocking. a;,;. down. Tﬁ'i; aaé

kind of strength:
There were a-lot ofe)gpedenees durlng my re-education:

.learning to write left-handed, being fitted with an artificial arm,
the initial disappointnient of finding out-that the-arms did not

attempt to-save my life l am really grateful for a man with that

work well when I got them. Getting over that, learning how to
use them, and eventually getting proficient af-writing,-dressing;

driving and other things that I do all added up to an ungsual
experience. Some of the most important things were some
friends; a pastor and some other people; that were tremen-
dously encouraging. There were soitie times that | was very,

very discouraged and my family members would say to me;. M

vl— )
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bad. You are alone right now. It seems like there Is nothing you
can do. But it will not always be this way; you will leam.” That

was a real help to me. - R
~ -James: My.name is James. | was bom like this. They do

not know why; it was just a normal happening, not becauseof

- drugs or anything like that. | was just bon this way. I neverdid
realize 1 was different because my brothers.and sisters treated . .
me just like anybody else. | always plaged in the yard; rode a

skateboard; rode a tricycle; I did everything. | even helped my
daddy move houses when [ was six or seven: | went swimming
and jumped. off the diving board. So it really does not bother
me being like this because | can do everything [ want to do.

All my teachers treat me like anybody else and | appreciate -

that. The kids at school treat frie the same; they are all nice to

me. My favorite class is homemaking; | made this shirt right
here. T like the shirt. | learnied how to drive a car and 1 drive

now s realy neat drving.

Audience: james, what are some of the benefits of being

in a wheelchalr or having special services? - ... . ..
. James: Well, when 1 go to Six Flags 1 go through the exits
. rather than waiting in lines. Then I can ride as many times as !
want. They let me do anything up there. If I want to ride six

times; [ can, When | go to the doctor's I-de-not-have to pay for
anything. | can go to the dentist’s and get all my teeth fixed. |

could even have them pulled and it would. not cost me
anything. . o
Audience: Why Is that? Do you have special insurance?
 James: Yes, | have Medicare and Social Security. They
pay forall ofit. - o S 2
~ Audience: And you had services  from Sco Rite
Hospital? _ . S L .
: James: Yes; since [ was two months old. The longest |
have ever stayed in the hospital was three months when 1 had

my leg amputated and my finger sewed up..My fingers were

together at first and they cut theru apart. 1 can wear artificial

“legs, but | decided to come like this. .~ ' _
Audience: When do you wear artificial legs? ,
“James: Very seldom. Llike the wheelchalir better because [
can get around faster. 1 do not ever use the wheel chair at
Audience: What was your first reacion of gour

homemaking teacher when you went into the class? What did
she think about you? . - o .

 James: She was glad | got In her class this year because

last year | was taken out of her class and I had.to go to another
class, So she was glad I got there this year. I wanted to take
homemaking because I think there is a lot-to leam. If I do fot

ever get married, | will know evergthing. I can sew, 1 can cook; I

. can do e first-she did not kne
: }‘?ﬁ@!ﬁ?ﬂ wotuld be able to do things: Before she knew it [ was
[ washed dishes for-her. She could not believe at first that [

do those things. She could not blleve that | could sew elther.

 Audience: Qther than homemaking, ;are there any other
-vocational offerings-available to you or do you have an interest
in any other vocational offerings? . * ., :
~ James: My favorite Subject is ES{E I used to- have a go-
. cart and worked on it all the time, too. | overhauled the engine. 1

_ &ven helped my daddy pick out the engine; clean it and gas it

Audience: Are there any bther vocational programs in
yourschool?. '~ U N aoooo o o
~,- Jamies: All:we have is Agriculture 'and I do not want to

takethatlwlllﬁketyping : . -

Kriow that it hurts teribly right now; but it won't always be this -

.“totally dependent. So I guess the

jing | want to_do. But at first-she did not know

Audience: Do you s?eerrahpidif’férénfé; Randy; in some-

onie who Is born with a handicapping condition and someone

adventitiously handicapped? What are the differénces that you
feel?

‘Randy: | think the adjustment would naturally be more

gradual if you were born with a condition and you leamed to

cope with it as a natural-thing and discovered later that you

were different. There would be some coping involved there. For *

me; 1 was 18 years old, -so mine-involved a life change.
Suddenly [ could not drive, I could not go anywhere; 1 could not

. dress — all the things | had been used to doing had to stop: |

had a year and a half to wait just to det my arms made and 1 was
totally depenflent during thaf time. That was quite a shock to
me, being very independent by nature, then being suddenly
¥ both have thelr problems in

et YV 2 .

adjustment and coping.

Audience: Randy; had you completed high school prior
fo your accidefit?- , ‘

" Randg: No, | was hurt n the spring of my senior year. | just

lacked a few weeks and my grades were pretty good so they just

awarded e the diploma. - . .. . .
So your schooling as a handicapped person

Randy: Right. | was out a year and a half with therapy,
surgery, and getting artificial limbs. The next school year, three
‘mechanical engineering. My first class: was drafting and the
teacher said, “Well, give it a shot and let's see what you can

do" I-had had ‘drafting before 1 was-hurt 5o 1 knew the
principles. It was just a matter of learning to hold the pen and

put weights on a triangle and get everything just right It was a
considerably more complicated process_in each step, but |

worked very hard at it and made a-B-I-found out later the

teacher was going down the hall to another drafting room and -

saying, “You guys, if he can do this with artificial arms, gou |

aught to make A’s.” So.1.did not.make any friends! ’

Audience: Did you go to a-rehabilitation center after your

accident? . :

Randy: Yes, the Insuranice company sald that I could go to

"a Rehabilitation Center in either Houston or Califomia- They -

thought those-two were real good. I could go to_Houston

I went fo the UCLA Rehabilitation Center and was there a total

. anytime, but had never been to California, so I chose California!

of seven weeks: It took about three weeks for them to get the

arms made, so 1.did some therapy and watched some films .

* about amputees and things like that. When 1 got the arms I

‘began t;ajnlngjnhow to grasp objects and leamed to do a few
simple: dexterity exercises: Most of my fearning was after that

when | wen dressed and

when | went home and began to practice. getti
devising some methods to get a-shirt on. I learned agot of short

- cuits. | replaced all the button§ on my shirt with Velcro so | do

not have to use button hooks.

Audience: How about the frustration level? Eighteen is a _

hard-age to adjust to s5omething like this. S
Randy:--Two - things -helped . me there. 1 was. a. very

compliant person and-l took things pretty well and I have a
pretty good tolerance level. When I did get frustrated, | had a lot
of influence from a pastor who worked with me and that helped
a lot.-| realized that it was hard now, but God was doing some
things and it would work out. R
~Audience: Did you have anyfeeliigs-before your acc-
dent toi;ardhanqlf?ppéd people? I have found that the biggest
problem I have had in dealing with.special studgrits and dealing
with the public is educating the public'toward the handicapped.

Randy: Like we ‘all are;' | was afraid of some types of

-9y

months after | got my artificial limbs, | entered college to study -
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me? How would | cope?”’ We all have those feelings: I had &

helped a friend who was paralyzed from the waist down —
camred his boaks all the way: through .junior high and_ high
school — so | had been around someone wlth a dlsabillty and |

knew how to get along-with that.

- - --After the accident, | had a friend in college who was a keen

observer of human nature and he noticed that other. people
were nervous-around-me and-they were afraid that they would

mention a hand or something that might upset me; One time

when several of us were on'a retreat, this friend got me aside

and said; “‘Randy; everyone is uptight-and I-am going to help
them relax.and I'm goiMs; to.say something that will embarrass
you tonight when we are
.they will know that they
- a real person too."”
" That, night we were eating supper {with some real pretty
girls; by the  way): | was thinkiig abotit getting marred someday

I together You just laugh and then
n t have to be afraid and you're just

-and 1 had my eye on this one really pretty girl. | was trying not to
get any peas in my pocket or mashed potatoes in my hair —
really trying to be cool. -

-- - Then-my-friend- suddenly says, “Randy. I bet lts really

- hard to pick your nose with that thing:”"

I gasped, &nd. everyone there: gasped and then I remem-

bered to laugh and everyone else laughed teo. I-leamed a real

lesson from that; that people with inconveniences need to learm
to help the public relax around them. Do -some things-to set
them at ease. 'Hey; I'm okay; I know who [ am; 1 am a person
Just like you with a few limitations and so let's talk like peop]e "

That is one of the greatest lessons | have leamed.

- . . Audience: James, what are some of the ways that your

" teachers have had to adjust"‘ Do you use regular sewing
machines? = -

---James:_ Yes luse regular sewing machlnes When I was

sewing and my teacher said, - Jamesl come here for a minute.” -

I looked over there and that needle just slid right across my
thumb. I-was scared! - -
_ lalso play a trumpet: | plag in the “A" band and | can play
a french horn and a baritone. My favorite instrument; though; is
the trumpet.
* . Audience: What are you going to. do when pou graduate
from high- school" -

something that makes me happy l want to do somethlng that

" does not get me tired. When I get home | want to be happy 1
Want to come home and not be tired. -

Audlence: You let us know when you ﬁnd a bb like that!
James: | have been thinking about being a-lawyer.-but |

said, my brain is not that smart!'] did: go: over to Rehab and
spend the afternoon with the psychologist, but I have not gotten
the results.yet. They gave.:me 105 questions to_take horre and
answer and then | lost them. I finally fouind~them again and
mailed them in. :

Audience: Do you wear arﬂﬂcial Iegs9 .
James: Yes, | wear artificial arms too and 1 can go-up a and

down stairs pretty fair but | do not watk a normal speed. I take
bigger steps than normal people because that makes .ime go

faster and that is why I like to stay in this wheelchair. All | have °

to,do.is give.it a wheel and it just zooms on. But | can move
fastost without anything. If I‘am on the ground 1 just fly. -
Audience: What is-the best way that | you have found if

you have a teather who is a litfle hesitant about your going into
the classroomh? Does it- work- {o -just communicate with that

teacher,tbtellhoiuyoucanworkﬂringsbest”Howdopoubest

L

handlcapped peop1e We ask, “Wéll what lf that happenedte B

:to 900 Bob! |
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set ihe teacher af ease? | know your homemaking teacher was
niot at ease when gou first walked into that'class..

‘ Jumes: She told me; “Well; James, { am a Iltﬂe bit scared
because: | don’t know- what to do with 1 you but we can find a

place for what you can do I

So she Just never did uiorry — everythlng theb did; 1 dyd {
was the first one in my class to ﬁnlsh my shirt.

Audience: Jarnes have you had any trouble wlth architec
tural barers, stairs, and so forth?

James: Oh, we have Ievel ground and l am glad we do

" will look at riie Someﬁnﬁes 1 get tired of it when they look too

many times. Little kids go by and they just stare at me. They do

not bother me the. first two or three times, but ‘when they just -

keep on staring and staring | say,*'What are you all looking at?"*

Sometimes it bothers me: It depends.on my mood, of course: If
1 am in a -good mood Ijustgnore ‘them, but If | am In a bad

mood I do not let anybody mess with me! _

Kudlence How do you react to questions" What would

: contaglous"‘" '

James: l.would answer therri “No, I am not contaglous,
was born like this.”
. Bob (deaf) If sc neone asked me that | would pull my ear
lobe down and hope ttould spread some of it!

James: That was a good one. Well, [ do niot Wusfuafllyfhayg
problems with people asking-that. When 'l started school in first
grade; sifice | was 50 little, they just treated e like everjonie

. else;-But some people ask you all kinds of questions: *‘Whathas -
happened to you?”' “‘Were you in a bad plane crash?”’ “A bad °

car wreck?"’
I say “No l was just bom IlRe thls "

- It does not bother me when they ask me questions but if

they make fun of me; it does bother me. | do not like anybody

making. fun of me because | am just like anybody-else.. - -

.

Audience: How many brothers and sisters do you have?

-James: My oldeit brother is 26; my second brotheris; 24,
--my third brother is 23, 'and | have a little sister, 16. They all treat

“me the same. I go evervwhere they go. I ride motorcycles with
thern, arnd [ oan ride a mlnl-blke go-carts, and bicycles. -

Randﬁ Getting involved in some kind -of parﬁdpaﬁon
spotts- has really helped -fny- self-esteem--and- helped - me-to

become a little more aggressive. | have gotten into jogging a
little bit. I entered some six-mile races, and one 13-mfle race last

summer and that was really fun. It helped me to feel better .

about myself.
. James: | do not go out and joln any team but I do throw
basRets and lift weights. -

Audience: | have to tell y you this experienee wjth Bob Jt

embarrasses me fo tell it; but I will confess'it: When 1 got to class
the very first night, Bob was in the- halll ‘He had -a class

scheduled. I did not know which classroom [to go to; so I said;
‘‘Pardon.me, where is this class?”

He turned around — he had his back to me — and of
course did not know what 1 had said and [ thought, this is a
foreign student! Then he said, “‘At the end 9( the hall.”"

He said it so-I could understand it; buttl stﬂuhought this
was a foreign student who was learning English. Then when I

realized he was deaf | did not talk to him; I talked to his

interpreter, like he was not even there! 1 told her the next night |-

was so embarrassed | did notjnow what to do Sol apologlze
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- _Bob: Maybe twenty years: ago. l would have gotten mad,
but | am leamning how to take things in stride as | go along in life.

But I have my choices. If | do not like the people who talk to me

lcéhi@&dllkelamsupposedtobeadummy lflllkethemtheri .

1 will talk to them.

-, -*Audience: | would like to ﬁnd out from a hearlngimpalred -

individual whether the method of communication. is actuaﬂy an

issue and how Bob stands on the question of total comm/unica- }

tion versus auditory-oral. . ]

: Bob ltlsaveryhottssue lgetrealhotonthéoral
get real hot on the manual issue. I think- they shoul
combined; into total communication; doing everything
are not a good lip reader, then what good is- oral? If that person
cannot leamn to sign well, what good is- manualism/ or sign
lanuage? Put themn together where the child has the Yenefit of

for him, which-one he can
sectors are fighting. We

selecting which one is comfortab
benefit from. It Is-sad -that these %

should put them together to work with each other Instead of
saying that is nat the best way, mine Is the best way. But you

know; oral people always take the cream of- the: crop;-the
‘manual people take the.creamof the crop, and they ﬁght about

which is better. If they picked them at random you would see
both parties surprised. 1 have come to deplore oralism alone.

My wife came from an oral school. She depends on me to lip-

" read for her!
_ _Audlence: The prob1em when we tal[i about audl}ory-oral

as opposed ‘to total communication is that we have been
concerned with a teaching approach as opposed to a learning
style approach. If we had taken the issue in terms of what is the

best style for this individual then we would have gotten away

from what teachers can do to what way children can leam best.

Bob: | think the learming process is mostly a visual thing. |
can take a small child who is deaf and attempt to teach him how

to tmlk, how to lipread, and how to learn something by

mimicking my mouth. -1 can do it many times before hefinally -

. learns how to do:it.. 6rlmngetaball,heseeslt,ﬂ1enlshow
him-“This is-a ball,” I will bet you the first time he will say ball.

He must learn what the ball is before he can say it and get the
right pronunciation. - i

So it-is-hard-for-me to-argue on- the issiie of total

" commanication or oratism: ‘Oralism is just one thing; one way.
With only oral training they have no choice but to lip read day in

" and day out. My eyebealls get tired. Deaf people who use total
eommunication can.sit back if they are tired of lip reading, they

can look at the signs; or if they are really tired; they can ignore
the whole thing! With lipreading you have got to concentrate

every moment. Once your-eyes are diverted; then you are lost.
Bt i sign | can say something to her and dream and still catch
a little bit. I can look away and still catch a little-bit. Lots of imes,
workers who work with you say; ‘Look at me; Bob: I'm
talking”

©o “éh I know what you are saying;” . I say. “l was just -
looking over this way, but 1 was still catching what you were,

saying.”
Itis the same with my headng fdends. | say, LooR at me, I

am talkinig to you!” | forget that they can still hear me! They do
not have to watch me. And yet I demand that they looR at me.
So it goes both wags.

Audience: What has been your expedence with students
who_have come into TSTI? Have they-had any- vocational

trainlng from high school into. postseoondary schools?

Bob: A Iot of deaf dtudents do have post-secondaxy
_training. It seems sad fo me, however, that they do not have life

skills which are necessary when they come into post-secondary
prbgranui 1 know that when [ 1 was golng to school l ‘was pretty

dren?”

* good at life skills. I knew what to expect when I got ot in the

world. The kids we get now.cannot multiply, read or write. They
have never heard-langquage in their-life-so | can see why they

have problems reading; but I cannot resign myself to the fact
that they-cannot multiply or add. Somewhere the schools are-

Audience: You are saying that you really do not hav

. failing them: I am not spealdng for anyone else, just for me. g

trouble adapting to vocatiorial areas at TSTI arid the currculumy’

that is irivolved for those students if they have the basic skills?
: qu ©Oh; 1 do have problems. Do you want to know what
is the biggest problem? The problem I have right now Is time.
We d& not have enough workers for one thing. The second
thing is we do not have enough money. I really do not have too
much’ of a problem helping the deaf students adjust. -
Alot of the deat people come in from residential- schools lf
you/are going to a regular school you are mainstreamed so you
/leamlng how people react to you. With deaf people who go

fi residential school it 1s good for them soclally. They have

of of them face problems. They do not know how to work with
ng peers or hearing teachers, so they have to start leamiiig

' pz[e who dccept them.-But when they get out of that school a
I
h

how to function with hearing people. When_I was a kid, and

< sormebody made fun of me, they paid far it with a black ege or a

broken tooth: Now I-do not care. So age has something to do
with it, age made a difference for me. I still become aggravated,

however, when people say. very surprised; ‘‘You have chil-

Audience: One of the problems that + we have in main-

4streaming someone into vocational programs is that we: forget

we ‘have to prove_that ‘this person cannot-do it-and- ®ven
convince ourselves that he can: It would be nice if we had even

. higher than normal expectations. It seems to-me that low

expectations are one of the biggest problems that people who
are handicapped have: to help us overcome.

-- Bob:-Just renriember, when you see handiqapped peopie

lookat them as people first, because it is really not a handicap.

As Randy said, it Is an inconvenierice.
Audtence: Was it hard for you to leam sign I’anguage’

- Bob: No, it was easier than leaming to talk, Qut you see |
was already | talklng before | became deaf. | was folkr and a half
77777 I had spinal meningiﬁs whlch caused my
deafness.

- Kiiiliiiii:e Do you think it1s more difficult to be bom with
a handicap?

Randy: { think it is probably more difficult to be handi-
eapped later becalise you-grow up accepting the handicap you

are bom with-and you leam to adapt before you really know
that there i§ anything wiong. You already have a level of
success.

I wouild like to add one comment to our discusion Help

ihem find things that will make them happy, where they:can.
. | am benefiting the world. It is a good-thing I- amhere'

because 1 am helping other people: 1. am helping the world:

Arrange for a creative way for- them to experiment if they

want, where they will niot be blasted if they fail, giving them
opportunities to experiment with leadershlp. with teaching, with

growing, with making things.  ~

- Audience: | wanted to say something on the issue of
whether it is better to be bom handicapped or be handicapped

later. | am handicapped in that | have arthritis and [ am glad that .
_it came later infe. | am glad for the years | had without it.

‘Bob: | think that might deperid on what the condition is. |

: &ndeaf I wish that I had beeh bom deaf becausé I still wish 1 .
“could hear music. That is the only reason lwish I could hear:

,:101
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Audience: But isn't it a blessing to hate’ once heard
music? . P : i “

__Bob: I cannot remember what-it used 1b be like. | only
know that¥ once could hear because-1 can Plk’. -Sometimes |

MISCONCEPTIONS ABOUT
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fantasize that if | couild },‘eﬁf I would be Hipsident of the United
States! = S T e
Parrish: On that w will close! Thank you all for corilig!
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Many handicapping conditions are commonly considered to be forms of mental -

retardation when in actuality they are not. Chrissy Rydman disciisses this miscon- oo

ception and others relating to the handicapped. Ms. Rydman draws her experience *

from working with handicapped students in Miami, San Antonio, Dallas, and

College Station.

v

-

~_Frequenty, when sormeone says “handicapped” it is
thought to mean retarded. This is reinforced by the fact that
many tests help to label students with other handicapping

conditions as retarded, because of the students’ poor learning
or impairments. Because of this misconception [ want to start by
describing some of the other conditions. -

-1 am going to-go quickly through the_different handicap-
ping conditions to:- show how they compare with mental

retardation. One of the most physically handicapping conditions

that you will see is cerebral palsy. Cerebral palsy is caused by
brain damage. It can happen in utero or any time during your
life. Any one of us here could begome cerebral palsied from a
car accident or from a head injury. Different areas of your brain

that get damaged affect different parts of your body. Some
people are quadraplegic, which means they are paralyzed from

- their neck-down; and usually their speech is affected too. Some

are hemiplegic, which involves one side. These can usually |

" walk. Dipledic is either upper or lower half. .
_- - Almost all cerebrg! palsy results in speech-problems and
that is one of the things that makes it hard for us-who talk

normally — they come in-and their speech is funny and the first

thing we do is either talk to them like they are children or we talk
very loudly. I think that if you are getting someone like that in
your class or are doing workshops with teachers who will be
getting them, you should-do -some -role -playing. The easiest
thing to do is to joke with them about their handicapping
condition and to recognize it and to ask questions about it. You
want to know why they are that way; you want to ask questions,
and gou should 5o that everybody will know and relax. You
should-‘encourage the other students in the class to ask; too.

That makes jt easier. S : - : _
- The next handicapping condit at you will see that is

physically handicapping is spinabifida. It is a birth defect: It

happens in utero, and is-non-progressive, which means it does

not ever get any better or worse. Spinabifida is an opening of

the spinal column, and the higher up it is, the more involved the
handicap. ] )

tipn that you will see that IS

@Pﬁl;lﬂi a birth defect that is canied in the female and is
passed almost exclusively to the male offspring. It Is terminal;
these people almost always die between 18 and 25. By the time

Another physically handicapping_condition. is- muscular

some of these students are 16 or 18 they are so weak they

caniiot even push tielr own wheelchairs but they have a mind
just as active as agfjbody else’s and they still have to do
something in the area of work. They have to be able to have a

useful life as long as they live: ... <

* " _: - Another handicapping condition is a speech impediment.

&
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This isdifficult for other students to deal with and they make fun

of it We need to explain why students are speech impaired.

-The: other two physically - handicapping conditions are

blindness and deafness. Often in the public school-there are

mobility specialists and interpreters available through service
centers, but usually the right people do not know they are
available.-These specialists can help you decide what direction

those students should go in vocational ediication.-As I sald, for
many of these students everything in their. school record will
indicate that the students are retarded. Yoii need to look,

therefore, at several things when you get students’ files. First,

look at how long they have been in special education. Thatcan
help you determine when they were first labeled retarded. Then

look at how long they have been “‘handicapped.” If they have
cerebral palsy, did it happen last year in a car accident, last year
on a-motorcycle; or did it happen ‘at birth? , -

____ For example, we had a boy that was quadraplegic. He was
shot in his neck when he was ten years old. Uritil that poiiit he
was normal and very bright, but-because he could not write; he
was labeled retarded. So I think it is very important to look at
when the handicapping condition occurred —whether it was at
birth or by an accident. = : ' L
. One of the tests Gsed at the vocational school is the Valpar;

a vollational assessment test that is a work sample. It takes a
student three weeks to go through this assessment to figure out

whether he is good at a task and whether he likes it 1 think itis a
wonderful piece of equipment if you tise it for things other than _
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assessment if through the interest inventory you fgure-out
what it is they want to do and then say, *‘Well, if you waht to do
that, see_if you can do this,” you can-use the: tool-that is

supposed to be an assessment a5 a training tool: You then geta
better result in my opinion. Another thing we did was to add

some items to the test which we felt the test left out. Use some of
your own initiative. You know what they are going to do in the
community and know what kind of job is available if they cag
do certain skills. You can make some of your own things an

h;p%them alinost ready to go to work the day they go out to
find jobs. One stutlent who came through the assessment centers
was. very bright. %rey*wanted to put him in a sheltered

se he really could not do a lot,of the things in
r. We ended up fighting to have him put
back Into-the regulz

workshop -beca

into the regularhcademic program because he was bright
enough to carry the'academic loads; and going into a vocational
program was not quite appropriate for him: S
- __Sormie of you may have heard of the JEVS: This is another
vocational work sampje system; it costs about eight thousand
dollars. ltis-a wondetfil piece of equipment; from-which you

~ can get a lot of information; but you can also, use it for. training.
Adain, if you iise it for just an assessment tool you are not going

to get your money's worth. If you use it as a training tool, you

. The Singer is another work sample that costs thousands of
dollars. One work sample has a-small engine and the cassette
and screen tell §ou how to tear that engine apart and put it back
together again. The student wears earphones so he does not
disturb angbody around him. The test includes all the tools that
you need to take the engine apart and put it back together
again: If they want to be an automobile mechanic you ean put
them on the sample to see if they can do it, to see if they have
the patience and the skill to go through with the sample.;  «~
er describe these misconceptions [ am going to tell

u about some of the students | worked with at the vocational
center in Dallas. One spinabifida boy was I high school, but riot

doing very well academically. They referred him to our school. -

He came through the assessment -center and when he-got
through he did not really want to do anything that we had at the
center. He very politely-explained to us that he had been
working for two years; liked his job; and did not see any reason
why he had to come to our school and get trained in one of the
VEH classes for something he did not want to do. $o-we
released- him- and let him go back to his job, which we should
have done in the first place. It was just incredible. o

Our zero reject team found a girl about seventeen years of
age. One of the neighbors had said, “Oh yes, there is a girl that
is handicapped just down the road in that house. She doesn't

come out much.” She i§ very, very involved cerebral palsied
and has no Intelligible speech. Within three - months-of school
she learned how to read on the second grade level by using a

pointer that we attached to her head. She was seventeen-years
old.-and if she had been in school and gotten some training
before that point she would really have been doing well. She
has total control of her head and can do almost anything with.
that head: pointer. We taught her how fo type with it in three’

months. She is doing math; she needs a lot of help; especially

somebody to write for her, bist what we were getting out of her .

mind was incredible: She is such a good example of somebody
who has cerebral palsy, who -people chalk up as retarded,

especially because she could not talk.

-—-Another is-a muscular dystrophy boy who is in a regular

- business law class right now.”He was very bright and we sent
him through the academic/vécational route where he: was

leaming business -typing, and how to use, the. business

machines. He erided up going through the business magnet

-

school, niot in the VEH class but in the regular classes.'He was
put in the class for mentally retarded students when he was very
young. He went all through school with other mentally retarded
students modeling himself after them. We got him into a regular
schiool and hie is doing real fine$He worked last summer in a
post office doing typing. . - - L

- Another student was put in special education when he was
in-the first grade becaiise he could,not read and was not acting
right Now he will tell you what it was like: I had the same

teacher for three years and we used the same second grade

k for all three years. | wasn't leaming out of that book.” He

rwould sif there and tell you these things that would just blow

your mind anid you knew he was not dimb or he could not

have figured,out all those things. But he could not leamn to read.
He had beén in that same book with the same teacher. In those

self-contained classes they often da have the same teacher
three years in a row. | think there ought to be a law that you can
only have the same teachep twice: This boy is in general
construction -now; Is-going. to-graduate this year, and already
has a job lined up with Fox and Jacobs; an excellent construe-
.tion company in Dallas.- He will make a lot of money. He is ot

retarded; he just has a leaming disability and cannot read, - -

Try every single solitary way you can thirk of to work with

- — astudent, and when you run out of wags get one of the others.

in your class to try to think of a way. Marc Gold's big thing is Try
Another Way and | really believe ‘that. Like this boy says, “If
they would have just given me another book.” He was sick of
looking at that book. Even if he could have figured it out, he
was not going to. He is real stubborn and just flat was riot going
to #ead because he was sick of the bgok. - L .
“g9ne of our students had been "Wered oiit of three high

schiffols when hie came to us; but there was nothing emotionally

" . disturbed about him. He was just very fristrated. He is happg

riow, but. there was no miracle cure or anything like that. The
ame begause he quit having to putup with something

notfiecessary to-his life. He got to where he could eam

mongy,_and felt valuable so his concept of himself

increased a Attle and it did wonders. He ended up helping some
stiidents # hig class.

_ The Trp Another Way does not mean that you caninot go

to one of the ways you tried before. It just depends on
itis: Two girls labeled educable mentally retarded had.
been inispecial education all their school age lives. They were
being trdined to be maids-in-a hdtel or a-dormitory-but-one girl
would cdme in crying and hide under the bed. If gou could not
find<her she would be under there -crying,- perhaps becaiuse
. someone looked at het funny on the bus. The oth@r girl wanted
to go into child care. Her mother owns a child care center and
that was all she really wanted to do: The Dallas Independent

 School District has what -they call-developmental centers for

. severely and profoundly handicapped children. They have to
have their diapers changed and have to be fed and a lot of

things like that. Because of her mental level she could not ever
have the responsibiliti to Wwork in a day care center and be

responsible for children; but she could go in and clean the day
care center and change diapers and feed the children. She is
now working at the developmental center in the school. She is

not getting paid but she will get paid when she graduates. She is -

very happy. | do not know what we will do With the first girl. She

always jumps from one thing to another. We have tried her in
every different cluster in the school and Wwe are still trying. These

are somme exammples of students that came through the assess-
.ment. We do have some come through that we do not know
exactly what to do with: There are often those that you lose

control of and | do not know what will happen to them. 1-

3 channeled back through the

suppose they will probably be
qulii: schools. >
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_ We had one girl who was not handicapped until she was
abouit 15. She was working in a-Pizza Hut when she contracted

encephalitis. She looked normal; and some ‘days she acted
normal, yet she really could not do anything. We worked with

her and her teacher; who was really. a good teacher but would
get so frustrated that she would have one of the other students
work with her. The other girl at the $ewing machine next to her
ended up teaching her how to sew. The girl went to a sheltered
. workshop which was real hard for her but she absolutely could

never have been competitively employed because she could

not even screw in a light bulb. That was-just a real interesting

kind of brain damage and it was hard for the family and her
sisters. Her friends did not like her anymore and it caused a lot

of counseling problems. She had a real hard time at the

~
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sheltered workshop because the other workers appeared to be
at a lower level than she did. They gave her a job that made her
feel like she was in charge of somethirlg and she ended up
feeling good and is very happy there now. It was a hard
transition because we were not sure what to do with her. We
were not sure if that was the right thing. The doctors could not
tell us if it was supposed to get progressively better, but it has
been a year and a half and has not gotten much better: it was
one of those things that will have to be followed for four or five
vears-to see if she has gotten better. = ) o

- In difficult or unusual cases you will not know immediately
what to-do-with the students. That is: when Marc. Gold's
philosophy of Try Another Way miust be remenibered. We miist
never give up on a handicapped person. -

- -

N

___ Mare Hiill

ilres no introduction: to many eduéatars in

Texas: -While

completing his doctorate at Texas A&M Univeristy, Dr. Hiuill-inltiated -and coor-

dinated the Vocational Special Needs Program; he assisted school districts from , .
McAllen to Amatillo; from Beaumont to El Paso. He has had a great deal to do with .

‘iiiikliiﬁ Texas one of the natipnal leaders in vocational special needs:

-—-ltis indeed a pleasure to be back: 1 have had a wonderful

opportunity to listen to many of you and | have been thrilled

with the variety and content of this conference. | have been

riled with the insights that people are continually gaining

Ihrough thelr experiences. © T

' My task today is to wrap wngs?;bylmerpreung the
t

resentations to ygh and: pulling togethér their main points. |
think throughout this conference 1-have heard some wonderful
things said. 1 have heard conflicting things said, t60 — to assess
Or not to assess, that is the question: | have heard from time to

ne heated statements. 1 am going to try to'cut through the
eriotional overlay of everything and then maybe we can leave
the conference with the feeling that we were listening to
dividuals, to pedple with Very real needs- and very real

ncemns. Whatever our background or insights or approaches

, we do.-have a common goal. That comimon -goal can

unite us and can help us to overcome the barriers of _&ommqm-) 7

— . <

cation.._. _ . _

-~ One of the things that became Infinitely clear to me as 1 ;

 obsetved this particular conference was the number of

in vocational education. First, | saw an important variable called
attitude. I have often thought about the need for us to have

positive attitudes; but this conference gave me a much greater
insight as to the need for us to haye a positive attitude. Shirley
Price and Jages Skains and Randy Gallaway were absolately
fabulous: I can only say 1. hope that you took advantage ‘of

1

osetv nse number of {
variables that one has to be able to control i order to insure

hearing some-or all-of these persons. They are going to give me
that bit of inspiration about not only sharpening my own
attitude - but being ever so aware- of the -attitudes that the
handicapped persons with whom ‘I working: have about
themselves, about life, and about m‘ég'gi?‘spécﬁ of life.

-1 took a quote from Randy Gallaway. | just love this quote;

1 will be-using it for a long time and L hope that | can really give it
greater meanirig as [ think it through even further. Interestingly
enough, Randy did not give this as a major point — it just
slipped out. He sald, “l believe in giving kids protected
opportunities to grow." C -~ . .

1saw in this conference that if we really are to control all the

many variables that will lead to vocatignal preparation of a high
quality for handicapped - persons, .#e need to understand
handicapped persons better. I think all of you, whether you
werit to sessions about dealing with handicapped persons,_ or
'you simply observed our interpreters interpreting or our seeing
eye dogs leading, or whatever otfier things you learned about

. handicapped persons; that these insights are invaluable in that

they are meiting the iceand giving you a deeper insight. Nan
Crowell had -some excellent things to say about working with
leaming disabled students as did Ray Henke this miorming. John
Deupree, Dale Vodrhes, and Harry Goette spoke about the
problems of the seriously emotionally disturbed child. To me
one of the most difficult problems that we are going to face is to
learn to work effectively with. the. truly sedjously emotionally -~
disturbed student — not simply the soclally maladjusted child.

Chrissy ﬁydman’on mentai reta:%aﬂon; Bob AI:B\-n on the



: 98 Hull

deaf Pat Pound on the bllnd and Donna Wllllams -on the
physically handicapped ~— you could not be In all places at one
time; but if we have a good conference repert-coming-out of
here you can definitely gain . insights -about _handicapped
- persons from this conference., We learned a lot-about attitudes

expressed -by handlcapped persons themselves We had an

There was also an opportunity. given to leam about the
programming - strategies, - currculum development, support
services; materials seléction and adaptation; and teaching
methods -

___Owen_ Hil[ 7had a fabulous presentation on his ways of
learning to control the classroom; the physical environment, the
curriculum, and even students..I do not say this to put Owen
down, -but when you consider that Owen did not even-get
through high schiool hiriself, | consider him the finest vocational
teacher that 1 have ever met who works: with -handicapped
persons. It just allows you to see that it is not necessarily our
educational background but-our-ability-to pull it all together and

to hang in there and be able to stay on the job with the people

‘o the job with the people
who - are- leaming-job- skills. -Elise -Millikih gave a wonderfiil

presentation on the skills for vocational adjustment coordinators
and her approaches to on-the-job training..
Aimiong the other two or three domains that | saw stressed

at this conference that | am particularly grateful-for-one I would *

give my mental and emotional assent o its importance was the _
tremendous amount of information-given on-assessment. It is”
very clear that you, in Texas, are in a state of ambivalence. It is
very clear that-even those of yqu who have come with a very

strong educational psychology Jackground have. ambivalence.

You hear one person, such agMarc Gold, say, ‘‘Teach, don’t
test.” In reality; if you know Marc and look beyond his words;
there is probably nobody in the country who.does more
assessing: The difference is that he does it so entwined with the *
teaching aspects of his work that you are unaware of the fact

that he_is doing a con#ant assessment, that he is"constantly
getting information about the child and respcndlng to that level
of information through feedback. So, although he said do-it.

because you have to, in reality he: ‘teaches that you cannot do -

‘without constant assessment. The difference is between aonce- -

“for-all evaluation or a constant one:
I received alot-of-insights abeut: vpcatipnal rehabilitation at

this conference and for the first ime in:my life I began to see
why vocational rehabilitation spends a lot miore tittie assessing.

But remember that the persons who are working from the
rehabilitation -model -are not teaching them in the classroom,

_ they do not see them there everyday. They do not see them at
* 9:00 in-the moming and have a chance fo get all that body

language and understanding about students and students’
attitiides and capabilities and aptitudes that you and I see. It

helped ‘me a ot to begin to realize that these people have to
gather data because they are going to make a critical. decision
about that person’s vocational career and they have to base that

decision on the best information; the most transferable informa- ;
tion; the most generalized-information theycan.- They have a

different mind set because they have a different educational
structure from what you and I are working under.--

I beriefited from that insight and I hope that those of you

who feel this ambivalence about assessment-will not leave the

conference saying we did not come to any conclusions about
assessment. | think we-did. -1 -think- we came to the right

conclusion — that we get all the information we possibly can

about--an -individual- as long as that is relevant and useful i

information and we can put it to work. It really does not matter

How ‘miich -mipney we wairit to spend on this or that systeir. It

* was a.beautiful contrast. I only wish that Marc Gold had given

his 20-minute talk' on assessment and then Ray Henke had .
. ) \ :

.

»

' glven hls You would have seen beautiful melting of mlnds of

different backgrounds. Yet both persons are totally competent

in what they do for people. | would not.for a moment worry |

about whether I entrusted my son with Marc Gold orwith Ray

. Erenke or with Jane Francis, Tom Sanford; Tom. Toleman, Mike

eterson; Pam Hill; or Don Hancock, or-any of the-other people

who spoke on assessment. |.came away. with confidence that

any one of them, even though they use different methods and
have ultimately the same results; would know.my child and be
able to sit down with: e and talk about my child and the way

she Is actually functioning: They all could help me and my child
and the school system find that little niche that is all so important

for those of us:-who_want to lead a suc 1 and happy life.- So

please-do not-feel that we did not resolvé this thing. We looked

at its complexity and were able to see that it is the level of
commitment that we have. There is certalnly no conflict

between clapping for Marc Gold when he says, ““Teach, don't
test,” or clapping for Ray Henke when he just absolutely thrills

you with his insight into what it. means to test the child’s abjlity
to move with stress and. to ‘move. without jerky movements.

_Another thlng that I saw in the conference that [ am
delighted about is that our state level leadership remains

positive: You may say, ‘‘Well, [ am getting a little nervous about
these laws that are still | hanging over us. What are they going to

d¥%to us with those laws?” | can assure you that your state
leaders in administrative positions have no greater love for laws

_ and regulations than you or [ do. You have got to tie the system’

together soimehow. You have to get certain objectives accom-

plishied. I do not think that you will find that your state leaders or
administrators are really tied into regulations in a way to put us
‘down. :

I have felta very, very positive affinity for yéurnew director

'

of vocational education and | hope .that you will give im a {_

chancé. | know that he is no more a vocational person than [
am, but give him a chance. | hope that you will take those words -

under seridus consideration because | know what it means to.”

ever %o finite resources. 1t is very; very difficult.

. Sn we:
whatlwould
vartables we, have heard about -this- moming. - Thére - are

have to,give state leadership where there-are infinite needs and

ssuccess in-vocational education -for the handi-

sartiflilar way In order for vocational education for
pI ed*persons to be successful? My goal for the future is
this:-I am Striving and | am working for a day when being

handicappéd is no longer of any predlctive value in terms of

f ong’s career

-one sc§reer cholces, in terms of one's career ‘options, in terms

aining;. that because a child is handicapped,

* this does n predict where [.am going to.put the child, it does
- not predic} ow | am going to -assess- the. child,fit-afoes not

predict Whgfte that child is going to go: Shirley and James and
Randy » me an-absolutely firm seal of approval on that goal.
We cannd\'allow. the word handicapped; or sex; or race; or ;*
limited Er speaking ability-to- interfere with a person’s

education¥dar goal is to make these labels non-predicting so
that every ‘opportunity that we have in Yocational education is

available to any individual irrespective of his or her makeup,
it handicapped or not handicapped. - .. =~

One of the thlngs that I have Ieamed over the years is that

. we must continue to- grow if we are-really ready to make big

accomplishments: I read an article not long ago by Beverly Sills.
She-said, “IfI had the opportunity to deal with five or six young

_ virtuosos in the field of music andl were to give them advlce as

v

v

"we have heard about that have to come together

e seen good thingsin this- conference.- 'Here. is ‘.
e to say about working with these thousands of B

160 many variables for you or me to put together in ;.

gven if we cannot achieve perfechon we:can have "
HF-would my - goal -be with these thousands of

ERIC
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* to what-they should do; | would say to them ‘Dont go to

- college. FAind yotirself a mentor, someonie that you can relate to

as -an-individual and then go out and_take every opportunity

that comes your way to sing. Open up the ‘bullfights if you have

, to. Sing at the ball game. Sing in-church. Go to the nursery and

sing some lullabies. Go everywheteyoy can to put your s lls to
work and listen to your mentor."”"

*. There have been thousanck of blts of lnfgr[nggog glven to
us at this conference, far more than any of us can assimilate and
package and somehow come out with a changed behavior. But

" find that person who gave you good lnslght find that mentor,
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and if you wlll go back to that person that had special lnsights

you will learn. If that perspn is not at this conference, look for
that person in your neighborhood, look for that person in your
school. Utllize the resource rooim teacher, the diagnostician, the
special -education counselor; the vocational education coun-
selor. Find somebody that you can fanm a leaming allianice with.
Find someone that you can enter into a cooperative relation-
ship, a mentor relaﬁcsrship with;, and then practice, one ;bﬂd at
a time, one leaming objective at a time, one new instructional
matedal at a time; one new assessment insight or techinique at a

" time. Then wecando it. Then we tan take the prediction out of.

being handicapped!
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